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ABSTRACT

Abstract

In the field of 21st century education, the Algerian Educational reform is increasingly

focusing the attention on the quality of teaching and the promotion of autonomy in

foreign language teaching. The emphasis is on increasing learner independence

through supportive circumstances provided to learners. This can be achievable only

with implementation of a learner-centered approach mainly the Competency –based

Approach (CBA). This approach aims at linking learning in school with varied

contexts-of-use to make the learning useful and durable. The purpose of the study is

to assess learner autonomy to discover the extent to which EFL Algerian third - year

secondary school students are ready to take charge their own learning and use it

beyond the school walls. Moreover, they should be aware that they could be long-life

learners even without a teacher. To this end, a case study research was conducted

relying on a number of sources and research instruments for data collection. A

questionnaire was designed for third-year secondary school learners, another one for

EFL teachers to collect information about the respondents’ readiness for a change

towards learner-centered classroom, thus a step toward autonomy. As autonomy is an

observable feature, classroom observation is needed as it is a qualitative method for

measuring classroom behaviour with direct observations. The classroom observation

was conducted with three different EFL teachers within different streams to enable

the researcher to compare the different settings. The observations yielded important

information conducive practical implications for the improvement of the teaching

practices and how to foster learner autonomy using the adequate technique and strategies.

Recommendations and suggestions have been recorded accordingly to bridge the gap

between teachers’ beliefs and their learners’ needs to become more independent in their

learning and therefore less dependent on external interference.
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General introduction

The lack of encouragement and the loss of motivation in the school system are

discouraging and prevent a real search of knowledge. Importance is continually

placed on following certain form and give learners a misplaced set of values. High

School learners are not interested in “why” they prefer to be led to simple answers

already set down for them as they have been led from the elementary level. They have

learned to memorize because memorizing is all what has ever been required from

them.

According to the curriculum designers the objective-based approach was

holding back learners from realizing their full potential as language users. To

encourage original thought and a language competence, educational goals have been

realigned. In order to re-awaken the critical thinking, importance is now placed on

the entire content of the teaching material and its broad implications.

Learners will thereby see learning as being worthwhile and having relevance

both to their studies and their future. In other words, learners are prepared to use

English effectively in real- life situations by drawing on and manipulating what they

have learned in school. The programme is centered on the learners and the

development of their capacities in order for them to acquire, in the most effective way

possible, competency in English. By framing the aim of the curriculum in terms of

competency, the focus is on what learners can actively do in and with the language

rather on a discrete list of terms they are expected to remember.

CBA has highly been adopted in the Algerian secondary schools within all 

the  studied  subjects.  This  new approach  combines  perceptions,  memory and

conception which help to develop learners’ competences: read and listen critically,

and write convincingly for self-expression in speech and on paper. The aim is for

learners to develop intellectual, linguistic and problem-solving capacities in school

that will enable them to tackle cognitively and grammatically challenging situations

both in and out of school what will make them lifelong learners.
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CBA enhances autonomous learning, in other words it strives to make learners

less dependent on the teacher and more involved in active learning. However, a learner-

centered system makes far greater demands on the teacher and requires special

qualities in order to produce fully responsible and autonomous learners.

The notion of autonomy in English learning has been implemented in

secondary education, but as far as third year learners are concerned they are more

prepared and trained to sit for the Baccalaureate exam rather than be engaged to learn

the English language to use it outside the school walls.

The main objective of this study is to illustrate the process of assessing

learner’s autonomy within the framework of the CBA, with reference to third-year

secondary school learners. In fact, this kind of assessment has put many challenges

for both teachers and learners.

The present work is, therefore, fueled by the following research questions:

1- To what extent are learners autonomous in the true sense of the word?

2- Can autonomy in the learning process be enhanced through an assessment

procedure?

3- What are the obstacles which hinder the process of autonomous learning in an

Algerian EFL classroom?

Thus, this research intends to investigate and confirm or disconfirm

the following hypotheses:

1- Learners are not yet ready to take charge of their own learning as they are prepared

only to sit for exams.

2- Teachers do not set forth effective assessment techniques which canprovide

learners with direct feedback for revealing and meeting learner autonomy.

3- The learners are not motivated to undertake a self-directed learning programme to step

towards autonomy.



GENERAL INTRODUCTION

3

To carry out this research study, the present work is divided into four

interrelated chapters. The first one reviews the literature relating to assessment and

autonomy, and how assessment influences autonomy. In fact, assessment is the glue

which connects learning with autonomy, it has a powerful impact on enhancing the

concept of learner autonomy. In classroom, assessment techniques permit both the

teacher and the learners to have a clear view about their progress. The teacher will

reflect on his own practice to remedy his learners’ weaknesses then plan lessons

accordingly, and the learners will be able to identify their shortcoming and where

improvements is needed, this can be done through self- and peer-assessment for

change and betterment.

The second chapter provides an overview about the importance of

implementing the 21st century skills in the light of globalization and how it is crucial

to adapt the classical ones to ensure learning in the information age. The availability

and the emergence of instructional material make it easy to access to any data which

facilitate the task of becoming autonomous learners. This chapter also presents a brief

analysis of the third-year textbook, accordingly the textbook is primordial to teaching

English for learners, though the teacher should adapt it according to the learners’

level.

The third chapter describes the imperial phase; it deals with the

methodological design. As for the research method, the mixed-method approach was

adopted and data were collected through questionnaires that have been put for both

secondary EFL teachers and learners, and finally classroom observation was

conducted with three EFL teachers teaching in two different secondary schools.

Observing teachers’ behaviour plays an important role in systematically improving

the use of effective classroom practices to motivate learners and provide learners

empowerment over their learning.

The fourth chapter, however, provides a set of suggestions and

recommendations from which springs up three lesson samples aiming at guiding

learners in the learning process through effective assessment strategies which is

considered as one of the success-promising investigative procedure in promoting
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autonomy. This will foster learners’ autonomy and self-reliance. Another more

important element is the role the teacher plays during the teaching/learning process.

Teacher Educational Development trait is needed from the teachers so as to overcome

all barriers in their job, and to promote their autonomy as well as that of their learners

in particular. This includes reflection on their own practices through diaries, portfolio

to relate evidence on their growth and achievement overtime.
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Chapitre 1 Chapter One: Literature Review

1.1 Introduction

English Language Learning has been too often overshadowed by the same

methods of assessment, most likely unseen time constrained written examination,

intended to measure learning outcomes and reports those outcomes to the different

stakeholders. This kind of assessment of learning intends to sum up how well a

student has performed over time at a variety of tasks and meet the teacher’s

objectives, serving the purpose of giving marks and grades rather than improving the

learning outcomes.

Nevertheless, in order to better involve learners in the learning process and

make them taking in charge their own learning, the use of the continuous assessment

during each lesson is of a great importance, which allow the teacher to adjust and

provide the learners with immediate feedback to determine their competencies and

make them reflect on the learning strategies. Straightforwardly, assessment enhances

autonomy making learners utterly engaged in the learning process.

This chapter aims to highlight the importance of assessment in the toolkit of

autonomous EFL learners, how it assists learning in the classroom and supports

learners’ autonomy making them deeply engaged in the instructional process. Indeed,

it is one of the key components in strengthening learning in general and promoting

more autonomous learners in particular, making them less dependent on whom, they

consider ‘better qualified’ (teachers) to do their assessment for them. In fact,

assessment is the tool that bridges the gap between learning and autonomy.
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1.2 Role of Assessment in the Learning Process

Assessment is a process of collecting information and using these items in

forming understandings about the knowledge and skills acquired by students which

play a prominent aspect in measuring their competence in learning (Biehler and

Snowman 1997). Broadly conceived, through assessment teachers and educators

recognize prior learning in order to alter both teaching and learning. It is also used to

monitor and accredit learning.

Through assessment learners’ outcomes are measured; it is also considered as

an integral part of the teaching/ learning process. It helps students to learn more

effectively by identifying their strengths and weaknesses, and for teachers to gather

data on how well learners have done their work in order to make the right decision in

designing and planning courses.

The term assessment has often been associated with benchmarked tests

(standard or traditional tests) that aim at assuring the extent to which students are

engaged in the learning process being taught. The problem is that, however, using the

same assessment process, that spotlights the recognition of student achievements for

the accountability of schools and the educational system, by focusing on tests

preparation and a narrow range of knowledge at the expense of other important skills

becomes a “dangerous” way of teaching and learning.

According to Benson “Assessment regimes diminish the scope for

decision-making in schools and classrooms, we might note the related tendency

for teaching to become testing” (Benson 2015, qtd. in Everhard and Myrnad 2015,

p ix). Moreover, Benson associates the idea of preparing learners only for

examinations threatening teaching which, “...may also become testing even if there

is no gate-keeping examinations of which to prepare.” Benson (2015, qtd. in

Everhard and Myrnad 2015, p ix). Broadly conceived, the educational system as a

whole has extensively inculcated the importance of theexamsin the learning process

that students at race overmarks with educatorsandteachers preparing them to reach

this goal rather than being preoccupied by theeventual positive and negative output in

the teaching/learning process.

8



CHAPTER ONE LITERATURE REVIEW

9

1.3 Types of Assessments

1.3.1 Diagnostic Assessment

Diagnostic assessment is also called pre-assessment. Its chief purpose is to

diagnose and determine the students’ strengths and weaknesses before the beginning

of foreign language lesson, unit, course or academic programme. It intends to

measure the students’ qualification, and provide the teacher with data about the

students’ background knowledge, readiness, language proficiency in learning; the

teacher can thereby react responsively and will make instructional decisions.

In other words, the results obtained will help to plan instructions specifically

geared for the students’ needs. Second, it draws an overall picture about the

individual’s interest, allows the learner to reflect on his own learning and draw an

overall picture about the individual’s proficiency with a content or a skill.

The carry of test results has more importance for both teachers and students.

Teachers most of the time teach for test and train their learners to get the required

grades or marks needed to move to the next level or to obtain certification, which can

hinder learning.  In this context Torrance and Pryor (1998) explain that teachers have

to move from traditional test which aim at obtaining certification, by considering a

more continuous “form of assessment-assignments” (Torrance and Pryor 1998, p 2),

known as assessment for learning. These assignments should be in a form of projects,

home works and feasible activities to ensure lifelong learning,

There are myriad ways to assess, however, a competent teacher uses a

continuing assessment in monitoring the learner progress. There is a real need to

assess learners before, during and after the learning process.

It can be useful for both teacher and students. First, the teacher needs to find

out what the students know before he/she starts teaching the lesson and sometimes

even before planning it. Through the information generated by pre-assessment: ‘the

teacher analysis the results to determine the individual’s readiness level and to

identify the appropriate entry point for instruction.’ (Chapman and King 2005,

p 64)
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Diagnostic assessment aims at either determining the learners’ needs to review

the basic rules or only to be involved in more complex and challenging activities in

order not to disengage or de-motivate them with information they have already

acquired in previous situations. (Chapman and King 2005)

A well done pre-assessment task provides the teacher with basic information

about each student competence:

Unveils the
learner prior

knowledge

Reveals
individual’s
proficiency

Entry point
for new

information

Preview the
forthcoming

topics

Pre-assessment

Figure 1.1: Importance of Diagnostic Assessment

(Adapted from Chapman and King 2005, p 64)
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The circle outlines the importance of the pre-assessment process which

discloses the area of strengths and weaknesses within each learner. Through the

analyses of the gathered data, the teacher plans accordingly to meet the needs,

abilities and interests of the learners and guides them to achieve the outcomes. More

importantly, pre-assessment bridges the gap between the learner’s prior knowledge

and his needs for new information and provides further learning opportunities.

1.3.2 Formative Assessment

Formative assessment, one of the pillar of EFL teaching and learning, is a

continuous and an ongoing process that the teacher uses to monitor the learners

progress and diagnoses their needs. It is also called assessment for learning since the

results are used to modify and improve the teaching techniques rather than giving

marks and grades to learners, which is a strength point in itself. Without grades or

marks attributed to their works, students will learn in an enjoyable atmosphere and

this decreases their test anxiety.

Formative assessment has gained a prestigious place in the teaching/learning

process as a mean in the promotion of students’ learning. It has a great impact on

learners’ achievement and helps in improving their learning. The generated

information determines whether or not the stated goals are being achieved to make

improvements; it also provides the teacher with immediate feedback and engages the

students to reflect on their own progress.

A good assessment helps the teacher to check a continuous improvement of

students’ learning outcomes (information provided by feedback), to adjust his

teaching strategy to meet the learners needs and make them more effective and self-

directed (Black and William 2001). Ultimately, a good formative assessment

provides the teacher with three components: feed-up, feedback and feed forwards

(Hatti and Timperley 2007). Feed-up gives information to both the teacher and the

students if the learning goals have been reached. Obviously, Feedback is used as a

part of formative assessment and informs the students about their strength points and

where more practice is needed. Feed forwards is intended to fill gaps in future task

completion.
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Many techniques may be used to assess students’ progress and check whether

they have met the learning objectives either in a formal or an informal way, i.e.

through quizzes, class work, homework, observing students at work, interview, etc.

to collect information about the learners’ performance through which the teacher will

decide whether the learners need to review a few concepts of the lesson or re-teach

the whole lesson so as to move on to the next one. It can also be planned or unplanned,

and happens at any time during the learning process.

The formative assessment process needs a skillful teacher who uses different

and various techniques to reach each learner style and adapt the instructions

accordingly, i.e. students come to the classroom with different abilities and

competencies some of them are better in visual activities others prefer auditory ones.

The use of assessment as an effective strategy to support learning can help students

to bridge the gap between their understanding of the course (what they know) and the

course objectives (the desired outcomes). According to Greenstein (2010), formative

assessment focuses on the students, instructionally informative and based on

outcomes.

Figure 1.2:  Formative  Assessment  Process.

 Heritag (2007, qtd. in Herman 2013, p 5).
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1.3.3 Summative Assessment

Summative assessment is probably the most known system of assessing

students’ achievements through examination usually given at the end of an

educational activity (the end of the unit, semester, programme etc.). It is a graded test

through which the teacher can measure students’ competency and determine whether

they have acquired the desired target skill (learned the standards) and then

communicate these grades to all interested external stakeholders mainly the school

administration and parents.

Assessment of learning is not intended to improve learning. It is a tool used to

make a judgment about the effectiveness of students’ competency, teaching methods,

school improvement goals or curriculum to measure what the learners have learned

at the end of the unit of study to ensure they have reached the standards in order to

get certification. Hence, the learners use information provided by summative

assessment to gauge progress of goals and benchmarks.

In fact, summative assessment is used to grade or certify pupils after a specific

learning process has taken place to determine whether or not the students have learned

what they were expected to learn. In sum, it is a process used to measure progress

towards improvement goals and evaluate the effectiveness of instructional

programmes at the end of an academic year; and then the results are used to decide

who should advance to the next level. It is often criticized to promote superficial

learning since learners study to pass exams.

1.3.4 Self -Assessment

Self-assessment is an important component of formative assessment in which

the students compare their work to a clear criteria and determine how they make

improvements rather than relying on their teacher. It is a practical method of helping

pupils to identifying their strengths and weaknesses in their own works and revise

accordingly. Through self-assessment students will develop the skills they need and

become more independent, self-directed and lifelong learners. Learning can be

enhanced through self- assessment during which students can reflect on the quality

of their work, what they have learned and what they still need to learn.
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Moreover, it is an important part of learner autonomy in which learners investigate

their time in a deep learning to assess their level of understanding. It should in no

way make any reference to marks, it should focus on helping the students to establish

goals and manage their own learning.

It also informs the teacher about the students’ expectations and needs, he

should encourage students to reflect on their own learning experience to develop a

sense of autonomy throughout the learning process. The teacher should introduce

strategies to enhance student self-assessment through the use of rubrics, setting

learning targets, time management, student-led etc.

Figure 1.3: Student Self- Assessment Cycle

( Mc Millan and Hearn 2008, p 41)
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1.3.5 Peer Assessment

Peer assessment is seen as complementary to self-assessment and an integral

component of formative assessment. It encourages cooperative learning through

observation, monitor and make judgment about others’ work while reflecting on their

own, through which they practice giving and receiving feedback in a constructive

way.

Admittedly, autonomy is well boosted through peer assessment where the

students take more responsibility in their learning since it is based on students

assessing one another through a given set of criteria. It involves the students in the

learning process and makes them more responsible. More importantly, peer

assessment is a powerful meta-cognitive tool; it develops critical thinking, judgment

skills, interpersonal skills and self-awareness. This way, students are encouraged and

engaged in a deep learning.

1.4 Learner Autonomy Definition

Inculcating autonomy is to involve students in their own learning process in

order to make connection between what they learn in class and the outside world. In

fact, the promotion of autonomy aims at preparing students for the future, i.e. their

further studies; their future jobs and acquiring the necessary skills for life.

Many teachers and educators misunderstand learner autonomy thinking

that the student is left to learn alone without the involvement of the teacher

or their peers. Learning alone does not develop independent learning.

In recent years, there has been an increasing interest in autonomy in the field

of education in general and in language learning in particular, Holec views autonomy

as “the  ability  to  take  charge  of  one's  learning” (Holec 1981,  p  3). In  fact, 

makingstudents learning by themselves is at the foreground of the teaching/learning 

process,there is a need for a change from the traditional roles of the teacher and the 

learners; hence, more focus is on assisting students to develop and acquire skills

then applythem to any new learning situation and move from students who are

 extremelydependent on their teacher to more self-reliant learners.
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Depending on the teacher and considering him as the fount of knowledge is no

longer needed. In the 21st century, students are no more expected to be passive

learners who sit and listen to their teachers’ instructions. They have to face new

challenges and relate what they learn in the classroom with the real life context.

According to Trebbi (in lamb and Reinders,2008), learner autonomy is

associated with freedom. Freedom may be examined from both a political and a

philosophical angle. It is basic to human right to be free, however and as far as the

philosophical aspect is concerned one cannot speak about absolute freedom since we

are living in a society that is subject to rules and regulations. Consequently, ‘if

freedom at broader sense suffers from internal and external constraints, learner

autonomy will also be bound by those constraints in the same way.’ (Tamer 2013,

p16).

Though the various definitions and concepts are given to autonomy, the idea

remains the same, which is to promote learning by giving the learners more

responsibility to be engaged in deep learning rather than spoon feeding.

Furthermore, educational systems all over the world become conscious of the

technological spread and the need to inculcate autonomy to have lifelong learners

who will be able to learn even in the absence of the teacher.

1.4.1 Factors Mediating Autonomy

Autonomy is well practised when the learners work collaboratively with

other members of the community. Social interaction is considered as a crucial factor

in language learning. Furthermore, collaboration among students can lead to

superior results on a wide range of cognitive and affective variables, including setting

However, promoting autonomy demands much more efforts from the teacher to

create conditions in which the students learn how to take responsibility of their own

learning, ‘learner autonomy is the product of an interactive process in which the

teacher gradually enlarges the scope of her learners’ autonomy by gradually

allowing them more control of the process and content of their learning.’  (Little

2007, p 26)
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learning goals, choosing materials, self-evaluating progress and other meta-cognitive

factors.

1.4.1.1 Cognitive Factors

The concept of autonomy is to have the capacity and the ability to take charge

of one’s own learning. The learner is aware about what he is learning and how he can

take his own decision about the aspects of his/her learning, i.e.:

 Determining the objectives;

 Defining the contents and progressions;

 Selecting methods and techniques to be used;

 Monitoring the procedure of acquisition properly speaking (rhythm,

time, place, etc.);

 Evaluating what has been acquired.”

1.4.1.2 Affective Factors

Affective factors are those related to personal-socio-emotional behaviours of

the teacher and learners, the learner attitude towards the teacher, to others or to their

peers. It is learners’ motivation and attitude which derive them to be responsible for

their own learning, including students in deciding aspects of the course and choosing

activities that are motivating for the age and interests of the learners.

1.4.1.3 Meta-cognitive Factors

Meta- cognitive factors help the learners to develop autonomous learning. It is

when the learners recall and integrate information or their background knowledge in

a process of solving a cognitive problem. Metacognitive strategy training is divided

into five primary components:

1. Preparation: Students prepare for strategies instruction by identifying their prior

knowledge about and the use of specific strategies.

e.g.: Setting goals and objectives, identifying the purpose of a language task, over-

viewing and linking with already known materials.

(Holec 1981, p 3)
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2. Presentation: The teacher demonstrates the new learning strategy and explains

how and when to use it.

e.g.: Explaining the importance of the strategy, asking students when they use the

strategy.

3. Practice: Students practice using the strategy with regular class activities.

e.g.: Asking questions, cooperating with others, seeking practice opportunities.

4. Evaluation: Students self-evaluate their use of the learning strategy and how

well the strategy is working for them.

e.g.: Self-monitoring, self-evaluating, evaluating their leaning.

5. Expansion: Students extend the usefulness of the learning strategy by applying it

to new situations or leaning for them.

e.g.: Arranging and planning their learning.

Sometimes students may be reluctant to work in collaboration. However, one

of the qualities of autonomous learning is the development of the social skills when

collaboration with other members of the community is indispensable. A relationship

is built through collaborative learning, when students work together on an activity

where they are to communicate, help each other and share information (Wenger

2006). Learning from each other is a strength point in fostering autonomy. On the

contrary working in isolation hinders autonomy; it is through social interaction that

learners get engaged and involved in the community. The most significant bases of

socio-cultural theories were inspired by Vygotsky (1978) in his theory of ZPD

(Zone of Proximal Development), it is the distance between the learner’s ability to

perform the task with the teacher’s help and peer and the learner’s ability to solve

problems independently from external interference.

(Chamot and O’Malley ,1994, p 43-44)

1.4.1.4 Social Factors
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1.5 Why Autonomy?

A great emphasis has been given to autonomy. It is a concept which is very

demanding and aims at making students learn even when the teaching stops,

‘autonomy has to be promoted to enable learners learn even when they do not

Arguably, autonomy is well practised when the students have the ability to

identify their strengths and weaknesses. Moreover, when the students acquire a life-

long learning skill; it will help them in their further studies and professional lives.

The more the learners are involved in independent learning the more chance they

have to improve in the learning process.

1.6 The Autonomous Learner

Learner autonomy has become one of the educational goals in learning in

general, and in foreign language learning in particular. Though autonomy is not an

observable feature, helping students to become more independent is the cornerstone

of the teaching/learning process. William and Burden define ‘autonomous learner’ as

‘one who is equipped with the appropriate skills and strategies to learn a

language in a self-directed way.’ (William and Burden 1997, p147). Learners

should be aware of their responsibility in learning so as to become more autonomous

and successful in learning new things. Language learners still depend on the teachers

whom they consider the sole source of knowledge. However, it is a shared

responsibility between the teacher and the learner. It is the teacher’s responsibility to

foster autonomy through good lesson plans, modern teaching, and different methods

and approaches that make learners active participant and help them in taking charge

of their own learning. Being independent can be beneficial for the learners and make

them responsible in their learning as well as in their personal life, the table below

identifies the difference between dependent and independent learners.

have access to teachers’ instruction and that they will learn more effectively if
they do not depend on teachers’ help.’ (Cotterall 1995, p 220). Nonetheless, 

beingindependent from the teacher does not constitute full autonomy; the student 

has tolearn how to set his own goal, take independent action, be self-regulated, a 

criticalthinker, a self-reflection practitioner, time manager, know how to 

select thematerials etc.
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Dependent learners Independent learners

Rely heavily on the teacher. Are self-reliant

Cannot make decisions about their
learning.

Can make informed decisions about
their learning.

Do not know their own strengths and
weaknesses.

Are aware of their strengths and
weaknesses.

Do not connect classroom learning with
the real world.

Connect classroom learning with the
real world.

Think that the teacher is wholly
responsible for their learning.

Take responsibility for their own
learning· know about different
strategies for learning.

Do not know the best way to learn
something.

Plan their learning and set goals.

Do not set learning goals· will only work
when extrinsic motivators such as grades
or rewards are offered.

Are intrinsically motivated by
making progress in learning.

Do not reflect on how well they are
learning and the reasons.

Often reflect on the learning process
and their own progress.

The ability of autonomy is not an inborn concept but should be acquired and

encouraged (Holec 1979); it is a skill which can be acquired by learners in suitable

environment. However, Little (2007) draws from psychology as well as from real life

experience as parent, while stating that autonomy is an innate, basic need that is

present already from the early years of childhood: ‘It is our nature to be

autonomous, to be proactive in exploring and responding to our environment

and to persist in following the agendas we set for ourselves.’ (Little 2007, p17).

Accordingly, as human beings we have a predisposition to autonomous behavior

which needs to be fostered, nevertheless, Bassou (2015) states that autonomy is a

“never-ending process” that both teacher and learners exercise in a continual way and

beyond the teaching/learning process.

Autonomy varies from one individual to another. It can fluctuate even within

the same individual, in other words, autonomy manifests itself in different contexts,

Table 1.1: Characteristics of Dependent and Independent Learners.
(Mynard and Sorflaten 2002, p 2)



CHAPTER ONE LITERATURE REVIEW

21

ways, at different degrees and within the same person at different times. Nonetheless,

Full autonomy is very difficult to attain since there are different degrees of autonomy

within each student.

Even though autonomous learning is present in the classroom there are many

students who resist the change towards becoming more autonomous and those feeling

are not that of satisfaction, these students are not accustomed to learn the language

with the teacher guidance and facilitating learning for them. The autonomous learner

is the one who is prepared in taking initiative, to self-evaluation, goals setting etc.

These features should be fostered to create autonomous language learning; otherwise

autonomous classroom does not exist even with the presence of these features.

According to Littlewood (1996) there are three domains of autonomy within

different levels: autonomy as a communicator (Using the language to communicate

effectively), autonomy as a learner (To be responsible of their own learning and relate

what is learned at school with real life situations) and autonomy as a person (Being

able to express one’s own feelings) (See figure 1.4).

Figure 1.4: Components and Domains of Autonomy in Foreign Language
Learning. (Littlewood 1996, p 430)

To Make and Carry
Out Choices In

Willingness Ability

Motivation
Confidence

Knowledge
Skills
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Autonomy as
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Autonomy as
Learners

Specific tasks Life in general
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When the student has the capacity of being responsible of the actions he/she

undertakes, this capacity is based on the learners’ ability and willingness to be self-

reliant in their own learning. These components are relatively linked; when learners

have the necessary knowledge and adequate skills they are more likely to have

confidence when learning independently. On the contrary, students who are over-

reliant on their teachers may lack confidence to carry out their learning, though they

have the necessary skills and appropriate knowledge. Motivation, especially intrinsic

motivation, is one of the components that leads and encourages autonomy; learning

becomes more efficient when autonomous learners become more motivated.

With learner autonomy, students move away from dependence on the teacher;

this act in itself entails reflection in planning and permits them monitor and evaluate

their own learning. According to Omaggio there are seven main attributes

characterising autonomous learners:

1- Autonomous learners have insights into their learning styles and strategies;

2- take an active approach to the learning task at hand;

3- are willing to take risks, i.e., to communicate in the target language at all costs;

4- are good guessers;

5- attend to form as well as to content, that is, place importance on accuracy as

well as appropriacy;

6- develop the target language into a separate reference system and are willing to

revise and reject hypotheses and rules that do not apply; and

7- have a tolerant and outgoing approach to the target language.

However, more emphasis should be placed on the implementation of

appropriate skills such as self-evaluation, taking decision, critical thinking,

communication, work in collaboration in groups or with peers, etc. and competencies

to provide learners with opportunities to connect knowledge acquired at school with

real world application. Learners should accept their role as active participants rather

than passive recipient of the knowledge. Thereby, to be more independent, learners

Omaggio (1978, qtd.in Wenden, 1998, p 41-42)
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need to step towards conscious awareness of the learning process, i.e. conscious

reflection and decision making.

Successful autonomous learning requires students to change their behaviour

towards learning, it is worth noting that every student has the capacity to become an

autonomous learner and develop the necessary skills which help him/her to exercise

his/her independence in and outside the school walls. Full autonomy cannot be

reached without the active participation of the teacher who has an important role in

fostering autonomy among his learners. Autonomy is a holistic change, not something

that can be done to another person, implementing autonomy takes a long time to

become a functional way of working in the classroom.

1.7 Autonomous Teacher

In learning, constraints are always put on the teacher. Whenever the learners

are exposed to free choice related to their learning they become confused because

they are not accustomed to making choices related to their learning; it is the teacher’s

role to take decision related to the learning process. It has always worked this way.

Learners lack experience to build on autonomy, hence the teacher has a vital role in

promoting autonomy by training learners through the use of adequate strategies and

methods. The teacher himself should be autonomous, he has to create adequate

conditions where his students can learn effectively.

With the recent view on autonomy, there has been an emphasize on teacher

autonomy. Teacher autonomy appeared with the emergence of the concept of learner

autonomy; works on the concept were not so expended and concentrated on the role

of the teacher in promoting learner autonomy, though both are interdependent.

Teacher wishing to promote autonomy needs to: “start with themselves, reflecting

on their own beliefs, practices, experiences and expectations of the

teaching/learning situation.” (Little 1995, p 47).

Teacher autonomy refers to the right of freedom from control by others over

professional actions, nonetheless, it is difficult to attain (Benson 2000). This freedom

is over the curriculum implementation, administrators, and the institution. However,

the teacher is always restricted to a set of rules, school constraints (school regulation,

23
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administrators, and learners’ demands.). Little defines teacher autonomy as:

“...having a strong sense of personal responsibility for their teaching, exercised

via continuous reflection and analysis... affective and cognitive control of the

teaching process.” (Little 1995, p178)

Here are some characteristics that a professional teacher should have so as to

engage learners in self-reliance:

 An autonomous teacher is a teacher-learning who has the capacity to engage in

self-directed professional development, one cannot expect the teacher to foster

autonomy if he does not know what is autonomy.

 Teacher autonomy involves negotiation skills, capacity for reflection on the

teaching process and the teaching environment, readiness to engage in lifelong

learning to the best of their capacity, commitment to promoting learner

autonomy through the creation of a classroom culture where autonomy is

accepted. It should not exclude the presence of the traditional teaching skills.

 Teacher autonomy seems to be very closely bound up with the notions of the

critically reflective teacher, teacher researcher and action research. The basic

premise here is that teachers are best placed to develop their own teaching in

order to better the learning experiences of their students.

 Autonomous teachers should have good institutional knowledge in order to

start to address effectively constraints on teaching and learning; they should

also be willing to confront institutional barriers in socially appropriate ways,

to turn constraints into opportunities for change. However, they should be

aware that neither teacher, nor student autonomy mean freedom from all

constraints.

 Autonomy is developed through observation, reflection, thoughtful

consideration, understanding, experience, evaluation of alternative. The

absence of coercion does not automatically result in autonomy, nor is choice

always autonomous.

(Ramos 2006, p189-190)

In sum then, the teacher should go through the process of accepting teacher

autonomy as a new skill to be learnt.

24



CHAPTER ONE LITERATURE REVIEW

25

1.8 Assessment-Autonomy Relationship

Assessment and autonomy have been the main concern of many

educationalists in recent years. It is true that both concepts have been largely explored

in the field of EFL, but the relationship between the two and the influence of one over

the other has been neglected and not given any interest. However, the importance of

assessment and how it can be used to promote and increase autonomy cannot be

denied; it has the power to change the learner’s role from that of a passive recipient

of the knowledge to the one who can take responsibility over his learning (Black &

William, 2006). It has a powerful role since it informs both the teacher and the

students about the learning outcomes.

Assessment should not be used to measure the students’ achievements but

rather provide them with data to remedy the weaknesses and adjust the learning

process. Hence, there should be a shift from assessment which aims at attributing

grades and marks to focus on a more formative assessment to assist learning and

foster autonomy. In other words, the teacher’s aim should not be based on teaching

for exams, this may endanger learning, but rather prepare learners to use adequate

approaches and techniques to assess their own work to identify their strength points

as well as their weaknesses to ensure successful learning.

Formative assessment or assessment for learning can be used as a tool in the

toolkit of autonomous language learning. It includes an asset of teaching techniques

such as providing feedback, sharing the learning goals and self and peer assessment

through which the students can reflect and gather evidence about their learning.

1.9 Importance of Assessment in Promoting Autonomy

Assessment is an impetus to promoting autonomy, it creates messages to the

teacher on the teaching effectiveness and students’ comprehension to adjust the

teaching accordingly. It also provides immediate feedback to students on their

progress toward the achievement of learning outcomes. Through the feedback

generated from assessment students will identify their strong points and indicates

where improvement is needed. Assessment influences autonomy and makes the
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students more aware of themselves as learners and permits them to monitor their own

learning, thereby, they will become more involved and independent in their learning.

Assessment approaches inform and improve students learning and enhance

learner autonomy when the students understand the goals of the process of assessment

they will become more autonomous. Classroom assessment is increasingly dominated

by assessment-as-measurement which weakens the learning process and makes the

students learn only to get the best marks rather than making effort to take charge of

their own learning. However, there should be a switch from the focus on measurement

to other assessment practices which contribute to lifelong learning goal of learner

autonomy. The table below shows how assessment has a powerful impact on

autonomy.
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Dimensions

Summative
Approach-

Assessment of
Learning

Formative Approach
Assessment for

Learning

Sustainable Approach
Assessment as

Learning

Power/contr
ol relation

Institution, teacher or
outside authority
determine content, tasks,
weighting and
assessment critical,
judgement of one off
performances at the end
of a learning cycle, often
subjective

Continuous assessment,
shared and student-
centered assessment
offering range of
feedback, active and
valued participation of
peers who learn to judge
objectively

Shared democratic
judgment using transparent
(self-) agreed criteria,
judged in relation to own
objectives and
expectations, both as a
language learner and
language user

Nature of
assessment

Summative, product-
oriented; norm-
referenced; comparative
and therefore, other-
referenced, regurgitation
of facts and task-types
which encourage wild
guessing; grade-chasing

Collaborative,
formative, authentic
assessment; critical
judgement, using agreed
transparent criteria;
importance placed on
feedback from multiple
sources which can be
internalized

Sustainable formative
assessment; process-
oriented, self-assessment
and peer-assessment,
personal monitoring;
criterion-referencing,
provision of feed-forward,
learners judge (d) in
relation to themselves

Learner’s
role

Passive recipient of
marks and grades; rank-
ordering of learners
produces strong
competition for nest
grades; rote-learning to
pass tests sometimes
resorts to cheating

Participation in
monitoring and
assessment; uses
feedback from multiple
sources; learns to be
objective in assessment;
shares assessment
challenges

Adept at self- monitoring
and self- assessment; uses
agreed or self- produced
criteria to assist judgement;
objective, critical thinker;
avoids cheating and
relishes challenges

Teacher’s
role

Teacher often sole judge
of progress; subjective
judgements; teacher
help accountable for
high/low grades in high-
stakes testing, often
obliged to teach to the
test

Encourages learners to
participate in
assessment- cooperative,
peer and self;
encourages learners to
agree on criteria or set
them; may use
portfolios as part of
assessment

Teacher offers one opinion
among many; relishes
boarder viewpoint
achieved by sharing
assessment; encourages
learners to self- monitor
and self-assess

Motivation
affective
factors

Fear and suspicion of
testing due to
competition and hidden
agendas

Greater self-awareness,
objectivity and positive
affect

More positive sense of
“Self “ and of “being” in
relation to others

Overall
outcome

Judgement by other;
dependence on
authoritative and more
knowledgeable others

Sharing of judgements;
mutual guidance and
direction; feedback from
various sources

Self-judgement; higher
order thinking; self-
monitoring; range of views
used as feedforward

DEGREE OF
AUTONOMY

HETERONOMY INTERDEPENDENCE AUTONOMY

Table 1.2: Overview of Expert Views on Assessment Practices and Their Impact
On Autonomy. (Everhard and Murphy 2002, p 23)
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The table shows that the impact of the three different assessment approaches

can have on learning and how the change from the traditional model of assessment

(summative assessment) to a more in-depth assessment (formative and sustainable

assessment) contributes to the development of learner autonomy. Assessment

provides the autonomous learner with self-confidence and allows them to tackle

decisions about what to learn, how to learn and when to learn.

Firstly, as displayed in the table, the summative approach is by far the

approach that hinders the learning process and makes students learning only to have

good marks in tests or earn certification making them dependent on other individuals.

This does not mean that this assessment is not important; it is used to discover what

a learner has achieved during the program of the study.  However, tests should not

dominate the teaching; when teaching for tests materials which are not needed in tests

are unlikely to be brought up. The learners are not given opportunities to participate

in the learning process; they are passive recipients of knowledge since the teacher is

the principle performer and the only responsible of the learners’ results.

Secondly, the formative approach contributes to the improvement of students’

learning. It enables the teacher to identify his students’ progress and difficulties with

learning and adapt the teaching accordingly to meet their needs. The information

generated by assessment provides the teacher with immediate feedback to modify the

teaching and the learning activities to enhance learning and make student less

dependent on their teacher. Moreover, formative assessment affects the learner’s

motivation and encourages self-assessment which helps to promote autonomy.

Finally, sustainable assessment promotes autonomy through self-monitoring

and helps students to become critical thinkers. The teacher acts as a facilitator and

creates conditions where they can work collaboratively. In other words, there should

be a shift from more summative assessment towards formative assessment so as to

promote efficiency in both teaching and learning.
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1.10 Assessing Learner Autonomy

Autonomy has different degrees and can take different forms. A learner who

is autonomous in one area is not necessary autonomous in another area. Autonomy is

an abstract concept which makes it difficult to pinpoint since the individual nature of

autonomy varies, learners may feel more autonomous when setting goals and less

autonomous in assessing their own learning. (Benson 2011)

When measuring autonomy there is a risk that learners want to please the

teacher without becoming autonomous, they will only do things that they think their

teacher requires them to perform, it is a dangerous situation where learners wear a

‘mask of autonomous behavior’ (Breen & Mann 1997). This does not mean that

learners lack autonomy but there is a difference between autonomous behavior and

autonomy as a capacity. The problem when measuring autonomy is that students may

simulate autonomous behavior which hinders the teacher to have an overview about

how independent his learners are.

Nonetheless, Murase states that there is a difference between assessing learner

autonomy and measuring learner autonomy.

. Assessing learner autonomy refers to the process of collecting

information about the students’ autonomy, either qualitatively or

quantitatively, for the purpose of giving the students a grade or mark

according to their level of autonomy.

. Measuring learner autonomy refers to the process of quantifying the

characteristics of learner autonomy on the basis of its conceptual

definition in the specific target context.

Assessing learner autonomy can provide the teacher with better understanding

whether an autonomous learning is taking place. This data can be collected through

observing students at work or interview made with the learners, students’ answers

provide teacher with evidence of learner autonomy.

Murase (2010, qtd, in. Everhard and Mynard 2011, p 41-42)
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Why do we bother to assess or measure learner autonomy? Simply because

assessing learner autonomy is to estimate the students’ autonomy level so as to

remedy the learners’ weaknesses and allows the teacher to reflect on his own practices

and adjust the learning material accordingly.

Arguably, there are degrees of autonomy and behaviour of autonomous

learners can change depending on their age, capacities and competencies previously

acquired during their learning process. The conception of autonomy should be

gradually implemented in learners’ early education in order to guarantee lifelong

learning.

1.11 Conclusion

This chapter presents a brief overview about the different assessment

strategies used in language learning as well as the growing interest in the promotion

of autonomous behaviour in the field of education, at least English language

education. Another aim is to promote autonomy in the classroom to make use of it in

a non-formal setting. Moreover, learner autonomy is highly recommended in

language learning to make learners ready to face the challenges of the modern life

and continue learning even when the teaching stops.

Incorporating the idea of freedom over learning and having the opportunity

given to learners in making their own choices is of a paramount importance in

making-up the autonomous behaviour. It also attempts to highlight the importance of

the assessment in promoting autonomy and how both concepts are intertwined.

Learners are required to develop competency in language to accomplish both personal

and social roles and being free from external interference.
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Chapitre 2 Chapter Two: The Education Context

2.1 Introduction

The Algerian authorities have become more aware of the growing importance

of the English language in the world and its widespread in all domains. Indeed,

Algeria launched a set of educational reforms in 2003. These reforms introduce new

methods and approaches for all the school subjects in general but special attention

has been given to the teaching/learning of English since it has become the global

language par excellence.

This chapter is divided into three parts. The first part deals with the impact of

globalization on the world and how different fields have been touched with insights

of the educational context in the Algerian secondary school. It also highlights how

English has become the world language and the importance given to the language in

Algeria in general and in the educational system in particular.

Then, the second part shows how it is imperative to introduce the 21st century

skills and competencies in the teaching practices in the Algerian secondary education.

Finally, the last part is an analysis of the 3rd year-secondary school textbook with an

attempt to demonstrate how the lack of assessment within this latter and the existing

gap between teaching practices and continual assessment inside the classroom

impede autonomy promotion.

 CBA  has  been  introduced  as  an  effective approach  which  targets  at  putting

more emphasis on the communicative skill and independent learners in the world of

technology emergence and literacy information. Arguably, memorization and the

absorption of information is no longer efficient for the globalized learners. Learners

should be autonomous and be prepared to face the challenges of work and life of the

21st century.
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2.2 Globalization in the Light of 21st Century Skills

Providing quality education is of a great importance for the economic growth

and social stability of any country. With the advent of globalization, all the countries

of the whole world are facing great challenges. More importantly, there is a necessity

for the educational system to adapt itself to these evolving requirements.

2.2.1 Globalization Defined

In today’s world, economic, environmental, social, political issues and

problems are no longer limited to the national level, as the world becomes so

interdependent and more interconnected. Never before in human history has there

existed such interrelationship between international trade, communication and

politics. This world issue of transforming local phenomenon into global ones is called

globalization. The term globalization is around us as an opportunity and challenge. It

is an opportunity for the use of different means of technology and mass media as they

are global standards, information can be transmitted worldwide in real time than

before.

Globalization is an influencing force everywhere in the world, hence Algeria

could not escape the phenomenon. It presents new opportunities and challenges for

the country to compete with the rising economic powers over the world because

nowadays, language, knowledge, and innovation are inevitable steps to national

prosperity and stability.  Globalization is a multi-faceted and multi-dimensional

process; cynically, it is an octopus-like process whose tentacles denote the different

levels of integration that comes into play in imposing or implementing its one-world-

order perspective.
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Globalization

Implementation of one-world order

Levels of integration
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oriented
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CBE and
BMP/LMD
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= World

peace

Islam and
Montheism

Figure 2.1: Levels of Integration of Globalization

Accordingly, the influence of globalization can be observed through seven integration

levels namely: political, economic, financial, cultural, educational, linguistic and religious as

shown in the diagram above.

1- Political level of integration, i.e. the implementation of one-world political order, this

has already started with the advent of democracy and political pluralism in many

former uni-political-party countries, and Algeria is no exception.

Therefore, the investigators have to notice that this idealization of implementing

one-world political order is adopted by proponents of the globalization process, as

they are emphatic to the process outcomes.

2- Economic level of integration, i.e. the implementation of one-world economic order,

this has already started with the advent of the market-oriented economy model in many

former centrally-planned economies, and once again Algeria has joined the order.

The newly industrialized countries gain considerable advantage for their

integration in the world of economy. They can build up their factories with foreign

country investments and infrastructure and sell their products internationally. Due the

low wages in these countries their products are very competitive on the world

markets. This fast economic growth has enabled millions of people to leave extreme

poverty.
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3- Financial level of integration, i.e. the implementation of one-world financial

order; this has already started in Europe with the introduction of one currency

unit: The Euro. Other non-European countries are negotiating their joining the

Euro-zone.

4- Cultural level of integration, at this level we cannot talk about implementing

one-world cultural order. However, things can be sorted out by increasing

cultural awareness and cross-cultural understanding to develop the sense of

tolerance vis-à-vis others’ differences and ultimately promote world peace.

This has started by implementing joint exchange projects with foreign

universities in the context of global understanding through virtual classrooms.

5- Educational level of integration; i.e. the implementation of one world

educational system; this has already started in Algeria with the introduction of

what is called “competency-based education.” The reintroduction of the

Roman Script, or what is commonly called the Latin alphabet, in the teaching

of scientific disciplines such as mathematics, physic in primary and secondary

education. Additionally, one can talk about the top-down introduction of the

LMD system with its European Common Credit Transfer System scheme at

the tertiary level as part of the educational integration.

6- Linguistic level of integration, i.e. the implementation of a one-world-

linguistic order. The globalization process has further reinforced the status of

the English language as the world’s first, dominant and most preferred

language in relation to the other languages of wider communication, hence the

shift from the status of an international language to that of global language.

This state of affairs has aroused a new interest and a deep concern among a

new mass of people wanting to learn English, not for the pleasure or prestige

of knowing the language, but because the English language, as linguistic tool,

has become the sine qua-non condition for the purpose of technological

advancement, economic development and commercial expansion.

7- Religious level of integration, once again, at this level, we cannot talk about

implementing one-world religious order, but to give much importance and

mutual respect to the three divine religions. In other words, monotheism; the

essence or rational of such integrations terms from the fact that we all believe

in the same God.
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2.2.2 English Language and Globalization

In a world where globalization has imposed itself, it is important to have an

official language so as to have an efficient way to communicate. In other words, it is

the growing of international commerce, financial and technological spread that urge

the use of English as the main language in all areas and spheres.

The status of the English language has changed over the few past decades. It

is no more restricted to the English speaking countries but to the whole world. It has

become the chief language of world knowledge, technologies and computing.

English has become an international language rather than any other language

because of its historical, geographical, political and economic influence on the world.

These four aspects are well explained by Hui:

1- Historically: The English language, as well as the English culture, spread to

Asia, Africa, North America and Australia with the establishment of the

British colonies in those four continents.

2- Geographically: In this world, there are six continents inhabited by human

beings, of which Europe is greatly influenced by the English language, while

North America and Australia are completely occupied by the English

language. Besides, in many countries in Asia and Africa, English is an

official language. No other language has such a power.

3- Politically: After the Second World War, both the United States and Britain,

the two major English speaking countries, were amongst the most politically

influential countries.

4- Economically: Since the end of the World War II, the United States has

been the most powerful country economically with the most advanced

science and technology. As a result, it has also become the most powerful

country militarily. Britain has been amongst the most developed countries

in the world. The economic position of both USA and Britain leads to the

rapid development of media that have wide influence in the world.

(Hui 2001, p 130-131)
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Consequently, English plays the role of official language in many African and

Asian countries. It has become the language of world knowledge and skill transfer,

many countries have given English a special place within their communities and in

their schools and institutions. Broadly speaking, English as a global language has

succeeded to get special privilege in people’s lives and politics in every country in

the world.

The English language has been adopted by many countries to be taught as the

second language due to the status attributed to it, whereas others use it as the official

language or as a foreign language to gain advantageous for its status. It becomes the

language of politic, science, technology, medicine, tourism and business. Giving

English a prominent place in a country in general and in the educational system in

particular helps societies to get integrated into modernity in total harmony.

In fact, English gives access to modern sciences and technology. Moreover,

one of the conspicuous aspect of globalization is the rush of education and research

through the English language; scientific papers and published articles are written in

English. It is a shared language and an indispensable tool in the age of the emergence

of technology and global network.

2.2.3 Status of English in Algeria

Algeria was the most known African country deeply rooted by the use of

French language as a result of 132 years of French colonization. When it achieved

independence in 1962, the Arabic language was regained its pre-eminent place it had

lost under colonization and gave the language greater values and significant roles in

the society.

Introducing the Arabic language was unavoidable, “A society whose true

identity had been denied for a hundred and thirty years could not begin to

reconstruct itself without restoring the bedrock of that identity: The Arabic

language, closely associated with Islamic culture.” Grandguillaume (1997, p 2).
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This language policy known by Arabization failed due to the fact that Algeria

is the least prepared country to a language planning after the French colonialism

Among all Arabic-speaking countries, Algeria was certainly the least

prepared national community for this kind of language planning. The

significant lack of means was simply an enormous handicap because

French colonialism had eradicated almost all traditional structures

that had existed before 1830.

However, as the English language is becoming the world language the

Algerian authorities are becoming more aware about the status this language has

gained in the world. Consequently, English has been introduced as the second foreign

language, its status within the educational system is preceded by the French language.

In fact, the adoption of English as a foreign language; is also considered as an attempt

to diminish French interference in Algerian daily life in every domain.

Since 2003, significant consideration has been given to the English language

in the educational reform. The main perspective has been the ability to use language

to communicate effectively with the world in a variety of situations. Its use is not

restricted to a set of sentences used in isolation in the classroom or only part of the

school subject; the objective behind giving importance to English is to have access to

modern sciences and technological knowledge stored in English. Ourghi (2002)

argues:

It is primary language of computer software of the cutting edge in

scientific research of business and management, and of politics and

international networks...It is also the medium of interaction in

countless activities-air traffic control, world organizations, prestigious

higher studies such as MBA, academic conferences, research and

publications. Even the international pop music relies on English for

boosting its sales and spread just as space sciences and computing

games.

(Ourghi 2002, p 55)
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Hence, the Algerian educational policy tries to cope with the new world

requirements by giving much more importance to the teaching of EFL by setting new

approaches centered on the learners and the development of their capacities in order

for them to acquire competency in English, in the most effective possible way. By

framing the aim of the curriculum in terms of competency, the focus is on what

learners can actively do in and with the language rather on a discrete list of terms they

are expected to remember.

Broadly speaking teaching English in Algeria is not restricted to educational

and scientific purposes but also to economic and cultural objectives also. The

following table summarizes all these objectives

The teaching of the English language contributes to the promotion of

intercultural understanding. It is an open window on the other cultures and

civilizations. Moreover, it is a clue to communicate with other people around

Educational-Scientific Economic Cultural

To develop intellectual and
emotional aspects

To maintain the profile of a
well- educated man

To gain access to science
and technology

To ensure counting
professional development

To widen economic and
investment horizons

To widen the bonds of
partnership/joint ventures
with foreign companies

To prepare future
managers and employees
for globalization

To develop in the learners
an awareness of the world
around them

To overcome cultural
hurdle

To prepare learners as
world citizens

ELT PERSPECTIVE

IN ALGERIA

Figure 2.2: Mid and Long Term Objectives of ELT in Algeria

(Benmoussat 2003, p 253)
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the world which helps Algeria diversify its economic and business relations in the

world of competition and tight negotiation.

Another central aim behind giving such importance to the English language in

secondary education and implementing new approaches to language teaching mainly

the Communicative Language Teaching (CLT) and the CBA is to bridge the gap

between the knowledge acquired at school with real life and empower the learners to

get access to world knowledge. It empowers the position of the country and provides

learners with new skills needed in the 21st century to catch up with the advance which

is taking place in all fields all over the world. Thus, it offers citizens more job

opportunities thanks to the capacities, skills, and knowledge they have acquired

during the learning process. People who have high competence in English have better

chance for employment if they were to work in foreign countries or with foreign

companies.

The situation of English in Algeria is that learners learn and use English only

in the classroom. However; the information provided in the classroom should not be

the only source of knowledge; there are other available sources available to be in

regular contact with the English language. Though it is not a language that the

Algerian people are in touch with in their daily life, pupils can make use of the endless

authentic materials available as self-reference tools: dictionaries and grammar books

in school libraries, electronic magazines and newspapers, as well as various

information on every accessible field accessible via internet since English is the main

language in the world wide web (McCarthy 1998).

In fact, there is no contact with the outside environment: newspapers and

magazines are either in Arabic or French, there is not English news broadcast. The

only contact with the language is through English songs and films which are rather

means of entertainment than of learning the language. Having no contact with the

language in the daily life makes it difficult to cope with acquiring the language.

CHAPTER TWO        THE EDUCATIONAL CONTEXT



42

2.3 Competencies and Skills Required in 21st Century

As the globalized world becomes more complex and integrated across national

boundaries, individuals’ needs change and so do learners’. Undoubtedly, the 21st

century learners’ needs are different from those before the globalization

phenomenon: creating, researching, sharing opinions, and becoming globalized

citizens. In other words, learners are crossing international borders and jumping

language barriers to collaborate with others from around the world through interactive

technologies.

Education is changing in the new millennium; it aims at preparing learners to

deal with rapid changes in employment and learning style. In fact, learners need to

leave school and universities being prepared for the professional careers and to cope

with the rapid changes in every field. Teaching has to undertake a change too.

Teachers must keep pace and stay relevant in order to keep students engaged.

Teachers need to prepare students for careers and jobs that have not yet been created

to cope with new technologies and strongly enter this new workforce and successfully

work and live in the new digital world. “In the future there will be technologies

that have not yet been invented; there will be ways of living and thinking and

learning that have not yet emerged.” (Griffin and Care 2015, p vii)

Education is about adapting to a changing world. Different sets of skills have

been at the core of educational reforms in many developed countries in the last few

decades because students must be prepared for postsecondary experiences to respond

to social and economic fields in public and private sectors, it is said that “...21st

century skills are those that must be brought to bear in today’s worlds of

education and employment in order for individuals to function effectively as

students, workers and citizens.” (Griffin and Care 2015, p vii)

The implementation of those skills is to push learning behind the school walls.

The intention is to provide learners with opportunities to connect knowledge acquired

at school with real world application; there should be less time spent on delivering

content and more on application of the content to reach a large number of learners’

affordability.
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The term 21st century skills and competencies are becoming more and more

part of the teaching learning process. It is the skills and competencies that learners

will need to prepare them to their future studies, careers and a world citizen. Embrace

21st century thinking, English language classroom is the perfect environment to build

those skills: “In essence, the English language classroom exists to prepare

students to communicate across cultures, across borders, across perspectives. As

the world evolves toward greater inter connectedness, it is our students to whom

we entrust the responsibility of building a better global society” (Oxford

university press ELT 2013). The National Research Council organizes the skills into

three clusters: cognitive skills which go beyond mastery of academic contents, and

interpersonal and intrapersonal which include competencies as shown in the diagram

below:

However, ATC21S (Assessment and Teaching in the 21st Century) classified

21st century skills into four categories grouped under the acronym of KSAVE:

knowledge, Skills, Attitudes, Values and Ethics

 Ways of thinking: Creativity, critical thinking, problem-solving, decision-

making, and learning.

 Ways of working: Communication and collaboration

 Tools for working: Information and Communications Technology (ICT)

and information literacy.

 Skills for living in the world: Citizenship, life and career, and personal and

social responsibility.

Developing the 21st century skills in the classroom helps learners to be creative

and critical thinker. It also helps them to communicate and collaborate effectively.

Broadly speaking, the new millennium requires resilient and independent learners

who have flexible skills and competencies. Some of these skills are new, others

traditional and need adaptation before their implementation. According to Oxford

University Press the 21st century skills are called 4C’s: Critical Thinking,

Communication, Creativity and Collaboration.
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 Critical Thinking: It is an extremely important skill. It requires asking

questions, analyzing, making evaluation and judgment based on the

information provided. The process of critical thinking involves acquiring

information and evaluating it to each a well-justified conclusion or answer.

It takes learners beyond memorizing and simple comprehension of

information “A critical thinker uses logic and evidence to prioritize and

classify information, find relationships, make judgments, and solve

problems.” (Oxford University Press ELT 2013). It allows the develop of

autonomy, and the promotion lifelong learning.

 Communication: Learners have to be given chances to practice the

communication skill in the classroom through role play, group working and

available teaching technologies, and also when the class is over the teacher

has to teach the students how to handle and use all outside sources such as

the internet and social media to continue communicating.

 Creativity: Creativity is the ability to build new things or think about

original ideas. It is not a selected talent held only by a few learners, it is a

method of ability that everyone has. It is the teachers’ role to encourage

learners to be creative throughout each lesson by giving challenging

activities. It powerfully engages them both emotionally and intellectually.

 Collaboration: Learn how to work in pairs and collaborative teams that

employ and develop the listening and the speaking skills of all the group

members. Through this collaboration they are taught how to effectively

achieve goals together.

2.4 21st Century Teaching

21st century teaching carries complicated challenges and opportunities.

It is no longer associated with providing contents, facts, formulas, stories and

information. If it is a matter of giving information, students can find information on

anything at anytime and anywhere thanks to the different available means of

technology: blogs, cell phones, Wikipedia, motor research, twitter, Facebook etc.

teachers are not considered as the main source of knowledge.
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The new millennium requires skillful and competent teachers who should help

students to handle these sources and show them how to valid all these information

through collaboration. Arguably, teachers must not prepare their students to the next

grade or how to sit for exams, but rather preparing them for life focus on further

studies,future careers and jobs which do not exist yet. 21st century learning is to

provide experiences and opportunities to apply knowledge accessible anywhere at

any time.

There are roles that teachers and learners should share and

accomplish to havelearners engaged and implicated in their learning as shown in the

table below:
Table 2.1 Anatomy of 21st Century Classroom (Reflect 2015)

The 21st Century Classroom

Research &
information

fluency

Problem solving
& critical
thinking

Collaboration &
communication

Creativity &
innovation

Teacher:
 Provides

opportunities for
students to
develop and
demonstrate
essential skills

Students:
 Select

appropriate
digital tools to
assemble,
evaluate, and
utilize
information
 Apply

varied research
skills to find and
evaluate
resources.
 Use

information and
resources to
accomplish real-
word tasks.

Teacher:
 Provides

opportunities for
students to
develop and
demonstrate
essential skills

Students:
 Use

multiple
resources to plan,
design, and
execute real-
world problems
 Use

technology to
collaborate and
solve authentic
problems
 Develop

and answer open-
ended questions
using higher
order thinking
skills

Teacher:
 creates

structures, provides
opportunities, and
assesses student
performances

Students:
 Initiate

communication in
real and non-real
time.
 Communicate

and collaborate with
learners of diverse
cultural
backgrounds.
 Form

collaborative learns
to solve real-world
problems and create
original works

Teacher:
 Provides

opportunities for
students to develop
and demonstrate
essential skills

Students:
 Apply

critical thinking,
research methods,
and
communication
tools to create
original work
 Collaborate

effectively with an
audience beyond
the classroom to
create original
work.
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In Algeria, however, traditional teaching style has prevailed for long years.

The teacher was the transmitter of the knowledge to the students and kept control of

the subject matter and supervised the flow of the course and decided for everything

the students had to do. Many teachers, in the 21st century, are still following the

traditional teaching feeling more comfortable in this role of controller Semmoud says

that teachers “work in their classes as blinding-syllabus followers who consume

programmes that are provided to them with a limited imagination and a quasi-

absence of critical thinking” (Semmoud 2008, p20). This way, not all learners are

involved and turned off because of long dull explanations. Nonetheless, after the

reform and the newly-implemented approach, namely the CBA, there has been a

move from traditional teaching and teacher-centeredness to learner-centeredness

which makes learners at the core of the teaching/learning process as shown in the

table below:

Table 2.2: Teacher Centered vs Learner Centered Classrooms
Characteristics (Ministry of National Education , 2007, p84)

Teacher-Centered Classes Learner-Centered Classes

- Knowledge transmission - Learners construct knowledge

- Passive Learners - Active learners

- Skills separated - Skills integrated

- Teaching and evaluating are separate - Teaching and assessing are intertwined

- Dependency / No risk taking  / No
creativity (give back what they  have
been taught) /No self-assessment…

- Independency/Risk taking / Creative /
Critical thinking

- Focus is on product - Focus is rather on the process of learning

- Competitive and individualistic
Learning

- Cooperative, collaborative and
supportive learning

As English has been given a prominent place in the Algerian educational

system, it is important to focus on the effectiveness of the language use. In fact,

English teachers must have an appropriate language use so as to have sensitivity
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to learners’ language level. Effective teaching is an on-going process in which

teachers adjust their teaching to the learning needs of their students. Experienced

language teachers reflect on their own teaching practices. It is through reflection that

the teacher becomes more skilled. This can be boosted by the professional

development training. English teachers must possess specific language competencies

and a high sense of personal linguistic proficiency to handle the language and offer

many supports and learning opportunities.

A skillful teacher is the one who makes the lesson relevant, challenging and

engaging for learning and long term results. This empowers students to take actions

and make meaningful contributions to their communities. Hence, he encourages

highly autonomous learning. However, many Algerian English language teachers still

stick at the traditional teaching. On the one hand it is because it requires relatively

little preparation, all what they need to do is present the material outlined in the

textbook. On the other hand, they feel more comfortable and lack autonomy

themselves.

The notion of independent learners is one of the bases of learner-centered

classroom. Secondary education in Algeria focuses on the gradual implementation of

autonomy in the syllabuses through the 21st century skills which aim at making the

learners less dependent on the teacher and prepare them for further studies and future

professional careers. Thereby, the educational system will create a next generation of

problem solvers. However, with all the efforts the governments deploy there is still a

long way towards learner-centeredness.

Competition and cooperation in the classroom must be encouraged to help the

learners master the English language and continue learning it beyond the school walls

through limitless means of technology. Unfortunately, all these aspects are not

present in the majority of the Algerian secondary schools; the teacher is still the

dominant and the active figure in the classroom besides the implementation of the

new skills and the adaptation of the traditional ones are far from being at the core of

the teaching/learning process that enables the learners to be less dependent on the

teacher.
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There is no well-guidance to step towards autonomy in the Algerian school,

though, the third- year teachers’ book clearly insists on the importance of involving

the learners in the learning process through problem solving situations, working

collaboratively with peers on authentic, real-world projects, and the integration of

self-assessment. All these requirements are favorable for learners to step into

autonomous learning if the language teacher learns how to engage learners, share

contents and connect with other educators for professional betterment. The

professional teacher is the one who maintains and develops the empowerment of his

teaching practice.

2.5 Educational Learners’ Needs in the 21st century

Many students are not getting the education that they need to succeed; they are

only trained to use what they learn at school to pass exams or to get certification.

Accordingly, in order to better prepare students for citizenship and the global age;

their education has to respond to additional demands of a rapidly globalizing world.

However, to produce global citizens is to provide global education that

prepares them for their future life; jobs that are emerging require more non-routine

and interpersonal skills. Education in the new millennium includes autonomy and

independence of learning to be more successful in both professional and personal

lives.

With the emergence of the CBA, more focus has been directed on learners and

less on teachers. This is also the case of the Algerian secondary schools which moves

from teacher-centered to learner-centered views. This approach appeals for the

promotion for more autonomous learners by making them investigate in research,

using extra scholar activities. However, EFL learners in Algeria still dependent on

their teachers; they are accustomed to be passive as the teacher does not involve them

in the teaching/ learning process, for example, setting goals, choosing materials and

deciding for topics or tasks etc.

There is a need for change of roles by developing awareness for a more self-

directed learning. The Algerian pupils are not much aware about the importance of

the English language, not only in school but also in their daily life, they see it only
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as a school subject imposed on them. Pupils who have an interest in learning English

are those who are thinking of preparing a “Licence d’Anglais” or intend to pursue

scientific or medical studies. The latter group does not see English as an immediate

need since they are too caught up by those subject matters they consider as important

subjects with high coefficient like mathematics, physics, sciences.

English language learning does not appear as a priority for learners, having

such a behaviour towards the English language. It is not going to reach a prestigious

place within the society till pupils see learning the language as a need and a necessity

not as a means of having good grades at examinations. Autonomy will never prevail

or have a place in the learning process this way.

Hence, there is a need to change these views and have more long term

objectives. It is the teacher’s role to make pupils more aware about the place of the

English language in the world and how it has reached all the spheres of life. They

have to prepare future self-confident generations who think by themselves.

2.6 ELT in Third Year Secondary School

Secondary education in Algeria lasts for three years with a thorough

preparation for the Baccalaureate examination which is the main key required to

pursue university studies. EFL is part of the curriculum for all streams and all levels.

The weight and time allotted to the teaching of the language vary according to the

streams. The following table summarizes the time allotted to English courses for

some streams and its coefficient:

Table 2.3: English Teaching Time Allotment and Coefficient for 3AS

Streams Weakly Time Load Coefficient

Scientific streams 3 H 2

Philosophy and Literature 4 H 4

Literature and foreign Languages 4 H 5

Learners are tested at the end of each term on what they learned in the

classroom with their teacher. The tests are exact samples of the Baccalaureate exams
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and thus provide the students with a gradual familiarisation with the examination

requirements for English. The syllabus is imposed by the Ministry of Education

which induces the teachers at finishing it on time rather than coping with the learners’

needs. On the other hand, the system concentration on grades as a measurement of

success or failure makes learners hugging over marks instead of giving more value to

what they are learning apart from the syllabus. This diminishes the value that policy-

makers have given to the language and their efforts in finding the most appropriate

way that makes learners handle the language, that is the benefit to communicate with

foreigners, having access to modern sciences and technology. English must not be

conceived as a school-subject to score well in order to pass exams but to carry on

studies at the university and for life careers.

The teacher is an important partner in the process of learning. “He is one who

applies the approach and gives life to the educational tools.” (Medjahed 2010,

p74). The teacher has been for a long time considered as the sole source of the

knowledge because of the traditional education system based on rote learning, the

learners’ reliance on the teachers impede the development of their competencies in

acquiring the language and prevent their autonomy. However, it is very important to

relate what they learn and yet, it is vital for them to become independent from the

teacher and to relate what they learn in class with real-life situations.

2.7 Teaching Approaches

Many approaches and methods based on memorization and practice by

repetition had long been at the core of the teaching/learning process in Algeria. The

linguistic content and the types of activities which tended more towards a structural

audio lingual methodology, intensive grammar course and translation to the learners’

mother tongue failed in promoting learning the English language. Pupils felt more

secured with the traditional system of education based on rote-learning method with

the teacher dominating classes, and spoon feeding them. Yet, a learner who is

concerned with producing grammatically correct language may become hesitant,

lacking fluency and generally sacrificing communicative effectiveness in using the

language in order to try to achieve formal accuracy. Thus, teaching/learning grammar

is fruitless and does not fulfill the aim of the 21st century learners’ needs.
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Hence, great emphasis is put on the CLT Approach, the new textbooks contain

a task-based content, organized along a structural/functional and notional/topical

lines, and whose purpose is to bring the learners to engage in the acquisition of

structures, functions, topics and notions to develop their four language skills. It has

also introduced the CBA which targets at forming autonomous individuals and

lifelong learners.

Indeed, it is assumed that the CBA strives to make learners more motivated in

learning the language as they are in charge of their own learning. This approach to

language Learning aims: “à relier les apprentissages acquis à l’école à des contextes

d’utilisation variés et pertinents […]à des situations-problèmes scolaires et extra

scolaires”(MS3,2004:40). The syllabus is designed to cope with three competencies.

The new reform main principles rest on two approaches: CLT and the Competency-

Based Education (CBE) some of which are developed below.

2.7.1 Communicative Language Teaching

Communicative Language Teaching is an approach to the teaching of foreign

languages based on the linguistic theory of communication competence. it aims at

enabling the learners to communicate through interaction in the target language. In

fact, learners learn the language through communication rather than studying how

language works and practicing rules, i.e. grammar is no longer important in language

Competencies in the syllabus

Producing
oral and

written text

Interacting
orally in
English

Interpreting
authentic
material

Figure 2.3:  Key Concepts in Designing Syllabus
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teaching. CLT relies on the use of English to exchange information which is integral

to events and experiences relevant to the learner’s daily life and real world context in

order to develop both fluency and accuracy. Classroom activities presented in New

Prospect textbook include role play, interviews, survey, pair-works, language

exchange and games through which the four skills are integrated. Mistakes and errors

are tolerated and are considered as part of the learning process.

2.7.2 Competency-Based Approach

In the era of globalization and job requirement, it is of great importance to

promote long-term learners. Nonetheless, the incapacity of forming effective learners

to relate what they learn in school with the real life situation leads to the

implementation of the CBA. This approach comes to bridge this gap and prepare

learners to have an ever-lasting active role (autonomy). However, this approach to

language learning is not completely new to the teachers of English, in that most of its

aspects were implicitly dealt with in the previous approach (CLT). What CBA has

mainly come out with is the focus on the development of competencies and link them

in school and out of school needs.

The notion of the CBA emerged in the USA in the 1970s. It defines

educational goals in terms of precise measurable descriptions of the knowledge,

skills, and behaviours students should possess at the end of a course of study.

The focus is on how the pupils can use the language and not their knowledge

about the language. In the Competency-Based Approach, learners study English

within situations and contexts that are varied and relevant. In other words, the aim is

that learners develop language and problem-solving abilities that they can use in new

and challenging situations in school and out of school.

As its name indicates, the CBA seeks to establish competencies in learners so

as they can put in practice what has been acquired in school. Whenever there is the

term competency the “know-how-to-act” process is implied. It involves a set of

knowledge, skills and attitudes which pupils are required to use in a context to achieve

results. Because of its global and integrating characteristics, acquiring a competency

requires learning in motor, affective and cognitive fields.
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The CBA functions in a way that enables learners to be autonomous and self-

orienting individuals as they are guided and given the tools to do research and use

external resources to learn independently from the teacher.

2.7.2.1 Autonomy and CBA within Third-Year Textbook

Textbook designers have highly implemented the characteristics of the CBA.

It has a large number of tasks and activities that target to develop both lower-order

skills and higher-order skills. The content is organized in terms of developing the

pupils’ competencies through the 21st century pedagogical practices:

 Learning by using project based learning which focuses on

collaboration and team work incorporating suitable technology

 Developing problem-solving situation using real world problems, in

context learning as well as inter disciplinary approach.

 Encouraging reflection with self and peer review

 Assessing pupils with self and peer assessment through relevant tasks

A large numbers of activities in the 3rd year secondary school textbook New

Prospects stem from the CBA. The units of this textbook encourage interaction

through task based and negotiate meaning. The content is related to the learners’ lives

and background. The main aim of designing the textbook along with the CBA

principles is to develop both accuracy and fluency, and prepare generation who think

by themselves and have confidence in their knowledge.

There is a high emphasis on creating more independent learners through task

negotiation, encouraging setting objectives with their teachers, and developing self-

evaluation. All these objectives are well established within the textbook which

requires skillful teachers who are well-versed in language teaching and

communication, reflect on their own practices for better professional development

and meet the learners’ needs. All these objectives can be achieved only through

sufficient and highly- challenging activities. Indeed, autonomy is at the foreground

of secondary education.

CHAPTER TWO         THE EDUCATIONAL CONTEXT



54

The tasks proposed in New Prospects are related with the three main concept

of the CBA namely: competence, problem-solving situations and the transfer of

knowledge. In terms of competency, the learners are expected to use the language in

the classroom actively and then relate what is learned with the outside settings. The

language used aims at enabling the learners to achieve proficiency in three

competencies, namely: interaction, interpretation and production.

Interactive competency is present throughout the unit. Learners have the

ability to use language orally to interact with others over tasks based on the listening

and speaking skills. Other tasks based on interpretative competency which requires

the ability to understand written language through reading and interpret spoken

language orally. Productive competency is highly promoted with written tasks which

aim at producing coherent and relevant written messages. Productive speaking

competency is also given importance through projects presentation; they target to

effectively express ideas and organize thought appropriately. These competencies are

better developed if supporting competencies are integrated namely linguistic and

language strategies. These two supporting competencies are well-stated in the

textbook. The former is through the learning of grammar, pronunciation and

vocabulary that a learner can interact, interpret and produce. The latter is incorporated

in ways that help learners to remember, organize and use information on an ongoing

basis.

Another strength force which the educational reform has established is the

assessment strategies. These strategies change from being a final external sanctioning

action to a driving force of learning.

It allows judgement and appropriation on the one hand and motivation

on the other hand. Through making the learning objectives explicit, the

teacher proposes to give the learner meaning to his task, and shows him

that the result to reach is accessible. The proper wording of these

objectives clarifies the object of the learning process. It is only then that a

great autonomy can be achieved.
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All these strategies incorporated in the third year-secondary textbook are

beneficial in boosting learning the English language and enhancing autonomy. Yet,

learning English still remains one of the challenges that ELT has to face. Learners are

not yet aware of the importance of taking in charge their own learning since they do

not have any contact with the language outside school in their daily life even though

great efforts have been deployed by policy-makers and educationalists.

The teacher is also an important agent of change in encouraging autonomy.

The way the teacher teaches must reflect the world the students will move in. This is

far from being the case in Algeria; many teachers are still using traditional procedures

even after the coming of the CBA. It must be admitted that teachers have not been

trained nor prepared for an appropriate use of the approach which main aim is to

enhance autonomy, making learners work collaboratively with their teacher.

Another obstacle behind the implementation of the approach is how to take

care of the needs of the learners with under-average ability who tend to slow down

the progress of the class. Besides, weak learners are not able to exploit autonomy.

Having classes with two speeds makes it difficult to cope with weak learners without

boring and annoying the best ones when slowing down. Besides, it is risky to stay

away from the syllabus; the teacher can be reprimanded especially with third year

classes who are supposed to sit for the BAC exam after being trained all the year with

exam samples.

Finally, one can say that autonomy is present within the textbook but its

implementation is far from being at the foreground, this is mainly due to the lack of

providing adequate training for teachers, who are trying to do their best to cope with

the approach which has been implemented in secondary schools since 2003. Besides,

Algerian EFL learners are lacking creative thinking; they find it far less troublesome

to develop a sort of memorizing mind that flows but never leads; they would rather

be asked to respond a true/false exercise than be asked to think an issue and discuss

it either orally or in writing, except for few ones.
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2.8 Textbook Description

New Prospects is the last of a series of three course books designed by the

Ministry of National Education for third year secondary education. It is the key

component in language teaching. It provides a variety of learning resources and

should meet the learners’ needs in order to facilitate the learning process. The main

principles of New Prospects rely on those CLT and CBA which are to cope with the

needs of the learners  who are given opportunities to process content relating to their

lives and backgrounds, and to develop both fluency and accuracy.

Grammar is still at the foregreound in the coursebook, hence it is considrered

as a cornerstone of a good command of English.  These grammar rules are translating

into language functions which aim at ensuring the learners’ competencies. The

proposed tasks engage learners in a deeper learning, encourage autonomy and peer

interaction. The teacher has the choice to opt for the most appropriate tasks in

accordance with the needs of the learners, in other words, the teacher has to use the

textbook selectively, in this vein Richards says: “Learning how to use and adapt

textbooks is hence an important part of a teachers’ professional knowledge”
(Richards 1995, p1).

The textbook comprises six units with different themes designed to different

streams (see Table 2.4 below), these themes strike a balance between topics related

to science and technology and others related to language and humanities.

Table 2.4: 3°AS Themes Distribution in Each Stream

(Guide du Professeur, 2007, p61)

Themes M – TM – ES – EC. LPH – FL

1- Ancient Civilizations X

2- Ethics in Business X X

3- Education in The World X

4- Advertising, Consumers and
Safety

X

5- Astronomy and the Solar
System

X

6- Feelings and Emotions X X
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As shown in the table above, four mandatory themes are more directed to each

stream. The theme is taught in 24 hours, its aim is to develop the three competencies

of interaction, interpretation and production that cover all areas of language

(morphology, vocabulary, pronunciation, spelling, syntax). All the units have the

same organizational structure. The units are established in a way to promote

independent learning since the learning objectives encountered are stated and

presented in each rubric. The teacher shares these objectives with the learners; this is

a strength point for both the teacher and the learners. Accordingly, the new approach

in New Prospects is implementing Communicative Based Language Teaching

principles (CBLT) and not the traditional ones.

Though the tasks proposed in New Prospects refer to both lower-order skills

as well as higher-order skills and most objectives are feasible and achievable, it is too

much time demanding to achieve them. It does not allow the teacher to teach and re-

teach, to assess and re-assess in order to encounter the learners’ difficulties in

acquiring a particular point or make any consolidation work. This way the teacher

will stick to the curriculum and the pacing schedule instead.

Each unit in New Prospects is divided into two parts and each part is divided

into two sequences. The first part deals with two sequences which are subdivided into

rubrics. These rubrics include the presentation and practice of grammar, vocabulary

and pronunciation/ spelling related to the four skills through the Around-the-text.

Both sequences close with a rubric entitled Think, pair, share.  These two sequences

are rounded off with a rubric Take a break to better start the second part through

light jokes, proverbs, song, etc. It has also an intercultural dimension, the following

diagram shows how the units are organized and structured:
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Language out comes Skills and Strategies out comes

Getting
started

let’s
hear it

Think, pair,
share

Getting
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Taking
closer look

Think,
pair, share
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- Before listening
- As you listen
- After listening
- Say it in writing

- Before reading
- As you read
- After reading
- Writing development
- Assessment
- Project outcome
-

Part 1 Part 2

Sequence 1:

Listen and Consider
Political

Sequence 2:

Read and Consider
Economic

Sequence 1:

Listen and Speak
Cultural

Sequence 2:

Read and Write
Educational

VocabularyGrammar
Pronunciation and

spelling

Presentation of the
Project Outcome
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Referring back to the second part it is also divided into two sequences. The

first sequence deals with four rubrics, three of them related to the listening skills with

different tasks related to it. The fourth rubric, Say it in writing, aims at producing a

material related to the listening content. The second sequence, Reading and Writing,

also deals also with rubrics, three of them are related to the reading skill with the

focus on the pupils’ use of skimming and scanning skills. Then a rubric entitled

Writing development, using vocabulary and grammatical commends where the

learners communicate their main message showing their sense of organization,

cohesion and coherence. In the Project outcome rubric, the pupils’ competencies are

well stated. It deals with what the learners have learned, skills and strategies acquired

throughout the whole unit. The last rubric within this sequence is Assessment. It deals

with what the pupils have learned in the whole unit through which the teacher will

have an over view about what goes well and what does not. It is presented in a

summative way that is at the end of each unit.

The textbook does not have any tasks calling for a collaborative learning in

pairs or groups except for the Think, pair, share rubric where learners interact with

other students and their teacher. Each learner will produce a piece of writing which

will be presented orally to the class after having worked individually, then in pairs,

and lastly share it with other peers in a group. Think, pair, share, is a task related to

high-order thinking, there are various topics: short talks, expository essays,

speeches, opinion articles, wish poems, letter etc. These objectives are not easy to be

mastered within a unique presentation; it requires at least three hours if the teacher

ensures that the majority of the learners can achieve them. The teacher has to ensure

providing them with explicit teaching about the points (how to write a poem, how to

express opinion in order to write an opinion article and so on) and then assessing them

to evaluate their capacity in acquiring what has been taught. In the textbook there is

neither a clear teaching about the situations mentioned above a production of a good

writing. This assessment cannot be considered as formative since formative

assessment is used to check whether the pupils have learned what they have been

taught.
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2.8.1 Autonomy and Assessment Strategies in New Prospects

Algerian Education in general has long given importance to tests and exams.

In fact, learning is always subject to assessment regimes. Yet, teaching must not turn

to testing, this may endanger both teaching and learning; the alternative is to consider

the different kinds of assessment to promote learning and autonomy. The use of

assessment should be beneficial for both teacher and learners. It is crucial for the

teacher to know if the pupils have reached the set goals and acquired the necessary

knowledge related to the point being taught. This can only be achieved through

formative assessment.

One of the main objectives of New Prospects is regular evaluation which:

Permits to verify the assimilation of the structures and the lexical

elements learned and practiced during the previous lecture(s). It is

through regular evaluation of oral and written comprehension, and

oral and written production that the origin of errors can be

detected. When known, remedial strategies can be conceived so as

to enable the learner overcome the obstacles and carry on his

progression

Some activities are presented in a form of formative assessment of the teaching

included in the “grammar reference” at the end of each unit (see Appendix V), this

assessment technique tells the teacher where more work is needed. Besides, Checking

grammar for themselves will foster autonomy and will make it easier for them to keep

on learning after classes. This implies that the learners have to use extra activities

using grammar books and refering to lesson samples provided at the end of the

textbook. But it is difficult for weak pupils to go through “grammar reference” alone
without the teacher’s help and guidance. These assessment activities presented in the

textbook are not sufficient (there is only one activity related to each lesson) pupils

need more practice sessions to handle the rules.

New Prospects comprises two steps in the assessment process at the end of

each unit. The first is the language assessment through the implementation of the

“learning log”.  This assessment strategy is a strength point in itself as it effectively

(Bassou 2015, p 55)
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increases the learner’s autonomy and motivation by making them responsible of their

own learning. Furthermore, it leads to the use of self-assessment which is a salient

principle of learner-centeredness.

In the “learning log” pupils are asked to tick next to each item and indicate

what they think is their level of performance through Likert scale (very well, fairly

well or not well). Then they are called to illustrate with examples and hand out a copy

to their teacher. The following table is a sample of the assessment strategy of unit

two: Ethics in Business, a unit shared by all streams.

I can
Very
well

Fairly
well A little

A. Use the present simple continuous passive in
descriptions.
B. Give advice to someone using modals ought to/
should, had better or their negatives

C. Express obligation and prohibition using must or
its negative forms.

D. Express result using

so + adj + that and such + adj + noun + that.

E. Express cause and effect using because, for, as,
since, as a result, consequently, etc.

F. Express hypothesis/ condition using
provided/providing that, as long as.

G. Ask for and give opinion.

H. Express wish and regret using I wish, it’s high
time + simple past

I. Form opposites with prefixes dis-, il-, im-, in- etc.

J. Form nouns by adding the suffix -ty to adjectives.

K. Recognize and put stress shift in words having the
same root. E.g. economy → economic → economical.
L. pronounce words ending in –ics correctly.

In the Second step the teacher checks the learners’ achievement in terms of

skills and strategies. The teacher assigns a test of one of the text presented in the

Resource Portfolio at the end of the textbook, noting that texts are too long;

Table 2.5: The Assessment Learning Log (New Prospects, 2006 ,p 72)
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if they are not adapted learners may be bored with such a lengthy reading passages.

Finally, a remedial strategy can be conceived to remedy the learners’ weaknesses

before dealing with the new unit. Still, such a load of language items requires much

time to review.

Though many efforts have been concentrated to implement the different

assessment strategies in the third-year secondary textbook to promote autonomy and

make pupils more involved in taking charge of their own learning, there is still many

efforts to do to adjust it in a way that fits learner’s needs within the present society.

It is noteworthy that, the textbook is just a pedagogical support; the teacher has to

assign more assessment strategies necessary for the learners’ needs and level.

At the beginning of the textbook, there is a Book Map which contains all the

features that will be dealt with in all the units the textbook comprises. This Book Map

shows the goals and the objectives for both parts (Part 1: language outcomes. Part 2:

skills and strategies outcomes, see figure 2.5) within each unit. At the top of each

unit, there are two pictures that represent the theme of the unit and the final objectives,

the project outcome, which has to run parallel to the unfolding of the unit. The project

is the visible and assessable manifestation of the students’ competencies. In other

words, it is through the project that pupils are supposed to put in practice all what

they have acquired throughout the unit. The project is signaled toward the end of each

unit in a more detailed way. It is the only task where pupils can show their

independence through autonomous research that takes place outside the classroom

with decision making in a collaborative and creative way and with the teacher’s

support and guidance.

Using the project as a tool of language learning enables learners to become

more responsible and enhances autonomy; it is the strength point of the textbook to

foster autonomy. The learners are involved in the project taking greater responsibility

for their own learning, it also develops complex skills: communication, collaboration,

higher-order thinking and problem solving. In practice, Project-Based Learning

(PBL) aims at:
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 Pupils work together in groups and collaborate on project activities.

 A real world problem that affects the life of the learner (s) is presented

for investigation.

 Pupils discuss findings and consult the teacher for guidance, input, and

feedback.

The maturity level of learners’ skills determines the degree of guidance

provided by the teacher. “Final products resulting from PBL can be shared with

the community-at-large thus fostering ownership and responsible citizenship in

addressing real world problems.” (Weitz 2016). The project should be processed

step by step and built up little by little by the learners themselves, under their teachers’
supervision of course, and should concretely reflect both the teacher’s and the
learner’s autonomy.

Real learning occurs during the project. However, these projects are done in a

non-autonomous way since learners do not make any effort to make research or

investigation; it is common practice that only one of the group members takes it in

charge and does all the work by getting ready-for-use information from the internet.

2.9 Conclusion

The spread and connectivity of economic and cultural life all over the world

have made an impact in every field; this global phenomenon has changed

tremendously the way people think, study and learn. The effect of globalization on

education is seen through the changing role of the teachers and the students. Students

have a vast potential to learn from various affordable means of technology and

communication. In fact, all these means have paved the way for alternative learning

systems in education. Moreover, Education has to respond to different demands of a

rapidly globalizing world.

This chapter has afforded an overview about ELT in Algeria with reference to

third-year secondary school education. It tries to present the different learning

approaches and strategies necessary to meet the challenges of the information age. It

also shows how the Algerian educational system has strived to the global changes.

Stakeholders aimed not only to prepare a knowledgeable and well-trained workforce,

but also to prepare learners for citizenship and a global age.
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Chapitre 3 Chapter Three: Data Analysis and Reach Results

3.1 Introduction

Assessing learner autonomy requires the collection of various types of

information about the concept as well as the role that the teacher ought to play in

promoting it. In fact, the teacher has a prominent role in fostering and developing the

attitude towards autonomy by giving learners opportunities to practice such a

behaviour inside and outside the classroom walls. This is to say that autonomy is not

practiced only at school with the teacher; it is something that must be a natural and

an ongoing process where pupils relate what they learn in class to the real world. They

also have to learn how to use other external sources and be aware that the teacher is

not the only resource and the sole source of the knowledge but rather a guide, a

collaborator and a good role model. (see 4.2.1)

3.2 Data analysis Procedure

This research is conducted in a form of case study. The needed research

instruments needed were collected both qualitatively and quantitatively to gather and

analyse data in order to answer the research questions. That will be done through the

following research instruments: a questionnaire submitted to learners and teachers,

and an observation of classrooms practices. The questionnaire is an effective tool

which allows the informants to answer freely and express their feelings and thoughts.

Moreover, it helps to translate the research hypothesis into questions. Yet, classroom

observation is the most informative instrument since it facilitates the gathering of

various aspects of the teaching/learning practices. The focus on the classroom

observation aims to note and assess the various techniques used by the teachers to

give the learners the opportunity to take charge of their own learning.

3.3 Pupils’ Questionnaire

The first questionnaire was addressed to eighty-seven third-year literary

streams (Literary Foreign Languages, and Literary and Philosophy) and scientific

stream learners in El Ouad El Djilali Scondary School, Bouhannak in Tlemcen.

Undoubtedly, pupils’ viewpoints and impressions are decisive for the present
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research to discover their attitudes towards autonomy and how ready they are to take

control over their learning (as they have been learning English Language for six

years).

3.3.1 Questionnaire Analysis

The questionnaire is divided into three rubrics. Each rubric has a specific aim.

The first rubric which contains three questions aims at discovering the learners’

attitudes towards English Language; the second one, with seven questions, tackles

the learners’ willingness to be engaged in autonomy. The third rubric, which is the

most important one, comprises a set of six questions, and is designed to measure the

extent to which learners are autonomous.

Rubric One: The learners’ desire to learn English

Item One: Do you like learning English?

The main purpose behind this question was to discover the pupils’ degree of

interest in learning English, which played a role in showing their readiness and

enthusiasm in learning the language.

Frequency Number of pupils Percentages(%)

A lot 29 33.33%

Some how 36 41.37%

Not really 16 18.4%

Not at all 6 6.9%

Total 87 100%

As shown in the table above, 41.37% recognized having a “little” interest in

learning English, and only 33.33% of the informants “liked” learning it. However,

the remaining informants, that is 18.4% and 6.9% had respectively neither a real

enthusiasm nor any interest at all in learning the language.

Table 3.1: Learners’ Attitudes Towards English
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Item Two: Why do you learn English?

This question helped to identify each learner’s main reason behind learning

English and to know if learners are mindful about the importance of English for their

higher education since it becomes a necessary tool.

Suggestions
Number of

pupils
Percentages

(%)
For higher education 23 26.44%
To communicate with foreigners 29 33.33%
To travel 25 28.74%
To work in foreign countries/or foreign companies 2 2.3%
No answer 8 9.2%
Total 87 100%

According to the information gathered, 29 learners learnt English in order to

be able “to communicate with foreigners”, while 25 considered its importance when

“traveling”. Surprisingly, only 23 learners believed that the importance of learning

English was “for higher education”, and 2 learners thought that English was an

essential subject which would allow them either “to work in foreign countries or with

foreign companies.” No answer was chosen by 8 learners showing their disinterest in

learning English.

Item Three: If you do not like learning English, say why?

The question aimed at eliciting responses from the pupils about their

disinterest in learning English and to discover if pupils if the learners know the reason

behind this disinterest.

Table 3.3: Reasons why Learners are not Keen on Learning English

Suggestions Numbers Percentages(%)
It is not important 1 1.15%
It is hard 6 6.9%
I do not have the necessary abilities 25 28.74%
I learn it only to pass the Baccalaureate exam 12 13.79%
Don’t answer because they like English 43 49.42%
Total 87 100%

Table 3.2: Reasons for Learning English
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In fact, the results revealed that 25 of the informants perceived “not having the

necessary abilities” in English, and 12 learnt it only to sit for the Baccalaureate exam.

However, 6 learners claimed that learning English was “hard”, and one learner

seemed unconcerned in learning it. What is remarkable is that 43 of the informants

declared that they “liked” learning English.

Item Four: How do you find the third-year textbook themes?

This question aimed at probing the learners’ opinion about the different themes

proposed in the textbook, which they dealt with during the whole school year when

learning English. This helped to establish a connection between the importance

learners give to the topics they like most, motivating them with up to date themes and

making them active participants. Indeed, they do not have the same preferences, but

there is one criterion which all the learners share is their interest in the new

technology and the topics that are related to the 21st century.

Table 3.4: Third-Year Textbook Themes

Suggestions Numbers Percentages(%)

Interesting 20 22.99%

Up to date 20 22.99%

Boring 25 28.74%

I do not have any idea 20 22.99%

Do not answer 2 2.3%

Total 87 100%

The results show an equal scale between “interesting” and “up to date” which

is 22.99%. Thus 28.74% found the themes “boring”. What is worth noting is 22.99%

had “no idea” concerning the topic studied during the whole academic year, and 2.3%

did not answer at all.

Rubric two: Learners’ Willingness to Engage in Autonomy

The aim of this rubric was to find out whether or not learners are ready to take

control over their learning and being less dependent on the teacher; whom they

consider as the source of the knowledge.
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Item Five: When you are assigned to do an activity in the classroom, do you try to

work through the solution….?

The interest behind this question is to explore pupils’ willingness to undertake

their learning and have the ability to either work on their own or with a peer. These

elements are used by learners who take control over the learning process and show

great confidence in the sense they are no more dependent on their teacher nor ask for

help.

Table 3.5: Learners’ Work in the Classroom

Suggestion Number Percentage(%)

Alone 15 17.24%

With a peer 23 26.43%

Ask for help 41 47.13%

Ask the teacher to re-explain 8 9.2%

Total 87 100%

For this purpose, the results presented in the table indicate that only fifteen

learners (17.24%) tried to go through the solution “alone” and twenty-three (26.43%)

worked with their “peers.” On the other hand, 47.13% of learners showed their

inability to do the activity alone by “asking for help”, and 9.2% needed “re-

explanation from the teacher.”

Item Six: Do you use your background knowledge in the classroom?

The aim behind asking this question was to unveil learners' perceptions of their

ability to think back to specific language experience and recall their previous

knowledge either in other subjects, making the link between both English and the

topic taught, or their knowledge in English from previous years to bridge the gap

between the learners’ prior knowledge and his/her needs for new information and

provides further learning opportunities.
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Table 3.6: Learners’ use of Background Knowledge

Frequency Number Percentage (%)

Always 11 12.64%

Sometimes 50 57.47%

Rarely 17 19.54%

Never 9 10.34%

Total 87 100%

As Table 3.6 shows, more than half of the total number 57.47% said that they

“sometimes” used their background knowledge, while only12.64% “always” referred

to it. 17.24% “rarely” made into practice their previous competencies in learning

English, and 10.34% “never” did.

Item Seven: Do you read the unit content before you start it?

Reading the unit content beforehand entails that learners are taking charge of

their own learning and know what they are going to learn, which is of great

importance in assessing autonomy.

Table 3.7: An Overview of the Unit Content Beforehand

Frequency Numbers Percentages(%)

Always 6 6.9%

Sometimes 9 10.34%

Rarely 13 14.94%

Never 59 67.82%

Total 87 100%

The data gathered states that the majority of learners did not read the unit

content (67.82%), and 14.94% admitted that they “rarely” did, while 10.34%

“sometimes”” had a look at it. The rest of the informants, only 6.9%, said they

“always” did.
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Item Eight: Does your teacher involve you in setting the lesson objectives?

The fact that learners set the lesson objectives with their teacher is of crucial

importance to implement and boost autonomy; it also gives the learners an

opportunity to share the responsibility in the teaching /learning process.

Table 3.8: Learners Involvement in Setting Lesson Objectives

Frequency Number Percentage(%)

Always 42 48.28%

Sometimes 24 27.59%

Rarely 9 10.34%

Never 12 13.79%

Total 87 100%

The result obtained shows that the teacher “always” involved the pupils in

setting the objectives at a rate of 48.28%, and 27.59% declared that they “sometimes”

did. However, 10.34% stated that the teacher “rarely” involved them in setting the

lessons’ goal, while 13.79 % admitted that they were “never” engaged in such

activity.

Item Nine: Which of the following roles do you take during the English session?

In a learner-centered classroom the teacher encourages the learners to become

active participants and collaborators to reveal their insight in learning and sharing

their experiences with the teacher. The present question intends to discover how

learners perceive their real role during the English sessions. In fact, when the learner

is aware that he has to work in complete cooperation with the teacher to be successful

learner and a step towards autonomy.

Table 3.9: Pattern of Reference for Learners’ Role

Suggestion Number Percentages (%)

A receiver of knowledge 30 34.48%

An active participant 20 22.99%

A collaborator 17 19.54%

I do not take any role 20 22.99%

Total 87 100%
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The table above presents information on the learners’ role attribution

according to their own view, 34.48% of learners estimated their role as “receivers of

the knowledge”, and 22,99% said that they “did not take any role”. Nevertheless,

22.99% and 19.54% claimed having an interest in learning English seeing themselves

respectively as active “participants” and “collaborators.”

Item Ten: When you make a mistake, who corrects you?

Self and peer-correction are one of the criteria of autonomous learners which

do not consider the teacher as the first and the most responsible in mistakes

correction. It allows learners to be involved in the learning process, reflect on their

own mistakes and to learn from one another.

Suggestion Number Percentage (%)

You correct yourself 14 16.09%

Your mate corrects you 10 11.50%

The teacher corrects you 48 55.17%

You do not correct it 15 17.24%

Total 87 100%

The table above shows that 55.17% of pupils still depend on the teacher who

is, according to them, the core of the class and correcting mistakes is his work,

whereas 17.24% “did not correct” their mistakes at all waiting for the correction. Only

16.09% did “self-correction”, and 11.50% used “peer-correction” as a technique. The

latter groups showed, in a certain way, their autonomy since they relied on their own

skills to correct their errors.

Item Eleven: Which of the following learning tools do you use to take notes during

the English sessions?

Note-taking is an essential skill for language learners, it is a challenge to listen

and take notes trying to summarize or take only the key words. This skill clearly

shows that the learner is taking into account his responsibility in language learning.

Table 3.10: Responsibility in Mistakes Correction
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Table 3.11: Tools Used by Learners for Note-Taking

Suggestion Number Percentage (%)

A notebook 57 65.52%

Diary 3 3.45%

A recorder 0 0%

I do not take notes 27 31.03%

Total 87 100%

The collected data presented in the table above, which is presented in the table

above, state that the great majority had the habit of taking notes using rather a

“notebook” 65.52%, or a diary 3.45%. Unfortunately, but unsurprisingly, 31.01%

“did not take notes” at all, and no one used a “recorder” as a tool for note-taking.

Rubric Three: Role of Assessment in Promoting Autonomy

The aim of this rubric is to show the importance of assessment and decision

made by the learners in promoting autonomy and how they are intertwined.

Item Twelve: Do you evaluate your level of English being...?

The fact that the learners have the ability to evaluate their own level in English

shows that they tend to be more aware about their weaknesses and strengths; besides,

the autonomous learner is the one who is able to evaluate his level in English. This

question is divided into two parts: the first is a multiple choice question and the

second is open ended where the informants have to justify their answers to the

previous question.

Table 3.12: Learners’ Self-Evaluation of their English Level

Suggestion Number Percentage (%)

Good 6 6.9%

Average 32 36.78%

Weak 30 34.48%

I do not know 19 21.84%

Total 87 100%
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The results obtained from learners show that 36.78% of them estimated their

level of English as being “average”, and 34,48% as “weak”. Indeed, only 6 learners

(6.9%) said “good”. The remaining 19 (21.84%) of them have “no idea” about it as

shown in the table 3.12.

In the second part, the learners were asked to justify their choice of their

previous answers
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Bar chart 3.1: Pupils’ Perceptions of their Level.

The obtained results are  displayed  in  the  graph  below. In  their  own  words 

48of the informants replied that it was through “marks” that they judged their level 

in the language; this was clearly warrant since the learners are most of the time in 

race forgetting the best marks. 20 learners considered their “misunderstanding”

of thelanguage permitted to make such a reasoning. Six other criteria were given 

by the learners  to  justify their  answers  to  the  previous question  with  the  rate  of 

2.41% foreach one as shown in the bar chart.
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Item Thirteen: How would you prefer to be assessed?

Many learners are very anxious about being assessed or evaluated through tests

and exams considering them as the only tool which evaluate their success or failures.

Yet there are myriad techniques to assess learners’ proficiency in the language, and

learners’ opinion should be taken into account.

Table 3.13: Learners’ Preferable Assessment Strategies

Suggestion Number Percentage (%)

Tests and exams 20 22.99%

Homework 12 13.8%

Continuous class activities 30 34.48%

Projects 23 26.44%

Do not answer 2 2.29%

Total 87 100%

The table above shows that 34.48% of the informants liked being assessed

through “continuous class activities”, 26.44% thought that “projects” were the

adequate tool, whereas 22.99% saw no evil in “tests and exams”. “Homework”

remained the least chosen suggestion at a rate of 13.8%. 2 learners did not answer.

Item Fourteen: Which strategies do you use to enhance your level in English out of

the classroom walls?

This question attempted to discover the means used by the learners to enhance

their Level in English and the ability to take the responsibility for their learning

outside the classroom.

Table 3.14: Learners’ Use of External Resources to Enhance their English

Suggestion Number Percentage (%)

Doing extra scholar activities 5 5.75%

Chatting in English with foreigners 11 12.64%

Listening to English songs 30 34.48%

Watch films in English 36 41.38%

Do not use any mean 5 5,75%

Total 87 100%
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The gathered data indicates that “watching films” and “listening to English

songs” were the most used means at a rate of 41.38%, and 34.48% respectively. The

learners who preferred “chatting” on the net presented about 12.64%. Surprisingly,

“using grammar books” remain at a very low percentage with only 5.75%, and the

same rate was for those who “did nothing” to improve their level.

Item Fifteen: Does your teacher encourage you to assess yourself?

It is crucial that learners assess themselves. Learners should be involved in

assessing their own learning, making judgment and reflect on their own learning

competencies by generating adequate feedback in order to remedy the learners’

weaknesses. Additionally, self-assessment is a vital tool to cultivate autonomous

learners.

Table 3.15: Initiation to Self-Assessment

Frequency Number Percentage (%)

Always 25 28.74%

Sometimes 32 36.78%

Rarely 18 20.69%

Never 12 13.79%

Total 87 100%

Dealing with this question, 36.78% stated that they were “sometimes” initiated

to this kind of assessment, and 28.74% were always encouraged by their teacher to

do so. 20.69% were “rarely” involved in this practice, and 13.79% of the informants

“never” dealt with this kind of assessment.

Item Sixteen: What means do you use to assess yourself at the end of each unit?

This question is highly related to the previous one in the sense that it reveals

if learners use self-assessment, after taking it as a technique to evaluate their

proficiency, without being initiated by the teacher, which is an important feature in

being autonomous learners. After the end of each unit, pupils are supposed to assess

their own progress to identify their strengths and weaknesses to fill the learning gaps

through remedial work. This kind of attitude, that the learners should hopefully have,
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is of such big importance to inculcate autonomy. For this purpose, some techniques

are given as suggestions in this question.

Table 3.16: Techniques Used for Self-Assessment

Suggestion Number Percentage (%)

Rubrics 4 4.59%

Checklists 7 8.05%

Portfolios 7 8.05%

Nothing 69 79.31%

Total 87 100%

The obtained results indicate that 69 of the informants “never” assessed

themselves at the end of each unit, while “checklists” and “portfolios” were used for

self-assessment with equal rate that is 8.05%, and only 4 of the informants used

“rubrics”. The results stated that these learners did not really use self-assessment

without the teacher’s guidance and encouragement, in other words they did not seem

to have a reflection upon their learning.

Item Seventeen: Do you fill in the progress portfolio at the end of each unit?

At the end of each unit there is a table where there are criteria related to the

language points dealt with during the whole unit (already seen before) so, when

ticking in, the leaners spot their weaknesses and should hand over a copy to the

teacher who will provide adequate feedback before they move to a new unit.

Table 3.17: Checking Progress Following Each Unit

Frequency Number Percentage (%)

Always 1 1.15%

Sometimes 8 9.2%

Rarely 11 12.64%

Never 67 77.01%

Total 87 100%
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Learners’ responses to this question indicate that 77.01% of the targeted

population “never” filled in the progress portfolio, while 12.64% of pupils said that

they “rarely” did, and 9.2% “sometimes” did it. Only one informant used the progress

portfolio for each unit.

3.3.2 Results Interpretations

The goal of learners’ questionnaire is to explore the extent to which the

learners are able to take control over their learning in order to assess their autonomy.

This can be done through both self- assessment and evaluation taking into account

the influence of the learning context and learner circumstances on learner autonomy.

The data gathered in the first part of the questionnaire aimed at discovering the

learners’ interest in the language. Indeed, the great majority 74.7% expressed their

desire to learn the English language at different degrees. However, they were not

conscious about the importance of the language for their further education since only

26.44% learn it for this purpose; their main interest was only to be able to

communicate with foreigners.

Many learners, 44out of 87, expressed a negative attitude toward learning

English because, according to them, they did not have the necessary abilities,

therefore they were engaged in a superficial learning. The fact that the learners

identify their weaknesses is a step which may lead to autonomy but they did not make

any effort to remedy the weaknesses.

The second part of the questionnaire aimed at discovering how ready the

learners were to step in and take control over their learning. Many learners wait for

exercise correction instead of trying to work through the solution. Yet, encouraging

the learners to work on their own or with a peer guarantees an independence from the

teacher and can also be beneficial in learning. On the whole, learners showed some

interest to the value of problems-solving situation while working with their partners

at a rate of 26.43%, and 17.24% prefer working alone. On the other hand, a numerical

majority 47,13% ask for help, whereas a minority 9.2%, need teacher’s help to go

through the solution. These results show that there is a balance between the learners

who are able to work though the solution and those who need their teacher’s help
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trying to make a great effort in learning on their own though still depending on their

teacher.

Despite the fact that the use of prior knowledge, when learning the language,

is crucial, the great majority of the informants, 87.35%, declared not always having

such a behaviour which would help them to think back to specific language

experience making them active participants and construct their personal knowledge.

The role a learner takes during the session is vital; it is one of the components that

helps in measuring how ready the learner is in handling the learning process. 22.99%

of the informants who participated in the questionnaire did not take any role, while

others, 34.48% were passive recipients through the teacher’s knowledge transfer,

with more focus on the content and the products. These two characteristics have a

negative impact on autonomy and show that EFL learners are not yet ready to tackle

their own learning.

The textbook is considered as an important tool in learning English language

in Algerian secondary schools, though the teachers may decide to use other materials

that suit their learners’ needs. Third-year textbook deals with new themes and

vocabulary that learners have never dealt with before. learners interest in the proposed

topics proposed boost their curiosity and motivate them in learning English provided

they are related with the 21st century and modernity. 45.98% of the respondents saw

the textbook themes as interesting and up to date which helps making them

enthusiastic. Of the remaining learners, 28.74% found the themes boring and 22.99%

had no idea. This negative attitude towards the textbook themes impedes autonomy.

On the basis of learners answers, most participants are not attracted by the themes

proposed in the third-year textbook which makes the learners introverted and inhibits

their interest in the language. Another important feature within the textbook is that

the language contents that the learners are supposed to learn within each unit is

available in the book map. The aim behind each sequence is clearly stated; the project

outcome being the final objective of the unit where the learners should make use of

all the language points as well as the skills and the strategies outcome they go through

in the whole unit. Unfortunately, a large number of learners, 67.82% never read the
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unit content, and thus, they neither knew what they were going to learn nor the unit

objectives.

As for the importance of setting the objectives with the learners to know

exactly what is expected from them, the results indicated that a great number of

learners 86.25% were involved in setting the objectives at different degrees. The

learners must know precisely what is expected from them in order to enable them

attain the course objectives. It is through assessment that the teacher verifies if those

objectives have been attained, otherwise pupils will cease to attach importance to

objectives.

Mistakes are parts of the learning process. If learners do not make mistakes,

this means they are not given challenging topics and activities to work through. The

best way of correcting mistakes is self-correction when the learner realizes that a

mistake has been made. The alternative when the learner is unable to self-correct is

peer-correction. Peer-correction is appropriate instead of the teacher providing the

answer, which must be the last resort. As far as the case study the research is

concerned with, 55.17% of the informants saw mistake-correction as the teacher’s

role who, according to them, is the sole judge of progress.

The third part is concerned with the impact of assessment on the learning

process in general and on autonomy in particular. Undoubtedly, there are multifarious

types of assessment that help promoting autonomous language learners. The

information generated by assessment should also provide feedback for both the

teacher and the learner involving them in reviewing and reflecting on their own

practices and adjust the materials according to their needs.

By contrast, the learners were more concerned with the consequences of

passing and falling in the exams, this is the case of 60.25% of our informants who

judged their level of English only through the marks attributed to them. Only thirteen

of them gave divers reasons in evaluating their level. These results confirm the

hypothesis that learners are more concerned with passing exams than having a real

interest in learning the language. Indeed, having such behavior is an obstacle among

others, for implementing autonomy in the Algerian EFL classrooms.
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Preparing learners for exams contributes in threatening the teaching and prevents

unveiled skills and competencies by giving a negative output. Besides, exams mostly

intend to assess how learners regurgitate knowledge.

Therefore, when asked about their preferable assessment techniques to identify

their strengths and weaknesses, learners chose projects and continuous classroom

activities as their favorite means of assessment, with 26.44% and 34.48%

respectively. This is because through these assessment techniques they feel less

stressed and can learn more in an enjoyable atmosphere. However, this does in no

way diminish the importance of tests and exams that are prominent aspects in

increasing learners’ seriousness in achieving better results.

It is worth noting that the learners who are engaged in deeper learning imply

a power shift both within and outside the classroom giving a special regard to self-

learning. Learning language cannot be limited to its use inside the classroom walls,

otherwise there will be a cut off. Once the class session ends, and in order to be in

continuous touch with the language, the learners have to practise the language using

the different and various external technological means available in the 21st Century

such as learning online, the constraint being of course the disinterest in reading

English books.

As it was expected, only few learners, 5.75%, use grammar books as a study

tool instruction, most of them prefer listening to music with 34.48% and watching

films with a percentage of 41.38%; which are for their entertainment rather than for

improving their English. These results show the unwillingness of learners to make

any effort to enhance their capacity using self-study methods. They are dependent on

classroom activities that limit their capacity to handle the language on the one hand,

and they refuse to be autonomous learners on the other hand.

In the same vein, self-assessment is an important criterion which plays a

significant role that gauges their performance. Teachers should implement and

encourage self-assessment to create a more learner-centered classroom. The more

learners are involved in self-assessment the more they exercise autonomy; it also

directs their efforts in areas that need improvements and make them enjoy learning.

Self-assessment not only develops critical thinking and self-confidence, but boosts

learners’ motivation; it is vital for both autonomy and lifelong learning.
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When learners become more skilled in assessing themselves they can easily become

less dependent on the teacher. Though, 71.26% of the informants questioned asserted,

at different degrees, that their teachers encourage them to use self-assessment,

79.31% of them did not use any technique to reflect on what was being learnt, and

therefore there was no feedback on the effectiveness of their learning.

3.4 Teachers’ Questionnaire

A second questionnaire was designed to elicit views and opinions from ten

secondary-school EFL teachers to investigate the research questions and hypotheses.

The teachers where randomly selected from the wilaya of Tlemcen. All the

informants are full-time teachers and their teaching experience varies between three

years and thirty years which means that some of them started teaching before the new

reform of the educational system, while the others have been teaching since the

implementation of the CBA.

3.4.1 Questionnaire Analysis

We have seen it convenient to treat the data both in tables and bar charts. The

bar charts are chosen in the case of having more than one answer within the same

question. The questionnaire comprises a set of twenty questions divided into three

rubrics.

The first rubric is designed to get an idea about the teachers’ perception of

autonomy. The second rubric intends to discover teachers’ readiness for the

implementation of autonomy in their classrooms. And finally the third rubric intends

to discover the existing of the factors mediating autonomous learning and if

assessment is part of the continuous teaching process. In fact, giving learners

freedom, to some extent; where they have to take decision related to their own

learning is a step towards autonomy.

Rubric One: Teachers’ Perception of Autonomy

Out of this rubric, the researcher wanted to collect information about the

teachers’ view and perception of autonomy. In fact, the teacher is the key component

of successful learning in general and making changes in his classroom in particular

to meet the needs of the learners.
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Item One: What is learner autonomy according to you? Learner studying …

The teachers’ attitudes and concept toward learner autonomy is important to

know whether or not they have an overview about the concept and to reveal their

attitude.
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more than one answer claiming that both suggestions, working in “collaboration with

peers and the teacher”; and their “ability to make his own decision”, are the quality

of a learner who takes charge of his/her own learning with (80%) and (50%)

respectively. Only (10%) believed that learner autonomy is a learner who “relies on

his teacher”.

Item Two: Are Algerian third-year EFL learners autonomous?

The aim behind this question is to discover whether autonomy is present within

third-year EFL learners.
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Bar chart 3.2: Teachers’ Perception of Autonomy

The results obtained are displayed in the bar chart above. The informants chose

c- relying on the teacher d-make his own decision
peers and the teacher
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Table 3.18: Atonomy within EFL Third-Year Learners

Suggestions Number of teachers Percentage (%)

Strongly agree 0 0%

Agree 0 0%

Disagree 8 80%

Strongly disagree 2 20%

Total 10 100%

All the respondents have a negative attitude when it comes to speak about

learner autonomy, (80%) “disagree” with the fact that pupils are autonomous in their

learning, and (20%) “strongly disagree”. The result shows the absence of autonomy

in the EFL classes.

Item Three: If you think that they are not autonomous, is it because …?

The intention from the question is to discover the reasons behind the absence

of autonomy in EFL classes

Table 3.19: Reasons which Deny Autonomy

Suggestions Number of teachers Percentage (%)

The system doesn’t allow it (denies
autonomy) 3 30%

They come from a long spoon
feeding tradition 2 20%

They are not motivated 0 0%

Weak level in English 5 50%

Total 10 100%

The most obvious reason given is the learners’ “weak level in English” (50%)

which is the result of the “system which denies autonomy” (30%) and the “spoon

feeding tradition” (20%).

Item Four: Learners are not given opportunities to develop autonomy

Learners cannot take charge of their own learning if they are not trained.

Autonomy is not something that a learner wears when needed, it is an attitude
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that the learners should acquire from their childhood. Without any opportunity

provided to exercise autonomy the learners cannot practice it.

Table 3.20: Convinient Classroom Environment in Developing Autonomy

Suggestions Number of teachers Percentage (%)
Strongly agree 1 10%
Agree 7 70%
Disagree 2 20%
Strongly disagree 0 0%
Total 10 100%

Most teachers agree with the fact that EFL learners are “not given any

opportunity to develop autonomy” with (70%), whereas (20%) disagree; according

to them, they are given chances to practice their independence in learning.

Rubric Two: Teacher Readiness for Autonomy

When the teacher has a positive attitude towards autonomy and is infavour for

implementing it, learners will automatically follow the process.

Item Five: The teachers should be autonomous themselves in order to make learner

less dependent on them?

Autonomous teachers are those who make the learning possible and see no

evil in promoting autonomy.

Table 3.21: Consideration of Teacher Autonomy

Suggestions Number of teachers Percentage (%)

Strongly agree 2 20%

Agree 8 80%

Disagree 0 10%

Strongly disagree 0 0%

Total 10 100%

In deed the results showed that all the teachers agree, at different degrees, on

the fact that the autonomous teacher is the one who is likely to implement autonomy

in his classroom, since he has the ability to master the subject matter and makes his

learners progressively less dependent on him to acquire capacities and competences
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at school that enable them to face challenging situations both inside and outside the

school walls.

Item six: What is your aim behind teaching English to third-year learners?

Teaching English to third-year learners should not be restricted to prepare

them for the Baccalaureate exam but should be for their future studies and career, and

to cope with the emergence of the English language in every field.

Bar chart 3.3: Aims Behind Teaching English to Third-Year learners

Nine teachers, (90%), report that they want to prepare them for the

“Baccalaureate exam” only, however, they do not aim at “preparing their learners for

their further studies.” The remaining teacher, (10%), wants to develop his learners’

“communicative abilities.”

Rubric Three: The Factors Mediating Autonomous Learning

The aim behind this rubric is to see whether the cognitive, metacognitive,

affective and social factors, are taken into consideration by the teachers so as to boost

the learners’ autonomous learning.
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Item Seven: How do you consider continual classroom assessment?

Classroom assessment is a vital tool for the ongoing of learning in general and

for the promotion of autonomy in particular. The aim behind classroom assessment

is not to test learners for the sake of marks or grades attribution but it is important for

the teacher to identify learners’ strengths and weaknesses to remedy the existing gap

and reconsider the teaching and adapt the approaches accordingly.

Table 3.22: Teachers Opinions about Classroom Assessment

Suggestions Number of teachers Percentage (%)

A vital tool 3 30%

Very important 6 60%

Important 1 10%

Not important at all 0 0%

Total 10 100%

All teachers are aware about the importance of assessing their learners during

the learning process to evaluate their achievements and current knowledge which will

permit the teacher to adjust their teaching accordingly and remedy the weaknesses

encountered by their learners.

Item Eight: How do you assess your learners?

To ensure an effective learning and having autonomous learners, teachers must

choose the right assessment techniques; there should be a shift from the old methods

of evaluating pupils’ achievement through tests and exams to a more effective method

where pupils can identify their weaknesses rather than training them how to get the

best marks.
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Bar chart 3.4: Teachers’ Assessment Tools

The respondents use three sorts of proposed techniques; proposed, surprisingly

“tests and exams” are not the only means of evaluating the learners’ proficiency,

though they are important in the teaching/learning process. However, tests and exams

remain at the same rate with “continuous class activity” with (80%). “Homework”,

(60%), is also seen as a good means of assessment which makes the learners work

without the teacher’s intervention and also enable them to make any independent

research when needed. “The project” is a necessary tool in the promotion of

autonomy, but no one of the informants sees its decisive role.

Item Nine: Do you encourage the learners to read the unit preview?

The unit preview is very important for both the teacher and the learners. It

provides them with the language contents they will go through in the whole unit. One

cannot expect a learner to be autonomous if he is not aware of the existence of the

course content and the objective he is to reach during the English sessions, of what

they are going to learn and what is expected from them.
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Table 3.23: Teachers’ Beliefs about the Importance of the Unit Preview for
Learners

Frequency Number Percentage (%)

Always 3 30%

Sometimes 3 30%

Rarely 3 30%

Never 1 10%

Total 10 100%

The unexpected results show that the teachers are conscious about the

importance which lies behind involving learners in taking more responsibility

through directing their attention towards the content of the unit with a rate of (30%)

for “always” and “sometimes”. Nonetheless, (30%) rarely use this approach to

learning, and (10%) never tries it.

Item Ten: How often do you tell your learners to fill in the assessment list by the end

of each unit?

The self-assessment part provided at the end of each unit permits the learners

to monitor their own learning and take more responsibility to pinpoint their strengths

and weaknesses, and then try to remedy the weaknesses through extra tasks provided

by the teacher.

Table 3.24: Use of Self –Assessment to Enhance Autonomy

Frequency Number Percentage (%)

Always 4 40%

Sometimes 1 10%

Rarely 4 40%

Never 1 10%

Total 10 100%

The data gathered shows that the teachers give, to some extent, a slight

importance to self-assessment with (40%) of them who “always” direct the learners’

attention to it, and only (10%) “sometimes” do so. However, only one of the

respondents (10%) has “never” used self-assessment in his teaching practices.
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Item Eleven: If yes, how do you encourage them to remedy their weaknesses?

A teacher should help his learners to take actions according to the results

obtained from the assessment learning log.

Table 3.25: Teachers Actions to Remedy the Learners’ Weaknesses (after self-
assessment)

Suggestions Number of teachers Percentage (%)

I try to make remedial work 7 70%

I train them to make plans to
improve their level 0 0%

Encourage them to use grammar
books and other tools 1 10%

I do nothing 1 10%

Total 9 90%

The table above displays the results obtained; (70%) of the teacher try

“remedial work”, however, only 10% encourages the use of “extra scholar material”,

while (10%) “do nothing.” No teacher encourages his learners to make plans so as to

improve their level.

Item Twelve: Do you set the units’ projects (for 3rd year pupils)?

Project-Based learning is a vital tool in fostering autonomy. Learners are

guided to rely on their own, work collaboratively and make research in different

subjects.

Table 3.26: Project Realization

Suggestions Number of teachers Percentage (%)

Yes 4 40%

No 6 60%

Total 10 10%

The great majority of the teacher (60%) “do not set the units’ project” claiming

that third-year programme is overloaded and they do not have enough time to cover

it, only (40%) “see its importance.”
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Item Thirteen: Who is responsible for successful language learning?

This question was asked for the sake of eliciting data on how teachers perceive

responsibility in the learning process. The results are represented in the table below.

Table 3.27: Teachers’ Perception of Responsibility in Learning

Suggestions Number of teachers Percentages (%)

The teacher only 0 0%

The learner only 0 0%

Both of them 10 100%

Total 10 100%

All the informants responded with a positive attitude that it is a shared

responsibility, and the collaboration of both the teacher and the learners is essential

in successful language learning.

Item Fourteen: What is (are) your role (s) in the classroom?

The roles the secondary-school teachers perform in their classrooms show

whether they are giving opportunities to pupils to step towards autonomy or they are

still the controller of the teaching/learning process.

Bar chart 3.5: Teachers’ Role in the Classroom
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According to the collected answers, the teachers affirmed that they cannot

have only one role, they have to play many roles within different tasks. 80% of them

see themselves as “facilitators”, 60% as “assistance providers” and 50% as

“collaborators”. Rarely they play the role of “controllers” however.

Item Fifteen: Which skill(s) do you implement in your classroom?

To cope with the rapid changes in the society, the implementation of the 21st

century skills is necessary, teachers should be aware of the need to prepare their

learners for their future careers and jobs.

Bar chart 3.6: 21st Century Skills Implementation

In this vein, it seems that the teachers are conscious about the importance of

those skills and their use interchangeably since they are present in their teaching at

different degrees. “Communication” and “collaborative” skills are at the foreground

with (70%) of teachers, the same applies for “critical thinking” which is also at a high

scale with (60%), which is essential in promoting autonomy. However, “creativity”

remains below with only (30%).
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3.4.2 Results Interpretation

ELT Algerian teachers seem to be aware of the importance of learner

autonomy and how crucial is the implementation of independency in learning in order

to meet the life needs to fulfill both personal and societal.

Many teachers have a misconception of learner autonomy; they consider it as

a process which leads the learners learning on their own without any intervention.

Yet, teachers should be aware that it is their role to develop autonomous behaviour

in their classrooms through guidance and facilitating the empowerment of their

learners. Little (1997) cited in Cárdenas, expresses that:

Autonomy in language learning is not merely a matter of control over

learning activities and resources. It is also a matter of a particular

orientation towards language learning, in which ‘for the truly

autonomous learner, each occasion of language use is an occasion of

language learning, and vice versa.

(Cárdenas 2006, p186)

As far as the present research is concerned, (80%) of the informants view

independent learners in learning as the ones who work in collaboration with peers

and teachers, and having the ability to make their own decision about learning (50%).

Though the promotion of autonomy does not seem to be popular amongst Algerian

teachers, the results show a positive attitude towards it. This means that the concept

of autonomy begins to spread over boundaries and does not remain as a theory but a

behaviour which should be adopted in EFL classrooms settings.

However, (10%) of the informants misunderstand autonomy and think it to be

the fact of relying on the teacher. Despite the change in attitudes towards autonomy,

there are still difficulties that hinder it. In fact, all the teachers questioned confirm

that EFL learners are not autonomous; 50% think this is mainly due to the learners’

weak level in English, which remains an obstacle behind implementing autonomy in

their classrooms and therefore such learners need a lot of teacher’s help. Thus, there

is still a long way to go to reach learners independence over their learning, since the

learners are not given
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enough opportunities to exercise their empowerment, (80%) of them informants

confirm it. However, the remaining respondents disagree; according to them pupils

are given opportunities.

The second part is based on the teachers’ readiness for autonomy. The

fostering and adoption of autonomous behaviour in the classroom demands a change

in attitudes. Many teachers feel familiar and more secure behind the traditional

teaching, and reluctant in trying new things to improve both their professional

development and the pupils’ learning. In the case of our investigation (90%) of the

teachers prepare learners to sit for exams, which is a dangerous way of teaching.  As

long as the teaching is related to preparing pupils for exams, it will be impossible to

inculcate and reach autonomy. This results related to the current question confirms

the hypothesis that third-year EFL learners are not autonomous because they are

trained to take exams rather than attaining proficiency in language learning.

In recent years there has been a great interest on the adoption of other

techniques of evaluating learners out of tests and exams. The ninth question was

designed to discover whether teachers are aware of the importance of using an

ongoing assessment strategy in the classroom to have a clear view about their

learners’ capacities, and thus plan remedial work accordingly. 30% of the informants

consider classroom assessment as a vital tool, (60%) as very important, and (10%) as

important. Though the teachers consider classroom assessment as an important

strategy in enhancing autonomy, nearly all them evaluate their pupils through tests

and exams (80%). According to the results gathered, it seems that traditional ways of

testing still prevail, of course learners cannot be assessed only through classroom

activities; they need to feel that marks are also important in the learning process to

move to the next level. Nonetheless, it should not be the only way used; this may lead

to race against marks instead of identifying the level of competency the learners are

able to reach and helping the teacher to identify the obstacles which hinder learning.

Homework is also an efficient way of evaluating learners; they can make independent

research and complete the task alone without any reliance on the teacher, (50%) of

the informants make use of homework as a means of evaluation. A teacher should not

use only one means to assess learners learning outcome.
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The textbook should facilitate the transfer of responsibility from the teacher to

the learner since the language content of each unit and sequence are clearly displayed

for the sake of self-study, or at least having an overview about it beforehand, they can

consult the book map (see Appendix v). The final objective as well as each sequence

objective are specified and stated at the beginning of each unit. despite the fact that

the third-year English textbook promotes autonomy, only few teachers (30%) always

encourage this act, whereas the others, either “sometimes” (30%) or “rarely” (30%),

direct the learners’ attention to read the unit preview. Though the results show

different degrees of frequency in the teachers’ referring to the unit preview, the fact

that they direct their learners’ attention to it is of great importance, which shows that

teachers’ behaviour is changing and their perception of having control over the

teaching/learning process has shifted and got one step forward.  However, the

remaining informants do not consider it as an important tool to be consulted regularly

by learners.

As far as self-assessment is concerned, the textbook contains an assessment

learning log where the learners are asked to tick the appropriate box to monitor their

level of performance then illustrate with examples. Nonetheless, it is provided in a

form of summative assessment, that is, only at the end of each unit (see Appendix v),

knowing that assessment should be an ongoing process and part of the

teaching/learning process. The results state that only (40%) of the teachers “always”

encourages self-assessment, (10%) “sometimes”, (40%) “rarely”, and (10%) “never”

dealt with self-assessment practice. The fact is that learners should not move to the

next unit without any remedy of the weaknesses revealed by the assessment. Besides,

there is no activity or further practice of the language points learned during the unit

provided in the textbook. It is the teacher who should assign a test which provides

remedial work; this is the case of (70%) of our informants. Only (10%) directs

learners’ attention towards making self-study through the consultation of reference

books or extra scholar practice. This leads to the corroboration of the second

hypothesis that learners cannot be autonomous if they do not undertake any self-study

programme.
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In an autonomous classroom the teaching/learning process is regarded as a

shared responsibility between the teacher and the learners. The teachers who

participate in the questionnaire see the collaboration as a key in the development of

an autonomous behavior (100%); it also relies a lot on the teacher’s role. In fact, many

teachers find it hard to promote autonomy since it involves effort, and abandoning

the security of control. Besides, learners see them as the authority in the classroom

and thus, teacher are not ready to give up such a securing means of control.

Autonomous learners would be more successful partly when the teacher invest time

efforts, and tries new techniques to improve both professional development and the

learning process. The majority of the informants play many roles, 8 of them facilitate

the learning for their learners, 5 teachers collaborate with the learners and 6 of them

assist their learners in their work. This means that the teachers do not consider their

role only as controller. They are aware that when performing the other roles in the

Within the new reform and the implementation of the new approach to

teaching  CBA  aims  at  promoting  successful  learning  through  PBL.  This  teaching

method in which pupils gain knowledge and skills through collaboration, critical

thinking, creativity, is essential in making autonomous learners. Indeed, it is the

project which enables learners to work independently from the teacher and take some

decision then reflect on their own learning, the effectiveness of their inquiry and

project activities. Question eleven was designed for this purpose. A clear majority of

our informants (60%) do not set the unit project for their learners arguing that it is not

possible to cover the third-year secondary programme and prepare pupils to sit for

the exam by training them with Baccalaureate exam samples. It is seen as time

consuming. Besides, projects do not really reflect the learners real work and personal

efforts; they hand over ready-made projects taken from the net. The remaining

teachers (40%) set the unit projects without demanding any oral presentation. The

learners have just to hand them over to the teacher who will attribute marks in return.

Nevertheless, one of the salient components of the project is the oral presentation

which fosters the communication skill through classroom interaction with peers and

the teacher.
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classroom they give the learners chances to make decision concerning their learning,

hence step towards self-reliance.

It is not always easy for the teacher to cater to all the learners’ different

learning and styles. A Classroom always comprises various types of learners and the

skills and knowledge acquired at school are not sufficient to meet the learners’ future

life and needs. Hence, the implementation of the 21st century skills is necessary; in

fact, the teachers should use those skills within their classrooms so that they would

be able to face outside challenges during their whole lives.

3.5 Classroom Observation

Classroom observation is the most informative triangulation data-collection in

this study; it was a way of gathering information about the teacher/learner interaction

and assessing learner autonomy. It is in no way a means of evaluating teaching but to

gather information about it. Since autonomy is an observable feature, the observation

was a necessary tool to identify the degree to which the learners are actually in control

of their learning and whether the learners are given the opportunity to practice this

behaviour. The observation of three classrooms were necessary so as to compare the

criteria with different environmental teaching settings and different players (teachers

and learners). The classrooms observed were of different streams: A Scientific

Stream which consists of 41 pupils, a Mathematic Stream with 12 pupils, and a

Foreign Languages Stream which of 43 pupils; noting that three hours were devoted

to the English lessons for the scientific streams and four hours to the Literature

Stream.

3.5.1 Data Collected

During the classrooms observation sessions which lasted nearly two months;

the results were obtained through rating scales and note taking. The selected

observation criteria were divided into two parts: the first aimed to gather information

about the teachers’ practices to promote autonomy, and if learners were given the

opportunity to develop and practice autonomy, whereas the second was devoted to

the learners’ behaviour and their readiness towards taking charge of their own

learning. The criteria that the observation was concerned with are displayed in the

tables below:
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Table 3.28: The Use of Assessment to Enhance Autonomy
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1- The teacher prompts learners
to recall previously learned
knowledge

Teacher 1

Teacher 2

Teacher 3

2- The teacher negotiates  tasks
criteria with the learners

Teacher 1

Teacher 2

Teacher 3

3- The teacher observes learners
at work and checks their
progress throughout the tasks’ at
hand

Teacher 1

Teacher 2

Teacher 3

4- Learners are actively involved
and engaged in evaluating and
reflecting on their own learning

Teacher 1

Teacher 2

Teacher 3

5- Learners’ opinion is taken
into account

Teacher 1

Teacher 2

Teacher 3

6- Teacher uses assessment to
pre-empt learning difficulties.

Teacher 1

Teacher 2

Teacher 3

7- Tasks are used to reinforce
learning

Teacher 1

Teacher 2

Teacher 3

8- The language outcomes are
clearly shared with learners.

Teacher 1

Teacher 2

Teacher 3

9- Objectives are shared with the
learners at the beginning of each
sequence

Teacher 1

Teacher 2

Teacher 3

10- The outcomes are effectively
used to plan further learning

Teacher 1

Teacher 2

Teacher 3
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Table 3.29: Learner readiness for autonomy
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1- Teacher encourages the
learners to evaluate their
learning at the end of each
session

Teacher 1

Teacher 2

Teacher 3

2- Learners enthusiastically and
actively participate in the
lesson/activities/discussion

Teacher 1

Teacher 2

Teacher 3

3- Learners reflect in their own
learning by making use of their
personal notes

Teacher 1

Teacher 2

Teacher 3

4- Learners activate their prior
knowledge doing outlining
while studying

Teacher 1

Teacher 2

Teacher 3

5- There is a high level of  co-
operation and peer interaction
and support

Teacher 1

Teacher 2

Teacher 3

6- Learners assess their own
performance through teacher’s
feedback

Teacher 1

Teacher 2

Teacher 3

3.5.2 Results and Interpretation of Classroom Observation

Autonomy means learner-centered classroom. Though the teacher has to take

most of the managerial decisions and prepare everything in advance to guide the

learners and facilitate the developing sense of learners’ autonomy through decision

making and critical thinking, he is not in sole charge of the teaching/ learning process.

Everything depends on the learner co-operation which plays an essential role in

classroom interaction. This contribution is of a great importance for the success of

the lesson in general and learning the language in particular.
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The teachers observed showed a great self-confidence and a quite good

mastery of the language; their lessons plan and performances were in accordance with

the CBA. As they started teaching long before the coming of the CBA, they have got

acquainted with the different reforms made by the Ministry of Education. This helps

them to recall and exploit their past experience to establish different practices that

meet the learners’ needs and allows them to be more engaged in the learning process.

Moreover, they use reflection as an integral part of the teaching process which aims

at modifying the lesson and setting appropriate solutions for better involvement of

the learners. Despite all these skillful teachers’ characteristics, the classrooms

observation confirmed that the three classes are far from being autonomous except

for few pupils (4 learners) in literary stream who worked cooperatively and reflect in

their own learning (who are according to the teacher repeaters).

During the whole observation period only one teacher shared the objectives

with his learners at the beginning of the sequence showing them what they were going

to deal with, claiming that the learners had to know what they are going to do; though

they were very weak and unable to interact with the teacher or their peers.  In all the

observed classrooms, many learners showed their detachment in learning the

language. When approaching them, they asserted that they did not have the necessary

language background and capacities and that if they had the choice they would not

attend the English lessons. What was worth noting was that most of them did not

understand the teacher when speaking in English or when giving instructions to do

any activity, they asked peers, who according to them are more qualified, about what

they were supposed to do. All these assertions were confirmed by all the teachers

being observed. They had difficulties in teaching since there were only few learners

who had the ability to follow and know what they were asked to do. Unfortunately,

the learners were not engaged during the learning activities, they were neither

attentive during the lesson nor trying to make any effort to remedy their weaknesses.

What was unusual but interesting, with the teacher of the Literary stream

classroom was that she gave the learners the opportunity to decide for the time needed

for each activity and negotiate tasks criteria with them. Such behaviour was not

noticed with any the other teachers who decided for everything.
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Nonetheless, all the teachers observed learners at work to check their progress

throughout the tasks at hand.

Being aware of the difficulties they face with EFL learners, all the teachers

concerned with the observation tried to make learning easy and thus played the role

of a facilitator. What is also positive with all these teachers is that they do not use the

textbook slavishly; they are selective and make lessons easier and enjoyable for

learners to get them more engaged in deeper learning, through the use of visual aid

(data show) and other motivating means which interest the youth to make them more

involved in the lesson. There was a consistency between teaching and assessing; this

formative assessment is an intrinsic process that the teachers used to monitor the

learners’ progress; in fact, “it aims at knowing about how learning are progressing

and where they are having troubles. It also helps teachers to make the necessary

instructional adjustments so as to offer more opportunities to practices.” (Habib

2012, p17). However, they did not afford opportunities for pupils to evaluate their

own work except for one teacher who encouraged self-assessment through the

“learning logs” provided in the textbook. This technique is one of the most salient

principles of the learner-centered approach which increases learners’ autonomy,

motivation and responsibility. It provides the teacher with information about learners’

weaknesses and where more work is needed. Unfortunately, this is designed in a

summative way, implemented at the end of each unit, rather in a formative way which

aims at providing continual and adequate feedback. This self-assessment was

unsuccessful; the learners did not cope with it positively because when the teacher

asked them to illustrate, the language items being taught in the whole unit by giving

relevant examples for each case they found difficulties in finding sentences. They

were not able to give examples except for occasional answers that showed their weak

level in the English language and inability to handle the language.

All along the classroom observation, the teachers had never set the learners for

pair work nor group work. They were working individually except for some learners

from the literary stream who interact with one another and reflect on their own

learning. This reflection was supported by the teacher who did not correct the

mistakes done by the learners but rather encouraged self- and peer-correction which
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Summaries, revisions and quizzes about the previous lesson were noticed at

the beginning of each session with all the observed classrooms. These learning

techniques were mainly used by the teacher to preempt learning difficulties and the

outcomes were effectively used to plan further learning. In other words, through this

technique the teachers gave some remedial work to bridge the gap.

Putting the learners in a problem-solving situation where prior knowledge is

needed was a technique used by all the teachers. At this stage the teachers leave

learners work on their own without giving any remark or correction. This phase is

called the awareness phase; its aim is to urge learners to use grammatical structures

desired. The learners were allowed to make mistakes as they had not dealt with the

rules of the lessons yet. Then the teachers gave some examples to observe (a mixture

of easy and challenging examples so as to involve both weak and good learners in the

learning process.) so they can compare their answers with the provided examples

given and guess the right and wrong answers. As things became clearer they were

asked to self-correct the mistakes they had made in the first step of the lesson.

Unfortunately, this was done only with the grammar lessons (which seem to be the

easiest lessons for excellent and average learners), what was remarkable was that

learners felt more secure with grammar lessons showing a high level of enthusiasm,

but English language is not restricted to grammar rules. When it came to tasks on

reading, writing or even oral interaction most learners did not seem at ease:

are first steps in fostering autonomy. Generally, it was the learners who spotted the

mistakes but whenever they did not pay attention to it the teacher directed their

attention so as they would correct it. The classroom atmosphere was enjoyable with

learners trying to do their best except that they all liked giving collective answers at

once, which, in itself is a bad habit since it would be difficult to identify weak

learners. The teacher reacted immediately when she saw some learners puzzled with

the answers and tried to remedy the weaknesses through formative assessment to

reinforce learning. This reflection allows the teacher “re-considering how their

teaching process is guided and re-evaluating their planning and their action

sources. It helps raise awareness of what should be done later to avoid

weaknesses.” (Semmoud, 2008, p 35).
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they cannot speak in English for a long period of time, lacking communicative

competence. Besides the type of activities proposed are not sufficient to develop this

competence as they are related to sentences used in isolation.

Yet, it is important to pinpoint that when it came to written expression learners

did not really cooperate with the teachers except for a few ones. It is the only activity

related to higher-order thinking and the best representative example of performance-

based assessment. Indeed, essay writing is of great importance in learning languages,

in this regard Akli (2011, p168) maintains that it is the only part where: “the student

should convey his/her ideas in a good English respecting both content and

structure.” It informs the teacher “about the students’ abilities in combining

different language elements to form a cohesive and a coherent written passage.”

During the written expression sessions, the teachers did not set the learners to

work collaboratively in groups or in pairs, though it is a think, pair, share activity. In

a post observation discussion with the teachers two of them asserted that the great

majority of the learners have difficulties in written expression (written skill). In

addition, they assert that it takes more than two sessions to write the final draft, while

according to the annual distribution it must take them only one session, which makes

it impossible to produce a piece of writing in such a short time. All these constraints,

according to the teachers, lead the learners to rote learning (they learn essays by heart)

instead of trying to remedy their weaknesses. There are very few pupils who were

able to produce good or excellent essays.

What was remarkable with one of the teachers during the presentation of

written expression sessions was that she made use of many techniques to involve all

the learners in the writing process. During the presentation of the topic with the use

of the data show, the learners were asked to discover the topic they were going to

write an essay about, through pictures, captions and time to time jokes. The teacher

insisted a lot on note-taking, which seemed natural for most pupils. The presentation

was followed by a set of exercises related to the projection which required the use of

note-taking. Then, step by step, the learners started constructing sentences,

paragraphs and at the end they wrote the final draft.
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The techniques used by the teacher for the written expression was used at the

beginning of each unit to present the related vocabulary. Whenever there were

activities related to a listening script or a reading passage, the learners did not find

any difficulty in doing the tasks since they had already dealt with the topic in the

presentation. The other teachers followed the presentation provided in the textbook

which did not cover any vocabulary they would deal with later; and learners seemed

to be lost, and not knowing what the next step would be and still puzzled with the

unit and the sequence contents.

3.6 Summary of the Main Results

The general review of the educational reform aims at preparing the new

generation to face the challenges and meet the demands of the globalized world

through decision making, problem-solving situations and individual autonomy.

Accordingly, the aim of the study was to discover how autonomous are EFL third-

year secondary school learners are and how ready they are to exercise their freedom,

away from any other person’s control.

The analysis of the collected data revealed that learners are not yet ready to

step towards autonomy; they still consider the teacher as the one who is responsible

for their learning. Though the teachers’ attitudes have tremendously changed,

according to the results gathered in the teachers’ questionnaire and the classroom

observation, there is a positive change. Teachers give more consideration to learner-

centered classroom. They do not consider their role only as being the dominant

feature of the teaching/learning process; but the move from one role to another is

inevitable if they care about the development of learner autonomy to promote

language learner and lifelong learning individuals.

Many activities in the textbook aim at raising the learners’ awareness and

involving them in the learning process. These activities such as: reading the unit

preview, to be aware of the language contents; the self-assessment strategy provided

at the end of each unit, project, etc. are tools and means to train learners to decision-

making, reflection, and hence to become independent and more confident learners. In

other words, learners’ attention should be directed towards using these strategies as
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means of fostering autonomy. Surprisingly, many teachers use these techniques but

neither sufficiently nor frequently.

Furthermore, there is also recognition of the benefits of formative as well as

self-assessment and their positive influence on language learning in general and on

autonomy in particular. The fact that the teacher entails effective means of assessing

his learners’ achievement and competencies proves that there is awareness towards

the need for directing the learners’ attention towards the importance of remedying the

weaknesses before stepping into the next learning stage. It also permits the teacher to

reconsider the teaching approaches and adjust them to meet the learners’ demands.

3.7 Conclusion

The third chapter is an attempt to answer the research questions and the

hypotheses put forward through the analysis of both the learners’ and teachers’

questionnaire and the observation three classrooms. The results revealed that the

teachers’ practices have tremendously changed from the traditional teaching.

However, most pupils do not seem to be ready to step into autonomy. They still see

themselves as passive recipient of knowledge and rely on the teacher in the classroom

to correct mistakes, or even when they are asked to do any challenging activity.

More importantly, this chapter is considered as an investigation of the process

of assessing learner autonomy not in the sense of measuring it but to find possible

remedies to the problem of the dependency on the teacher in the teaching/learning

process. In fact, learners are too much dependent on external sources to do the

learning for them; they are not trained to self-study and decision-making. They

consider English only as a school subject and try to score well.

Though the teachers’ attitudes towards their role of controller have changed,

there is still a long way before changing the learners’ attitudes toward the concept of

autonomy. They still consider the teacher as fount of knowledge and the source of

information. Yet, in the digital age and with the emergence of the world literacy

through the internet, learners should have the capacity to search for anything at any

time when needed. Learning only in the classroom is not enough in the globalized

world.
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4.1 Introduction

The research study aims at assessing learner autonomy to measure to what

extent Algerian EFL learners are aware of the importance of taking charge of their

learning and being less dependent on the teacher. However, “What we need to

measure is not the degree to which students are independent of the influence of

other-controlling agents, but the degree to which they are actually in control of

their learning” (Benson 2010, p 81). After the investigations, the results show

that our learners are far from being autonomous, teaching is still a teacher-centered

rather than a learner-centered one. Though CBA is promoted as an approach to

English language teaching which aims to diminish teacher’s interference in the

classroom and emphasizes more on developing the learners’ skills and

competencies to face the globalized world, there is still a long way from both the

teachers and learners to stepin autonomy so as to remedy the weaknesses.

EFL teachers should be aware about the need for change in their role. As

learning a foreign language through grammar rules and memorizing dialogues proved

less effective. Learners should be prepared for their future careers and life, they

should develop their learning skills to enable them continue learning outside the

classroom and even after they leave formal education, even though they do not have

enough contact with the target language outside school, i.e. support language learning

process and help learners to develop their competencies for learner autonomy and

life- long learning.

This chapter will tackle some recommendations and solutions concerning the

promotion of autonomy in EFL classroom. To shift to a learner-centered approach

the teachers should introduce changes in their classrooms and make the learners yield

to making efforts to acquire the competencies and skills needed for their learning. It

is through motivation and assessment strategies that the learners will step towards

autonomy. In fact, autonomy is not something that can be acquired and developed

only in third-year secondary education, it is a behaviour inculcated from early

education, making effort in language learning.
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4.2 Promoting Autonomy

Learner autonomy is the first important factor that determines EFL learning

success. Learners can be encouraged to learn independently from the teacher by

motivating them. Motivation, especially intrinsic motivation, has a positive

correlation with FL achievement and proficiency. The best way to promote autonomy

is to arise from learners’ own desire to learn.

Having a positive attitude from the learners towards learning the language is a

way to step in autonomy. In Algerian schools many learners come with a negative

attitude towards English which has a profound impact on their motivation. External

attitudes are another factor which leads to English language learning failure. In our

society, parents see learning scientific subjects such as mathematics, physics, natural

sciences etc. much more important for their children future career than learning a

language which is not present in their daily life. They are not aware of the importance

of the English language in their further studies since all scientific research and

publications are written in English. Furthermore, the teacher has to give good reasons

to motivate pupils and make them engaged in learning the language; his role is

significant and prerequisite for a positive classroom atmosphere.

In Algerian schools there is no obvious reason which motivates learners in

learning English; learners view the language only as a school subject imposed on

them. If they were given choice, most of them would not study it. Giving reasons for

learning the language is of great importance. The fact that pupils are not in touch with

the language in their daily life is an obstacle behind learning. They can watch English

movies or listen to their favorite English song for fun only. According to Elis and

Sinclaire (1989) there are three major aspects in promoting learners’ autonomy:

learner training, teacher’s role and instructional material.

4.2.1 Teachers’ Role in Promoting Autonomy

The teacher is an important partner in the educational system. The way the

teacher teaches must reflect the world the learners will move into and what will make

them useful and ever-lasting learners. However, teachers in Algeria face increasing

demands and constraints such as overcrowded classes, standardized tests and
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unmotivated learners. Arguably, learners’ needs in the 21st century are different and

much more demanding from the teacher since more emphasize has been put on

learners. In fact, it is the learners’ needs which should dictate the syllabus and not

some imposed one.

Moving to learner-centeredness aims at making learners learn by themselves

to be lifelong learners. Autonomy does not mean learners learning alone or in

isolation without any guidance, this approach emphasizes on the role of the teachers

who has the power to enhance learners’ motivation in learning the language.

The teacher is the one who makes the other professions possible. This is why

the teachers’ role is decisive in making pupils engaged in the learning process. Many
educationalists do not accept the idea of learner-centered classrooms; they see it as a

neglect act from the teacher to let learners do the learning on their own and worried

about losing their personal identification. Many teachers find learner-centered

classrooms quite difficult to handle; they have to take into account their learners’
needs and interests, they cannot provide knowledge as they used to do in the

traditional approach, they should have character and good competence to come across

challenges they face in their classrooms. Moreover, they should be knowledgeable in

the language structure area. “If [the teacher] is indeed wise, he does not bid you

enter the house of his wisdom, but rather leads you to the threshold of your own

mind” (Gibrane 1991, p76).

Within the same classroom, the teacher’s role may differ from one activity to
another. A skillful teacher makes these changes to ensure the effectiveness of his

teaching enhancement. Many roles that are attributed to the teacher should facilitate

the learners’ progress. Hence, it is worth noting that the 21st century learners are

required to enter the future workplace with competencies and skills that will enable

them to live in the global world such as: higher order thinking skills, effective

communicative skills and knowledge of the technology that they will use in their

careers.

Hence, in order to define the roles of the teacher, it is worth remembering the

motto-like teaching process, “A teacher is a P.L.E.F.T.E.R”, put forward by the

English Inspectorate of National Education.
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Planner, i.e. the teacher sees planning and structuring of learning activities as

fundamental to success in teaching and learning.

Linguistic model, i.e.  the model learners should imitate.

Evaluator, i.e.  the teacher assesses the learners’ progress.

Facilitator, i.e.  the teacher simplifies the learning process.

Team member, i.e. the teacher takes part in cooperative activities and team work.

Educator, i.e. the teacher serves as an example suitable for imitation.

Researcher, i.e. the teacher is encouraged to conduct research related to language,

Other roles are attributed to the teacher:

Controller: Most teachers feel comfortable with this role since it permits them to

take charge of the class and decide for everything.

Organiser: The success of the learning process depends on a good organization to

get learners engaged and motivated.

Assessor: Adequate feedback is given to see how well pupils are performing.

Prompter: The teacher intervenes only when help is needed and encourage by

discreetly nudging pupils.

Participant: Within this role there is a friendship atmosphere as the teacher takes

part in activities without being too overpowering.

Resource: As a resource the teacher can guide and encourage his learners to go to

look for information for themselves through the use of available resources so as not

to become over-reliant on the teacher and to become more independent in their

learning.

Tutor: this role permits the teacher to give individual attention to a learner and allows

him to meet a specific learner’s need.

including research in his own classroom.

( Benmoussat 2003, p 237)
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Observer: observe learners at work and take notes about what they get wrong and

right to see how well learners are doing and thus, make changes in the future lessons.

However, not only novice teachers need training, experienced teachers also

need it to keep refreshed about recent pedagogical developments, motivated and get

more engaged. Since the implementation of the educational reform new syllabuses

have been designed, a new approach has been introduced and new textbooks

launched. The teachers were asked to do their best to cope with the new materials

provided without any training. However, moving from one approach to a new one

requires a transition period where inspectors and teachers alike are submitted to

intensive training and where pilot schools and classrooms are appointed for the

gradual and partial experimentation of the approach outstanding novelties. This step

is evaluated by experts; it concerns the feedback of all the actors involved in the new

process. A few textbook samples are printed for the experimentation. Errata, together

with a textbook evaluation grid are set for the final estimation and before the large

scale printing. Meanwhile, all the other teachers go through theoretical and practical

training sessions. Only then can the true implementation of the approach be started.

Nothing of all this was done in Algeria before of the coming of the CBA.

Unexpectedly, the “reform” faced a particular oddity when the ministry

instructed teachers, inspectors and school authorities to follow blindly a subjectively

imposed yearly distribution based on an hour-by-hour programme advancement and

to abandon the “situation of integration” in the third-year classes and thus in the

Baccalaureate papers. It should be noted that the situation of integration is the

synthesis of a whole teaching unit achievements where the learners are meant to

implement their learnings in real or semi-real situations.

Therefore, this led to an on-going ineffective teaching of English and teachers

trying to involve their learners through myriad of techniques to ensure their success.

Nonetheless, there are seminars and study days where both novice and experienced

teachers are requested to attend at the beginning of each academic year where the

inspectors present the curriculum assignments. The seminars are devoided

(Harmer 2001)
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of practicability and consistency, they are based only on theory and how teachers

should adapt the texts provided in the textbooks and simplify tasks; yet teaching is a

process that requires from the teacher to be in continuous learning and this cannot be

afforded in not a one-time seminar.

The alternative should be the use of teacher development as complementary to

teacher training. The combination of both practices bring about innovation and

change, Semmoud argues:

along with teacher training, teacher development is a vital component

in teacher education development fills the gap in training by giving

teachers the possibility to reflect on classroom practices, gain insights

into teaching experiences, view education as long-term process, and deal

with change and divergence.

(Semmoud 2008, p 56).

A professional trait is needed in the effective performance. The teacher in the

21st century should be an expert in his field, a good communicator, a critical thinker,

a problem solver and a creative thinker. This professional development is of utmost

importance in promoting autonomy; besides, it offers betterment and successful

teaching. It should be part of the teaching practices and viewed as a continuous

process; it is a set of research and learning through which teaching becomes easier

and meaningful. It is necessary to focus on the teacher’s educational development

because it is vital for the teacher to adjust his teaching according to the learners’ needs

and find techniques to reduce pupils’ reliance and dependence on him and make them

more autonomous.

4.2.1.1 Preparing Teachers in Promoting Autonomy

Teacher Educational Development should benefit learners’ learning and have

freedom from control over their teaching, in other words, teaching should not be

constrained to stick to the curriculum and the pacing schedule which does not allow

any flexibility or opportunity to practice the language nor allows the learners to show

their creativity and interest in learning the language.

One of the key concepts of the Teacher Educational Development (TED) is

reflection, reflection is a part of the teaching process that leads the teachers to solve

the dilemma of classroom practices by collecting data about their teaching for change
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in lesson planning. This reflection can be either in action or on teaching. Reflection

in action is a reaction towards a problem that occurs when the lesson is in progress,

where the teacher recalls his past experience to establish different approaches and

practices to involve learners. On the other hand, reflection on teaching is rather

thinking about what should be done later to remedy weaknesses and improve teaching

to meet the pupils’ difficulties in learning. In reflection the teacher thinks about

reasons why a certain lesson points went well or did not go well in order to find ways

to improve on things that did not go well.

Collecting data of one’s own teaching can be used as a pedagogical approach

towards autonomy. These data can be collected through journal writing, lesson report,

teacher’s portfolio or peer-observation.

i. Journal Writing

In a diary, the teacher reports classroom events and data from which he will

benefit by making reflection upon the possible changes in practices he wants to bear

in the classroom and thus, to achieve betterment.

ii. Lesson report

The teacher describes the main features of his lesson in the lesson report

through which he can adapt it for future practice. The report should be effective and

every detail of the lesson plan is mentioned with precise timing of each part.

iii. Peer Observation

Peer observation should not aim at supervising or evaluating the teacher

effectiveness but rather focuses on students’ learning. Learning from one another can

be beneficial for both the observer and the teacher being observed.

iv. Teacher’s Portfolio

Portfolios allow the teacher to reflect on his teaching through the collection of

documents and materials classified in the portfolio. These documents represent the

material used over time. The teacher revises, adds or simply consults it.
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The main objectives of the portfolio are:

 To evaluate, promote and get tenure at the university level.

 To recognize and reward excellence in the field of teaching.

 To describe the full range of teacher’s abilities over an extended period of time

These investigative procedures are regarded as time consuming especially with

third-year classrooms where there is an overloaded programme and teachers

complain for not having enough time to reach all the goals set at the beginning of the

year; and those who reach them are racing against the clock to cover the whole

syllabus before their learners sit for the Baccalaureate exam, so as not to be

reprimanded by the higher authority, mainly the inspector. In other words, all these

means are far from being present or part of the teaching process in Algerian

classrooms except for peer observation which is used as to evaluate the teacher’s

performance and criticize his role in the classroom.

4.2.1.2 Proposed Reflection Sheet

Journal writing, lesson report, teacher’s portfolio or peer-observation should

be used to enhance the professional development which lead to inculcate autonomy

for both the teachers and the learners. When the teacher identifies the problems

encountered during the presentation of the lesson, he needs to adjust it to re-teach the

lesson in a different way or just find a remedy to the gap. This kind of reflection

makes the teacher aware the achievement of the aims, the relevance of the lesson, the

effectiveness, the materials used, interaction etc.

The following lesson sample aims at demonstrating the importance of

reflecting in action:

 To stimulate reflection and improvement of teacher’s performance.

(Semmoud 2008, p40)
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Unit Three: Safety First Level: Third year

Sequence two: Read and Consider Streams: Scientific Streams

Book: The New Prospect Time allotment: 90mn.

Pedagogical support: Visuals (pictures with power point).

Input: - A reading passage about obesity

Intermediate objective: By the end of this lesson learners should be able to produce

a short piece of writing (five to six sentences) about the causes and the consequences

of obesity.

Lead in: Aim: To introduce the theme of obesity through questions.

Steps: Look at the pictures and answer the following questions

1- Do you think that people’s eating habits have changed during the last decades?

2- Is advertisement on food one of the major cause of this change?

3- What does this change lead to?

Anticipate:

Activity 1: Aim: -To attract learners’ attention to the text through pictures and

questions.

Steps: Look at the pictures and choose the correct answer.

A- Picture 1 shows that…
a- The hamburger weighs 114 kg
b- Eating hamburger leads to overweight
c- 114 is the amount of energy you will have when
eating the hamburger

Picture 1

Lesson Plan

Lesson Plan

Lesson Plan

Lesson Plan
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B- In picture 2, the zero on the scale shows that …
a- The scale is out of order.
b- Eating fruits and vegetables is healthier.
c- You must weight everything you eat.

Picture 2

Picture 3

C-Do you think that heart attack is due to…
a- The obesity and bad eating habits
b- The stress of the daily life.
c- Genetic factors.

Activity 2: Aim:To encourage learners think about the content of the text.

Steps: Read the following sentences and select the ideas that can be found in the text

a- The decrease of eaten junk food quantities.

b- The impact of food advertisements on youth.

c- People are aware of the changes in our eating habits.

d- Fast food and obesity.

e- Children are affected by obesity.

f- The causes and the results of obesity on human health.
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Read and check

Activity 1: Aim: To skim through the text

Steps: Read the text and check your answer to activity 2 in Anticipate.

Activity 2: Aim: To test learners’ comprehension and understanding of the text.

Steps: Read the text again and answer the following questions

1- What is the major cause of obesity?

2- How much money do marketers spend on promoting food?

3- What should be done to protect children from consuming junk food?

Activity 3: Aim: To make learners distinguish between causes and results in addition

to the comprehension of the text.

Steps: Read the text and complete the following table

Causes Results

Obesity

Activity 4: Aim: To produce a short piece of writing (five to six sentences) about the

causes and the consequences of obesity.

Steps: Using the table in activity 3 write four or five sentences about the causes and

results of obesity

This way, the learners are studying by themselves with the teachers’ guidance

and facilitating both the reading skill and the ability to write a short piece of writing

about the theme. The last activity is used as a formative assessment to verify if the

goal of the lesson has been achieved, i.e. to express cause and consequence.
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Table 4.1: A Model of Reflection Sheet

Lesson step Lesson aim 1 2 3 4 C

Getting started To introduce theme of the text
through pictures and a class
discussion (questions and answers)
to activate prior knowledge

Anticipate Step1: To draw the leaners’
attention to the reading passage.
Step 2: To encourage learners think
about the content of the text.

Taking a closer
look

Step 1: to skim through the text
Step 2: To test learners’
comprehension and understanding of
the text.
Step 3: (Pave the way for the grammar
lesson) To make learners distinguish
between causes and results in addition
to the comprehension of the text.

Step 4: To produce a short piece of
writing (five or six sentences) about
the causes and the consequences of
obesity.

1: Excellent 3: average C: Comments

2: good 4: need to be improved

4.2.1.3 Integration of Workshops

Instead of the boring seminars, where the teaching problems are tackled only

in forms and based on theory rather than practicability, teachers should meet regularly

in groups to share their experience and solve the problems they encounter to bridge

the gap between theory and practice. Many teachers are not well-informed about the

teaching practices that should cope with the global learning needs. They are still

sticking to the traditional way of teaching or teaching only for exams which impede

both their autonomy and that of their learners. Teachers should be aware that they

cannot use one single method, a variety of teaching methods is essential to provide

great variability of activities and reach high order skill.
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In workshops teachers should

 Learn the teaching techniques to help their learners to become more

independent in their language learning and use English effectively.

 Learn how to develop critical thinking and creativity to make them engaged in

exams and future jobs.

 Adapt traditional skills and build 21st century skills.

 Promote excellence in language learning through effective communicative

activities in reading and writing.

 Think to provide their learners with a strong model of English language out of

school to be in a continuous contact with the language.

 Give their learners good reasons to learn English by evaluating them in a non-

controlling way.

 Make lessons reflective, i.e. teaching learners how to reflect on their own

learning comparing what they knew at the beginning of the learning process

with what they know now and making possible relation with future settings.

 Motivate learners to learn in a relevant, meaningful and memorable way.

 Guide learners to construct knowledge and encourage them to learn on their

own.

 Have knowledge and skill on how to implement technology in the curriculum.

This way the teacher is not going to view his role as a deposit of information,

and learners acting only as recipients. Therefore, it is vital to be aware that teaching/

learning is an ongoing process that relies on skillful teachers who are learning from

their learners’ needs and improving classroom practices which is a determinant factor

in learners’ achievement. Every teacher should take into consideration the

professional development as an imbedded part of their teaching and not relegate it to

special occasions.
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4.3 Learning Path to Autonomy

Autonomous learners are those who continue learning on their own after the

course; they should be able to relate what they learn in school with the outside world.

According to Harmer (2001), teachers can promote autonomous learning in a numbers

of ways: Learner training, homework and keeping learning journals.

4.3.1 Learners’ Training to Promote Autonomy

Learners can be trained to work autonomously through effective learning

strategies. According to McCarthy: ‘Learner training in certain explicit areas can

broaden the horizons of the learner and may empower him or her to become

autonomous in some or all aspects of language learning.” (McCarthy 1998, cited

in Gok 2013, p6). The teacher should train learners to monitor and evaluate their own

learning and engage them in effective learning to become more autonomous. It is

through training that learners can find out anything they search for in the absence of

the teacher to have the ability to learn inside and outside classes.

Involving learners in the lesson through setting objectives and decision making

is one step toward autonomy. In designing courses the teacher takes in consideration

the learners’ goals, the language learning process, the learners strategies and the

reflection on learning. Using effective strategies in the teaching/learning process are

key components in training them taking more responsibility in their learning, hence,

to become more independent. In this vein, Carter & Nunan advocate that the strategies

are:

… techniques used by learners to help make their learning be more

effective and to increase their independence and autonomy as learners.

Strategies can be employed by learners to assist with the storage of

information, to help with the construction of language rules and to

help with an appropriate attitude towards the learning situation.

122

(Carter & Nunan 2001, p 223)

According to Wenden (1991), there are two main kinds of learning strategies:

cognitive and self-management strategies; the latter is also regarded as metacognitive

strategies. O’Malley & Chamot, 1990; Wenden, 1991; and Stern, 1992 classify the

metacognitive strategies or skills for self-directing learning into three categories (see

figure 4.1)
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The cognitive strategies affect directly the learning, according to Wenden

(1991) in the cognitive strategies there is first a selection of contexts where there is a

direct contact with the language to have opportunities in practicing it,  then

comprehending this selected information through the use of extra scholar means

(Dictionaries, grammar books, etc.) to be in continual contact with the language, next,

storing it which is the ability to stock amount of information then using (retrieving)

it when needed in appropriate context: using words being learned in conversation,

relate what was learned with the daily life through listening to conversations or

watching TV etc. However, the metacognitive strategies rely on: planning by

initiating the learners to set achievable goals and objectives, learn how to be active

observer to reflect on learning, and the use of self-assessment which is a key issue to

autonomous learning.

Metacognitive strategies

Planing Monitoring
Evaluating

Cognitive strategies

RetrievingStoringSelecting
Information From

Incoming Data

Comprehending

Figure 4.1 : Types of Learning Strategies

(Wenden 1991, p 50)
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4.3.2 Recommendations for Strategy Development to Foster Autonomy

Teachers being in constant search for a variety of strategies to be suitable to

train their learners should base the choice and the construction of activities aiming at

making them think critically, communicate effectively, being creative and more

importantly autonomous learners. The selected activities should be challenging and in

favour of inductive approaches to learning; they must not be used as a preparation of

situations in isolation but rather to be used in further situations and retrieved when

needed.

4.3.2.1 Planning Lessons

According to Harmer (2001) the lesson plan is a very important element that

the teacher should prepare carefully; and set precise achievable goals so that the

learners work and react accordingly. The teacher should take into account the different

learners’ levels and their different learning styles to decide beforehand to make

decision about what to teach, what they should learn, which materials will be needed,

the period of time for each activity, if there will be any group or pair work etc. The

teacher should not run the risk to come unprepared to the classroom.

A well-0planned lesson relies on the pre-planning background, pre-planning

decisions and finally the plan (Harmer 2001). The following figure shows the

importance of the factors taken into account in pre-planning; in fact, the lesson plan is

based on the decision taken in the pre-planning:
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4.3.2.2 Sample of Lesson Plan for Presenting Vocabulary Related to the Theme

In the third-year secondary school textbook, there are two pictures at the

beginning of each unit, they aim at serving as an entry to the theme, however

presenting and giving an overall idea about the unit contents and the new related

vocabulary is insufficient with only two pictures or class discussion. learners should

be given a wide range of pictures and captions related to the theme to enrich their

lexicon and vocabulary knowledge, then activities to assess their new vocabulary.

Hence, the lack of vocabulary can impede autonomy; the fact that the learners do not

have a sufficient amount of words to construct meaningful sentences can be seen

through their communication deficiency. There are challenges that impede the

learners’ vocabulary learning; to encounter these challenges, Thornburry suggests that

the learner needs:

Practical realities

The plan

Subject and
Content

Activities Language
Skills

Language
Type

Teacher’s knowledge of the students

Teacher’s knowledge of syllabus

Figure 4.1: Pre-Planning and the Plan

(Harmer 2001, p 310)
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 Acquire a critical mass of words for use in both understanding and producing

language.

 Remember words over time and be able to recall them readily

 Develop strategies for coping with gaps in word knowledge, including coping

This way, they are more involved in the learning process. When teaching, the

teacher should use strategies and materials that interest the learners, through power

point projection and visual documentaries.

Before the start of the lesson and projection of the data show, the teacher should

clearly share the lesson objectives with his learners and give them reasons to follow

the presentation; with each picture there should be accompanying related questions so

the learners would follow the presentation with an aim. The preliminary presentation

of the related thematic and topical lexis at the very beginning of the unit is very

important for the learners’ familiarization with the theme of the new unit. Covering

the vocabulary of the whole unit before its start can be beneficial for both the teacher

and the learner. The teacher will not stop at each lesson explaining words related to

the topic and the learners will follow accordingly without any obstacle. Activities

should aim at vocabulary improvement. The following lesson sample is an example

of vocabulary presentation:

with unknown words, or unfamiliar uses of known words

(Thornburry 2002, p 2)
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Empowerment

Through Education
Living a Dream, Building a Future
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What do all these pictures have in common?
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Break time

Break time

Break time

Break time

Lunch break

Lunch break

Lunch break

Lunch break
At The School Canteen Or At Home

At The School Canteen Or At Home

At The School Canteen Or At Home

At The School Canteen Or At Home

Back to Class

Back to Class

Back to Class

Back to Class

The end of the school day

The end of the school day

The end of the school day
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Name some of after schools’ activities

Chess Club

Chess Club

Chess Club

Chess Club

Climbing Activity

Climbing Activity

Climbing Activity

Climbing Activity

Cooking workshop

Cooking workshop

Cooking workshop

Cooking workshop

Music Club

Music Club

Music Club

Music Club

Yoga Practice

Yoga Practice

Yoga Practice

Yoga Practice

Shoots a bow

Shoots a bow

Shoots a bow

Shoots a bow

Canoeing

Canoeing

Canoeing

Football

Football

Football
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Look at the picture then explain the difference
between the existing schools?

Home
schooling

Home
schooling

Home
schooling

Home
schooling

Privatesch
ool

Privatesch
ool

Privatesch
ool

Privatesch
ool

Public
school

Public
school

Public
school

Public
school

Home schooling

Home schooling

Home schooling

Home schooling

Private school

Privateschool

Privateschool

Privateschool

Public school

Public school

Public school

Public school

Some pupils live at school

Some pupils live at school

Some pupils live at school
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School subjects, name them

Let’s start our journey of education
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What is kindergarten?

What are the activities the children are concerned
with?
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What are the other levels pupils go through during
their schooling?

Why do pupils in some countries save money when
they are in high school?

When some pupils have excellent abilities in sport,
art… they do not have to save money for the

university they get…?

Primary School

Middle School High School
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Unit three: Schools: Different and Alike. Level: Third Year.

Part one: Language outcomes. Streams: Foreign Languages /Philosophy

Sequence two: Read and consider. Time allotment: (2h)

Intermediate objective: By the end of this lesson learners should be able to use the

desired vocabulary related to the theme.

Activity one: Aim: Present topical lexis

Steps: Using your notes match each word with the right definitions

Words Definitions

1. Scholarship:

2. Private school:

3. Kindergarten:

4. Home schooling:

5. Public school:

6. Boarding school:

- Is a school at which most or all the pupils live during the
part of the school year. Pupils return home only during
school holiday and often on weekends.
- A school that is maintained at public expense for the
education of the children of a community that constitutes a
part of free public education commonly including primary
and secondary schools

- An amount of money that is given by a school, a university
or an organization to a student to help pay for the student
education.

- Also known as independent schools, non-governmental or
non-state schools, they retain the right to select their
students

- Is the education of the children at home, usually conducted
by the parents. It is a less formal way of education.

- Is a preschool educational approach traditionally based on
playing, singing, practical activities such as drawing, and
social interaction as part of the transition from home to
school.

Lesson Plan

Lesson Plan

Lesson Plan

Lesson Plan
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Activity two: Aim: Present the topical lexis

Steps: Follow the presentation then fill in the gaps with the appropriate word.

informal - compulsory – education - right - kindergarten - educators

…………is the process of facilitating learning, or the acquisition of

knowledge, skills, values, beliefs, and habits. Education frequently takes place under

the guidance of ……., but learners may also educate themselves. Education can take

place in …………...or informal settings.

Education is commonly divided formally into such stages as: preschool

or…………………….school,  middle and secondary school, then college, university,

or apprenticeship. A ………….to education has been recognized by some

governments. In most regions education is …………. up to a certain age.

Post lesson questionnaire

Answer the following questionnaire by ticking in the right box then hand a copy

to your teacher

After the presentation, was it difficult to…

1- Guess the unit topic through the first pictures?

a- Not at all b- average c- a little bit d- a lot

2- Identify the specificities of the educational system?

a- Not at all b- average c- a little bit d- a lot

3- Analyze information contained in the presentation?

a- Not at all b- average c- a little bit d- a lot

4- Report on what was viewed?

a- Not at all b- average c- a little bit d- a lot

5- Elicit the definition of terms used in education?

a- Not at all b- average c- a little bit d- a lot

6- Facts about education in some countries?

a- Not at all b- average c- a little bit d- a lot

7- To transfer information to written prose

a- Not at all b- average c- a little bit d- a lot
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The following lesson sample is an example which show that the pupils can learn

on their own using their background knowledge and some challenging activities to

make the learning possible:

Grammar lessons as they are presented in the textbook are not challenging, with

insufficient formative assessment. It is based on pupils’ memorization of what has

been taught years before giving them references where they can find more details of

the lesson without any guidance. It can be beneficial for learners to use the grammar

reference alone and study it making research, but without any teacher’s guidance it is

nearly impossible. Instead, the teacher should think about techniques to facilitate

rather than giving to the learners

4.3.2.3 Sample of Lesson Plan where Inductive Grammar is Taught
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Unit three: Schools: Different and Alike. Level: Third Year.

Part one: Language outcomes. Streams: Foreign Languages /Philosophy

Sequence two: Read and consider. Time allotment: (90’)

Intermediate objective: By the end of this lesson learners should be able to use the

comparative and the superlative of adjectives correctly.

1-The awareness phase:(10’)

Aim: To urge learners to use the desired grammatical structures desired.

Steps: Use the adjectives between brackets to complete the sentences.

All over the world people give special attention to education. In Europe the

British National Curriculum is considered as………(efficient) one, there are

Comprehensive schools which are open for children over eleven of all abilities, on

the other hand Grammar schools are……(selective), the admission is restricted on

the basis of selection criteria. However, in recent years grammar schools become

………(popular) than comprehensive schools mainly because the entrance to the

former is ……(easy) the latter.

2-The observation phase:(30’)

Task one:

Aim: To differentiate in comparison between long and short adjective.

Steps: Match at least two sentences from column A with the right ones from B

Lesson Plan

Lesson Plan

Lesson Plan

Lesson Plan
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A B

1- Compared with most countries,
South Africa government spends very
big amounts of money on education.
2- American private schools are
selective. Algerian’s private schools
aren’t so selective.
3- In England learners move to
secondary schools at the age of 11. In
Algeria they move to secondary
schools at the age of 15.
4- Sending e- mails is easy. Sending
text messages is easy.
5- All this term’s tests were difficult;
however French test wasn’t so
difficult.
6- Years ago, white Americans
received qualitative schooling. Black
Americans didn’t have this
opportunity.
7- I have never attended such a boring
lesson.

a- French test was the least difficult test
this term.

b- It was the most boring lesson I have
ever attended.

c-White American children received
more qualitative schooling than black
Americans children.

d- Algerian private schools are less
selective than American private schools.
e- Sending e-mails is as easy as sending
text messages.

f- In Algeria, pupils move to secondary
schools later than in England.

g- In South Africa, the biggest part of the
government budget is given to education.

Task two: Study the sentences in column ‘B’ than classify them in the right column

in the table below.

Sentences expressing comparative
form

Sentences expressing superlative
form

-……………………………………
-……………………………………
-……………………………………
-……………………………………
-……………………………………

-……………………………………..
-……………………………………..
-………………………………..........
-……………………………………..
-……………………………………..

1 2 3 4 5 6 7

……… …… ……. ……. ……. …… ……..
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Task three: Pair work:

Aim: To find the rule of comparative and superlative of long and short adjectives

from task one and two.

Steps: Observe sentences in the previous task then complete the following table

Comparative of Superlative of

Equality …….+ ad j+……..

Superiority
Short adj +.………..+…….
…….+  long adj  +……..

……..+ short adj +……
……..+ long adj .

Inferiority
Short adj+………...+….

……+ long adj +…...
……..+ short adj +……

……..+ long adj.

Irregular adjectives: Aim: Lear about exceptions

Steps: Study the following sentences, pick up adjectives and adverbs to fill in

the table below.

The best way to prevent corruption is Education. A good educational system

where children are taught ethics showing the importance of integrity to public

officials, and raising general public awareness helps fighting corruption.

Nothing is worse when money counts more than knowledge in the quest of

diploma, further, little has been done; developed countries are the least corrupted

countries and less exposed to it. So, it’s high time governments in developing

countries launched an anti- corruption education. Informed citizens are probably

much more effective in preventing corruption.

Adjectives Comparative Superlative

................................

Bad.

Far

…………………..

Little

Better than

……...………………………

…….………………………..

…….………………………..

…….………………………..

…………………….….…..

The worst

…………………..…..……

The most
…………………….………
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3- The application phase: Aim: To use the comparative and the superlative of

adjectives correctly.

Activity 1: Steps: Complete the following sentences with the right comparison form

using the adjectives in brackets.

-School administrators and educational specialists fear that the three-month

summer vacation has the ……………. (bad) impact on learning. Students should be

“shut down” for a …………. (extended) period. Spelling and math abilities suffer

…………… (more), while reading is not really influenced by the time off since it is

…………. (easy) to find books and magazines and read outside the classroom.

-Vacations were occasions where children help work in the fields in the high

growing season; however, …………. (few) kids work on farms today than they used

to do. To reduce this academic decline, the …………. (good) way is to keep kids

mentally alert and interested throughout summer by organizing vacations with

educational components and visits to libraries.

Self- assessment sheet

I have learned……….. Keep it up Not bad You need help

1. To identify long adjectives from
short adjectives

2. To differentiate between
comparative and superlative

3. To use the comparative form of
short adjectives

4. To use the comparative form of
long adjectives

5. To use the superlative form of
short adjectives

6. To use the superlative form of long
adjectives

7. To use irregular adjectives in
comparison form appropriately
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Think, pair, share

Think, pair, share is the intermediate objective of the first two sequences in

each unit (See 2.5) which is presented as a piece of writing that the learners should

produce. From the start of the sequence, all the lessons pave the way to this written

production (See figure 4.3 below). At the end of this sequence the learners are asked

to write a paragraph comparing two educational systems, namely the British and the

Algerian (See unit plan). The first aim of this sequence is to attract the learners to the

system of education in Britain through a reading passage ‘Education in Britain’, and

through which three grammar lessons have also been presented: Quantifiers,

comparative form, expressing similarities and contrast (See lesson sample 1 and 2);

and vocabulary related to the theme seen at the beginning of the unit; and finally

pronunciation. All these language points are needed for the piece of writing.

Think, pair, share as it is presented in the textbook (see Appendix iv) is not well

planned, the pupils are left alone with a short presentation of the topic; nonetheless to

have pupils involved in the written skill the teacher should facilitate the process for

them and get them interested. A good piece of writing should focus on pre-writing

phases, editing, redrafting, and then the final draft.

Think, Pair Share

Grammar

Vocabulary

Pronunciation
and spelling

Read and
Consider

Figure 4.2: Textbook Sequence 2 Organization
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The following lesson sample is an example of techniques used to enhance the

learners’ independence where the teacher should deploy three of his various roles:

motivator, resource and feedback provider to ensure an ongoing support.

In White and Arndt model, process writing is an interrelated set of recursive

stages which include:

 Drafting

 Structuring (ordering information, experimenting with arrangement, etc.)

 Focusing (that is making sure you are getting the message across you want get

across)

 Generating ideas and evaluation (assessing the draft and/ or subsequent drafts)

(White and Arndt 1991, p5)

Harmer summarizes White and Arndt’s model diagrammatically, as shown in

figure 4.4

Structuring

Generating
ideas

Evaluating

Focusing

Drafting

Reviewing

Figure 4.3: White and Arndt’s Process writing Model

(Harmer 2001, p 258)
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Sample lesson

Unit three: Schools: Different and Alike. Level: Third Year.

Part one: Language outcomes. Streams: Foreign Languages /Philosophy

Sequence two: Read and consider. Time allotment: (90’)

Intermediate objective: By the end of this lesson the learners should be able to

compare in writing between two educational systems.

Part One: Aim: To arise learners’ interest in the British education system

Activity1: Watch the documentary presentation on the data show and choose the

correct answer

The presentation is about:

a- The education system in Britain.

b- State and private schools in Britain.

c- The quality of education in Britain.

Activity 2: Aim: To give the learners a reason to follow the presentation

Steps: Follow the presentation again, and take notes to answer the questions in the

table below.

Lesson Plan

Lesson Plan

Lesson Plan

Lesson Plan
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Stages in education
system Questions about the presentation

School age - What is the age required to start school?

- Where do learners go when they reach 11 years?

School subjects - What are the school subjects taught in British schools?

Typical school day - When does school start and when does it finish?
(Time, breaks, extra scholar activities after school…)

Kinds of schools - In Britain there are two kinds of schools name them.

- What are the main differences between them?

Exams and
certification

- Which examination do British learners take at the age
of 16?

- After passing their examination 30% of learners leave
schools, how about the others?

- Where do learners go after having their ‘A’ level?
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Part two

Activity 1: using your own knowledge about your education system and the questions

asked about the British education system complete the following diagram.

Education in Algeria

…….exam

…………………school
From 5 to 10 years old

…………….….school
From 10 to 14 years old

……………..…school
From 14 to 17 years old

Further studies

…….exam…….exam

School day

- In the morning from…to…

-In the afternoon from....to…

School subjects

…………………………
………………………....

Similarities in both
education systemsEducation in

Britain
Education in

Algeria

-…………………

-……………..……

-…………..……..

-…………….……

-…………………

-……………………………

-……………………....……

-……………………………..

-……………………..……….

-……………………………….

-…………………

-……………..……

-…………..……..

-…………….……

-…………………

-……………………………

-……………………....……

-……………………………..

-……………………..……….

-……………………………….

-…………………

-……………..……

-…………..……..

-…………….……

-…………………
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Group Work

Activity 2: Use the table in activity 3 in part one and activity 2 in part two and your

knowledge acquired during the sequence to complete the bubbles.

Part Three: Aim: To produce a piece of writing comparing the British and the

Algerian education system

Activity 1: Class discussion to decide for the plan of the written expression

The plan of the written expression

A- Introduction: The importance of education in the world. (previously

discussed in the presentation of the vocabulary of the unit)

B- Body of the written expression: Comparing the British education system

with the Algerian system (using the right linking words previously studied)

C- Conclusion: The aim of education.

Activity 2: Aim: To encourage peer correction

Steps: Use the plan to write a draft then exchange drafts with your partner for error

checking.

Activity 3: Write a final version taking into account your partner’s remarks. Hand a

copy to your teacher.



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

149

Reflection sheet sample provided to pupils at the end of each lesson

Complete the following reflection sheet then hand a copy to your teacher

Part one: I- My points of confusion:

Activity 1                                             activity 2 activity 3

Yes   No                                              Yes     No                               Yes     No

So I need to work on………………………………………….

II- My strength points

In activity 1: …………………………………………………..
In activity 2: ……………………………………………….......
In activity 3: …………………………………………………..

Part two: I- My points of confusion:

Activity 1 activity 2 activity 3

Yes   No                                              Yes     No                               Yes     No

So I need to work on…………………………………………..

II- My strength points

In activity 1: …………………………………………………..
In activity 2: ……………………………………………….......
In activity 3: …………………………………………………..

Part three: I- my points of confusion:

Activity 1                                             activity 2 activity 3

Yes   No                                              Yes     No                               Yes     No

So I need to work on…………………………………………..

II- My strength points

In activity 1: …………………………………………………..
In activity 2: ……………………………………………….......
In activity 3: …………………………………………………..
One good thing about today: …………………………………
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4.3.2.2 Homework

Homework assignments are very beneficial for learners. It bridges the gap

between learners learning at school and at home. Autonomy gets a powerful boost

through homework, it helps them make any extra researches. They have the

opportunity to work without the help of the teacher. This self-study should be

encouraged and should not be seen as a boring task, learners should be engaged in.

The teacher should not decide for homework assignments alone he should involve

the learners in making decision where they need more practice and the quantity of

work they can cope with. The learners’ opinion is very important to involve them in

the learning process and to give them the feeling that they have to take decision

through their way to autonomy. Homework has always been seen as a boring activity

and assignments given by the teacher to his learners, though it is an important

contribution to autonomy. Information and the knowledge acquired in the classroom

can be internalized and developed by learners. In this regard, the teacher has the task

to make them engaged in this strategy by making it more relevant, interesting and

useful. Harmer (2001) suggests a student-driven homework, learners are given

opportunities to use what they acquire in the classroom with activities they are

interested in such as:

scanning English language newspapers to report back on stories they

found, written films reviews, collecting real-life language example,

presenting English language songs to their classmates, or researching a

topic for future written or spoken performance.

(Harmer 2001, p 339)

4.3.2.3 Keeping learning journals

One of the keys to successful learning in general and autonomy in particular

is the learners’ reflection on their own learning, this can be done through diaries or

learning journal. The purpose is to enhance learning through thinking about the

learning experiences over note-taking and observation made during the learning

process. Reflection is an important skill that the teacher should encourage to make

the learners think about what happens before, during and after the learning has taken

place. This reflection is a way to step into autonomy. It encourages independent

learning and engages in a deeper learning by reflection through which the learners

develop a personal understanding of the material and generate new knowledge. There
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are additional benefits to gain from the practice of writing; it turns students into active

learners. The journal is as a mirror of the minds where learners record thoughts and

insights about their own learning experience.

4.4 Conclusion

The current chapter provides some suggestions and recommendations which

addressed both the teachers and the learners and shows how to involve learners in the

learning process to promote autonomy. Learners come to the classroom with different

personalities, interests, attitudes, learning style and external influence about the

English language. Third-year EFL learners are supposed to come with sufficient

knowledge built during five years studying English, nonetheless, information

provided in the classroom should not be the only source of knowledge. The teacher

should direct his learners to the various means available outside the classroom walls,

since the Algerian learners do not have any contact with the English language outside

school which impedes autonomy and makes them rely on the teacher only. Such

misbehaviour should disappear.

As far as this concluding chapter is concerned, the researcher has tried to

provide some sample lessons, focusing on the importance of the use of adequate

strategies to train learners to be independent from the teacher. In fact, the

implementation of those strategies is much more demanding from the teacher when

preparing the lessons in which he should take into account his aim behind teaching a

specific point with clear and achievable objectives so that the learners will not

encounter any major obstacle when trying to achieve them.

Furthermore, to promote a higher level of autonomy, it is important to focus

on self-and peer-assessment. On the other hand, teachers’ training and professional

development should be at the forefront if the system aims to step toward the

promotion of autonomy and prepare them for lifelong learning.
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General Conclusion

In the globalized world and the growing importance of the English language

not only in educational field but in different scientific and technical specialism people

have to face challenging situations in their daily life. Accordingly, a great emphasise

has been placed on the way languages are learnt. The aim is to provide learners with

the necessary tools, skills and competencies which would enable them to be world

citizens and long life learners.

Learning English during class sessions only is not sufficient. Language

learning is too complex and varied to be dealt with in two or three sessions a week.

Learners should be trained to self-study to strengthen their abilities and keep in touch

with the English language outside the school walls since there is not enough contact

with the language especially when it is a foreign language as it is the case in the

Algerian society.

Under the Algerian educational reform new principles and beliefs toward

English language learning have appeared. New approaches have been introduced in

language learning. The national language education policies include autonomy as an

imperative learning goal. Implementing change and introducing innovative

pedagogical procedure has always been at the foreground to ensure qualitative

learning.

Language learning is often subject to assessment regimes which are

unfavorable to learner autonomy; assessment should not be based on the attribution

of marks and grades for the sake of enabling learners to move up to the next level but

as a necessity to assess learners’ achievements and competences. Educational

decisions can be informed by the results of alternative forms of assessment and

evaluation; they allow the teacher to identify potential problems and decide on

remedial actions to improve learning outcomes.

More importantly, an effective assessment strategy should be an integral part

of any lesson plan; it should have the power to generate a sufficient amount of

feedback to make learners more aware of the strengths and weaknesses of their
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performance, hence promoting autonomy. The assessment results are used by the

teacher to modify and improve the learning environments he ought to create.

Therefore, this study is an attempt to assess learner autonomy within the

framework of the CBA, not only for the purpose to measure their autonomy but also

to estimate their autonomous level so as to remedy the weaknesses. Thus, the present

research work is an attempt to answer the following questions:

2- Can autonomy in the learning process be enhanced through an assessment

procedure?

3- Learners are not motivated to undertake a self-directed learning programme to step

towards autonomy.

1- To what extent are learners autonomous in the true sense of the word?

1- Learners are not yet ready to take charge of their own learning as they are 

prepared only to sit for exams .

2- Teachers do not implement effective assessment techniques which can provide

learners with direct feedback for revealing and meeting learner autonomy.

The findings have revealed that EFL third-year secondary students are not yet

sufficiently autonomous; specific training as well as the development of adequate

strategies are still needed to make them aware of the importance of being independent

from the teacher and external interference. In the world of the emergence of

technology and the virtual limitless information, learners need to ensure a brighter

future and understand their responsibility to live successfully in the new digital world.

During the learning process, the learners should construct knowledge with the help

Thus, this research intends to investigate and confirm or disconfirm 

the followinghypotheses:

3- What are the obstacles which hinder the process of autonomous learning in an

Algerian EFL classroom?
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Actually, this research work argues that assessment is another leading path to

autonomy. It is through assessment strategies that EFL teachers entail their pupils in

taking in charge their own learning through decision making, self-monitoring,

reflection etc. Yet, is there any evidence that the teachers use the right assessment

procedures to provide immediate feedback to enhance learner autonomy? It is through

classroom observation that the evidence of a change towards a more formative

assessment has been highlighted. Teachers have taken a step towards learner-centered

classroom giving the possibility to students, to some extent, making decision, there

is also a shift to alternative assessment strategies which allow them to identify their

learners’ weaknesses. However, there is still a long way to go to promote autonomy

since self-directed study, self and peer assessment are not yet encouraged. That is one

of the obstacles that would emerge all along the research investigations.

Though significant considerations have been given to the English language in

the Algerian educational reform which targets to provide opportunities and

challenges to cope with a more challenging globalized world, there is still a gap

between what is taught in the classroom and the real world situation. In effect, the

fact strategy of adopting English as a foreign language and the promotion of

more learner-centered classroom is a giant leap towards an effective

improvement of the quality of teaching and learning in our country. Moreover, within

the globalized world promoting autonomy is a worthwhile aim which intends to give

empowerment to become lifelong learners.

Nonetheless, the development of learner autonomy will be at rest as long as

the learners are not given challenging reasons to take in charge their own learning

and to use the language outside the school walls. Learners should be prepared to

undertake self-study outside school individually or with the collaboration of peers

of concrete materials, collaboration with others and relating this knowledge to real

life situations by using language demonstration. Evidence has been given to the first

hypothesis, that is the main aim of learners in learning English is to pass exams.

Learners are unable to get rid of their over-reliance on their teachers who are the fount

of knowledge: the sole responsible for their success or failure.



GENERAL CONCLUSION

156

without the teacher’ interference in order to strengthen their abilities and to develop

the sense of independence in learning English.

The overriding concept is thereby, to move from teaching to-the- test which

impedes language learning and the promotion of autonomy by making learners race

over the best marks for the sake of moving up to the next level rather than generating

information about their strengths and weaknesses. More effective assessment

activities should be introduced; the results of these activities in turn should lead to a

reshaping of the teaching/learning process accordingly and hence contribute to a

better promotion of autonomy.
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Appendix I

Questionnaire for Algerian third Year Secondary School Pupils

Dear Pupils,

This questionnaire is meant for a scientific research to measure to which extent

you take charge of your own learning and how independent you are in learning

English language.

1- Do you like learning English?

a- A lot b- Average c- A little d- Not at all

2- Why do you learn it?

a- To travel

b- To be able to communicate with foreigners

c- For higher education

d- To work in foreign countries/ or with foreign companies

3- If you do not like learning English, say why?

a- It is not important

b- It is hard

c- I don’t have the necessary qualifications

d- I learn it only to pass the Baccalaureate examination

4- How do you find the third year text book themes

a- Interesting b- Boring c- I have no idea d- up to date themes
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5- When you are assigned to do an activity in the classroom, do you try to work

through the solution

a- Alone

b- With a peer

c- Ask for help

d- Ask for more clarification from the teacher

6- Do you use your background knowledge in the class (your previous competence

in English lge)

a- Always b- Sometimes c- Rarely d- Never

7- Do you read the unit content before you start it?

a- Always b- Sometimes c- Rarely d- Never

8- Does your teacher involve you in setting the lesson’s objectives?

a- Always b- Sometimes c- Rarely d- Never

9- Which of the following roles do you takeduring English sessions?

a- A receiver of knowledge

b- An active participant

c- Collaborator

d- I don’t  take any role

10- When you make a mistake, who corrects you?

a- You correct yourself

b- Your mates correct you

c- The teacher corrects you

d- You don’t correct it
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11- Which of the following learning tools, do you use to take notes during the

English session?

a- A notebook b- Diary c- A recorder d- I don’t take notes

12- Do you evaluate your level of English as being?

a- Good b- Average c- Weak d- I don’t know

How do you know?..................................................

13- How do you want to be assessed? Trough… …

a- Tests and exams

b- Homework

c- Continuous class activities

d- Projects

14- Which strategies do you use to enhance your learning out of the classroom walls?

a- Doing extra scholar acts using grammar books

b- Chatting with in English with foreigners?

c- Listening English songs

d- Watch films in English

15- Does the teacher encourage you to assess yourself?

a- Always b- Sometimes c- Rarely d- Never

16- what means do you use to assess yourself at the end of each unit?

a- Rubrics b- Checklists c- Portfolios d- I don’t use any mean

17- Do you fill in the progress port folio at the end in each unit?

a- Always b- Sometimes c- Rarely d- Never
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Appendix II

تلاميذ السنة الثالثة ثانوي، الجزائريون:استبيان 

عزائي الطلبةأ

إن لم تجیبوا لتقییم الحكم الذاتي للطلبةسیستعمل في بحث علمي ستبیانھذا الا
بكل صدق، فبحثي سیكون خاطئا، لذا أطلب منكم أخذ كل وقتكم والإجابة بكل 

موضوعیة.

؟تعلم اللغة الإنجلیزیةھل ترغب في.1

أبدا-دنادرا -جأحیانا-بدائما -أ

؟أنت تدرسھالماذا.2

لى الدول الأجنبیةإللسفر -أ
مع الأجانببھا للتواصل-ب
للدراسات العلیا-ج
الأجنبیة للعمل مع شركات الدول -د

لماذا؟ت غیر مھتم بدراستھا،إذا كن.3

لیست مھمة بالنسبة لي -أ 
ھي من اللغات الصعبة-ب
متلك القدرات اللازمة لتعلمھاألا -ج
البكالوریاامتحان جتیازفقط لاأتعلم-د

؟لثةالسنة الثاكتابمحورتجدكیف.4

ممل-بللإعجابمثیر -أ
دنى فكرةأللیس لدی-دیواكب العصر الجدید-ج
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العمل؟قیامك بنشاط خلال الدرس، ھل تحاول عندما.5

مع زمیلك -ببمفردك -أ

كثر من استاذكأتطلب توضیح -دتطلب مساعدة -ج

؟القبلیة خلال الدرسھل تستعمل المكتسبات.6

أبدا-دنادرا -جأحیانا-بدائما -أ

؟البدء فیھاوحدة قبلالمحتوىأتقرھل .7

أبدا-دنادرا -جأحیانا-بدائما -أ

؟ھداف الدرسأھل یستمیلك الأستاذ في تحدید .8

أبدا-دنادرا -جأحیانا-بدائما -أ

ما ھو الدور الذي تقوم بھ خلال الدرس؟.9

استقبال المعارف-أ
ط تشارك بنشا-ب
تساھم في سیر الدرس مع الأستاذ-ج
ي دورألا أقوم ب-د

، من یصوب لك؟أالخطارتكابكعند .10

صححألا -دالأستاذ-جزمیلك-بنفسكبتصحح-أ

لملاحظات أثناء الدرس؟أي من أدوات التعلم التالیة، تستخدمھا لتدوین ا.11

لوحة الكترونیة-دمسجل-جمذكرات-بدفتر-أ
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كیف تقیم مستواك في اللغة الانجلیزیة؟.12

عرفألا -دف ضعی-جط متوس-بجید-أ

......................................................................؟كیف علمت بذلك

:خلالمن ؟ أن تقیمتریدكیف.13

الامتحاناتوالاختبارات-أ
الواجبات المنزلیة-ب
ة مستمرالنشاطات الصفیة-ج
مشاریع-د

ھي الاستراتیجیات التي تستخدمھا لتعزیز التعلیم بعد انتھاء التدریس؟ما.14

القیام بالبحوث الإضافیة باستخدام الكتب النحویة-أ
؟مع الأجانبنجلیزیةباللغة الإالدردشة مع-ب
الأغاني الإنجلیزیةلى إالاستماع-ج
باللغة الإنجلیزیةمشاھدة الأفلام-د

؟ھل یشجعك الأستاذ بالقیام بالتشخیص الذاتي.15

أبدا-دنادرا -جأحیانا-بدائما -أ

؟كل وحدةفي نھایةتقییم نفسك لتستخدمھاالتي الوسائلھيما.16

ولا واحدة-دمحافظ-جقوائم-بعناوین-أ

؟في كل وحدةفي نھایةالتقدممحفظةكنت في ملءھل.17

أبدا-دنادرا -جأحیانا-بدائما -أ
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Appendix III

Teachers’ questionnaire

Dear Teachers,

This questionnaire is meant for a scientific study about assessing learner

autonomy and the extent to which third year English learners are ready to take charge

of their own learning. You are therefore kindly requested to answer the following

questions. Please answer sincerely to guarantee the success of the research.

Thank you very much for your precious help

Please tick the right answer:

Full time teacher

Part time teacher

Teaching experience:

a- From 1to 10 years b- From 11 to 20 years

c- From 21 to 30 d- 31 years and more

I- Teachers’ beliefs about learners’ readiness to learn English.

1- What is learner autonomy according to you? Learner studying ……………

a- In isolation

b- In collaboration with peers and the teacher

c- Relying on the teacher

d- Make his own decision about learning

2- Algerian Third years EFL learners are autonomous?

a- Strongly agree b- Agree c- Disagree d- Strongly disagree
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3- If you think that they are not autonomous, is it because..,? /

a- The system doesn’t allow it (denies autonomy)

b- They come from a long spoon feeding tradition

c- They are not motivated

d- Weak level in English (or teachers do not have autonomy themselves/ teacher

dominates the class)

4- Learners are not given opportunities to develop autonomy

a- Strongly agree b- Agree c- Disagree d- Strongly disagree

II- Teachers’ Readiness for Autonomy

5- The teachers should be autonomous themselves in order to make learner less

dependent on them?

a- Strongly agree b- Agree c- Disagree d- Strongly disagree

6- What is your aim behind teaching English to third year pupils?

a- Preparing them to pass the BAC exam

b- To handle the language to use it for further education/life and career

c- To develop communicative abilities

d- Other…

III- The Factors Mediating Autonomous Learning

7- How do you consider continual classroom assessment?

a- Vital tool

b- Very important

c- Important

d- Not important at all

Justify………………………………………………………………………………
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8- How do you assess your learners? Through…..

a- Tests and exams

b- Homework

c- Continuous class activities

d- Projects

9- Do you encourage learners to read the unit preview?

a- Always b- Sometimes c- Rarely d- Never

10- How often do you tell your learners to fill in the assessment list by the end of

each units?

a- For all units b- For some units c- For few units d- For no units

11- If yes, how do you encourage them to remedy their weaknesses?

a- I try to do remedial work

b- I train them to assess their own learning

c- Encourage them to use grammar books and other tools

d- I do nothing

12- Do you set the units’ projects?

Yes No

If no, why? ............................................................................................................

13- who is responsible for a successful language learning?

a- The teacher only b- The pupils only c- Both of them

14- What is (are) your role (s) in the classroom

a- Controller b- Assistant c- Facilitator d- Collaborator

15-which skill(s) do you implement in your classroom?

a- Critical thinking b- Creativity c- Communication d- Collaboration
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Appendix IV

Classroom Observation

Teacher: ………………

Class: ……………….

Date: ……………….

1- The Use of Assessment to Enhance Autonomy

A
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m
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ts

1- The teacher prompts learners to recall
previously learned knowledge

2- The teacher negotiates  tasks criteria with the
learners

3- The teacher observes learners at work and
checks their progress throughout the tasks’ at
hand

4- Learners are actively involved  and engaged
in evaluating and reflecting on their own
learning

5- Learners’ opinion is taken into account

6- Teacher uses assessment to pre-empt learning
difficulties.

7- Tasks are used to reinforce learning

8- The language outcomes are clearly shared
with learners.

9- Objectives are shared with the learners at the
beginning of each sequence

10- The outcomes are effectively used to plan
further learning
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2- Learner readiness for autonomy

A
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1- Teacher encourages the learners to evaluate
their learning at the end of each session

2- Learners enthusiastically and actively
participate in the lesson/activities/discussion

3- Learners reflect in their own learning by
making use of their personal notes

4- Learners activate their prior knowledge doing
outlining while studying

5- There is a high level of  co-operation and peer
interaction and support

6- Learners assess their own performance
through teacher’s feedback
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Appendix V
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Summary
Within the globalization phenomenon and the status of English as a world language

are affecting the teaching/learning process, many countries are adapting their educational
system to meet the 21st century learners’ need and Algeria is not an exception. To cope with
the emergence of the new millennium demands, the focus is on preparing generation who
have confidence in their knowledge and produce global citizens. The aim is for pupils to
acquire adequate competences and capacities in school that will enable them to tackle
challenging situations and continue learning even when teaching stops. This can be achieved
only with the promotion of autonomy, to do so, the implementation of assessment strategies
have been adopted. There is a shift from the old habit in testing to a more sustainable and
supporting assessment approach to make learners deeply engaged in the learning process. In
fact, assessment should focus on promoting autonomous learners instead of preparing them
to earn certification. The purpose of this study is to assess learner autonomy not for the sake
of measuring it but (to elucidate some techniques that can help in the enhancement of
independence learning) to find possible remedy for the weaknesses encountered during the
research investigation.
Key words: Assessment, learner autonomy, assessment autonomy relation ship

Résumé
Le phénomène de la mondialisation a imposé l'Anglais comme langue

international qui permet de communiquer avec le monde au delà des frontières. Cela a
affecté le processus de l’enseignement et de l’apprentissage. Beaucoup de pays à travers
le monde ont adapté leur système éducatif pour répondre aux besoins des
apprenants du 21éme siècle, l’Algérie n’est pas en reste. Pour faire face aux
exigences du nouveau millénaire, l’accent est mis sur la nouvelle génération pour en faire
des citoyens du monde. Le but est que les élèves acquièrent des compétences et des
capacités adéquates qui leur permettront de faire face à des challenges au-delà de l’école.
Ceci ne peut être réalisé que par l’autonomie et la mise en œuvre de stratégies
d’évaluation. L’alternative est de troquer la vieille habitude des testes par un
système d’appréciation plus durable dont le but est l’engagement des apprenants.
La finalité de cette étude est de déterminer l’émancipation des étudiants afin de remédier
aux lacunes rencontrées au cours de la recherche.
Mots clé : Autonomie, évaluation, la relation entre l’autonomie et l’évaluation.

الملخص
فالعدید من البلدان . على عملیة التدریس و التعلیمتأثرظاھرة العولمة و وضعیة اللغة الانجلیزیة كلغة العالم إن

. بیة حاجة المتعلمین في القرن الواحد و العشرین، و الجزائر لیست استثناءالتلولون التكیف مع النظام التعلیمي یحا
جیل لدیھ الثقة في نفسھ، فالھدف ھو اكتساب الكفاأت إعدادالتركیز على الجدیدة، تمالألفیةللتعامل مع ظھور مطالب 

و یمكن تحقیق ذلك فقط مع تعزیز . و القدرات الكافیة التي تمكنھم من التعامل مع المواقف  و التحدیات الصعبة
و تحضیرإعدادول من التركیز على التحیجب . المتنوعةتقییمالالحكم الذاتي بواسطة اعتماد على تنفیذ استراتیجیات 

منخرطین بقوة في ین استدامة و دعم عملیة التقییم المتواصل لجعل المتعلمأكثرتلامیذ لاجتیاز الامتحانات لنھج ال
لكسب إعدادھمعملیة التقییم على تشجیع استقلالیة المتعلمین بدلا من ركز تأنینبغي، في الواقع . عملیة التعلم

تساعد أنفالغرض من ھذه الدراسة ھو تقییم الحكم الذاتي للمتعلم من اجل العثور على تقنیات التي یمكن .الشھادات
.یة التعلم و معالجة نقاط الضعف التي ووجھت خلال تحقیق ھذا البحثفي تعزیز استقلال

مالتقییم و الحكم الذاتي للمتعلم، علاقة الحكم الذاتي بالتقیی:الكلمات المفتاح
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Résumé 
 

In the field of 21st century education, the Algerian Educational reform is 

increasingly focusing the attention on the quality of teaching and the promotion of 

autonomy in foreign language teaching. The emphasis is on increasing learner 

independence through supportive circumstances provided to learners. This can be 

achievable only with implementation of a learner-centered approach mainly the 

Competency –based Approach (CBA).  

This new approach aims at linking learning in school with varied contexts-of-use to 

make the learning useful and durable. The purpose of the study is to assess learner 

autonomy to discover the extent to which EFL Algerian third-year secondary school 

students are ready to take charge their own learning and use it beyond the school walls. 

Moreover, they should be aware that they could be long-life learners even without a 

teacher.  

To this end, a case study research was conducted relying on a number of sources 

and research instruments for data collection. A questionnaire was designed for third-year 

secondary school learners, another one for EFL teachers to collect information about the 

respondents’ readiness for a change towards learner-centered classroom, thus a step toward 

autonomy. As autonomy is an observable feature, classroom observation is needed as it is 

a qualitative method for measuring classroom behaviour with direct observations. The 

classroom observation was conducted with three different EFL teachers within different 

streams to enable the researcher to compare the different settings. The observations yielded 

important information conducive practical implications for the improvement of the 

teaching practices and how to foster learner autonomy using the adequate technique and 

strategies. Recommendations and suggestions have been recorded accordingly to bridge the gap 

between teachers’ beliefs and their learners’ needs to become more independent in their learning 

and therefore less dependent on external interference. 

The lack of encouragement and the loss of motivation in the school system are 

discouraging and prevent a real search of knowledge. Importance is continually placed 

on following certain form and give learners a misplaced set of values. High School 

learners are not interested in “why” they prefer to be led to simple answers already set 
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down for them as they have been led from the elementary level. They have learned to 

memorize because memorizing is all what has ever been required from them. 

 

According to the curriculum designers the objective-based approach was holding 

back learners from realizing their full potential as language users. To encourage original 

thought and a language competence, educational goals have been realigned. In order to 

re-awaken the critical thinking, importance is now placed on the entire content of the 

teaching material and its broad implications, henceforth the CBA. 

 

The CBA has highly been adopted in the Algerian secondary schools within all 

the studied subjects. This new approach combines perceptions, memory and conception 

which help to develop learners’ competences: read and listen critically, and write 

convincingly for self-expression in speech and on paper. The aim is for learners to 

develop intellectual, linguistic and problem-solving capacities in school that will enable 

them to tackle cognitively and grammatically challenging situations both in and out of 

school what will make them lifelong learners. 

 

Learners will thereby see learning as being worthwhile and having relevance both 

to their studies and their future. In other words, learners are prepared to use English 

effectively in real- life situations by drawing on and manipulating what they have 

learned in school. The programme is centered on the learners and the development of 

their capacities in order for them to acquire, in the most effective way possible, 

competency in English. By framing the aim of the curriculum in terms of competency, 

the focus is on what learners can actively do in and with the language rather on a discrete 

list of terms they are expected to remember. 

 

The CBA enhances autonomous learning, in other words it strives to make 

learners less dependent on the teacher and more involved in active learning. However, 

a learner-centered system makes far greater demands on the teacher and requires special 

qualities in order to produce fully responsible and autonomous learners. 

 

The notion of autonomy in English learning has been implemented in secondary 

education, but as far as third year learners are concerned they are more prepared and 

trained to sit for the Baccalaureate exam rather than be engaged to learn the English 

language to use it outside the school walls. 
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The main objective of this study is to illustrate the process of assessing learner’s 

autonomy within the framework of the CBA, with reference to third-year secondary 

school learners. In fact, this kind of assessment has put many challenges for both 

teachers and learners. 

 

The present work is, therefore, fueled by the following research questions: 
 
1- To which extent are learners autonomous in the true sense of the word? 

 
2- Can autonomy in the learning process be enhanced through an assessment procedure? 

 
3- What are the obstacles which hinder the process of autonomous learning in an 

 

Algerian EFL classroom? 
 

Thus, this research intends to investigate and confirm the following hypotheses: 
 
1- Learners are not yet ready to take charge of their own learning as they have been 

accustomed to rote-learning in order to sit for exams and are always in competition for 

satisfactory marks rather than being interested in learning the language using adequate 

strategies so as to be less dependent on the teacher whom they consider the sole 

responsible for their success or failure. 

 

2- Teachers do not set forth effective assessment techniques which can provide learners 

with direct feedback for revealing and meeting learner autonomy. 

 

3- The learners are not motivated to undertake a self-directed learning programme to 

step towards autonomy. 

To carry out this research study, the present work is divided into four interrelated 

chapters. The first one reviews the literature relating to assessment and autonomy, and 

how assessment influences autonomy. Nevertheless, in order to better involve learner  

in the learning process and make them taking in charge their own learning, the use of 

the continuous assessment during each lesson is of a great importance, which allow the 

teacher to adjust and provide the learners with immediate feedback to determine their 

competencies and make them reflect on the learning strategies. Straightforwardly, 

assessment enhances autonomy making learners utterly engaged in the learning process. 

 

In fact, assessment is the glue which connects learning with autonomy, it has a 

powerful impact on enhancing the concept of learner autonomy. In classroom, 
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assessment techniques permit both the teacher and the learners to have a clear view 

about their progress. The teacher will reflect on his own practice to remedy his learners’ 

weaknesses then plan lessons accordingly, and the learners will be able to identify their 

shortcoming and where improvements is needed, this can be done through self- and 

peer-assessment for change and betterment. 

 

The second chapter provides an overview about the importance of implementing 

the 21st century skills in the light of globalization and how it is crucial to adapt the 

classical ones to ensure learning in the information age. The availability and the 

emergence of instructional material make it easy to access to any data which facilitate 

the task of becoming autonomous learners. Providing quality education is of a great 

importance for the economic growth and social stability of any country. With the advent 

of globalization, all the countries of the whole world are facing great challenges. More 

importantly, there is a necessity for the educational system to adapt itself to these 

evolving requirements. 

 

Therefore, the Algerian authorities have become more aware of the growing 

importance of the English language in the world and its widespread in all domains. 

Indeed, Algeria launched a set of educational reforms in 2003. These reforms introduce 

new methods and approaches for all the school subjects in general but special attention 

has been given to the teaching/learning of English since it has become the global 

language par excellence. 

 

In the era of globalization and job requirement, it is of great importance to 

promote long-term learners. Nonetheless, the incapacity of forming effective learners to 

relate what they learn in school with the real life situation leads to the implementation 

of the CBA. This approach comes to bridge this gap and prepare learners to have an 

ever-lasting active role (autonomy). However, this approach to language learning is not 

completely new to the teachers of English, in that most of its aspects were implicitly 

dealt with in the previous approach (CLT). What CBA has mainly come out with is the 

focus on the development of competencies and link them in school and out of school 

needs. 
 

The CBA has been introduced as an effective approach which targets at putting 

more emphasis on the communicative skill and independent learners in the world of 
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technology emergence and literacy information. Arguably, memorization and the 

absorption of information is no longer efficient for the globalized learners. Learners 

should be autonomous and be prepared to face the challenges of work and life of the 21st 

century. 
 

This chapter also presents a brief analysis of the third-year textbook, accordingly 

the textbook is primordial to teaching English for learners, though the teacher should 

adapt it according to the learners’ level.  Textbook designers have highly implemented 

the characteristics of the CBA. It has a large number of tasks and activities that target to 

develop both lower-order skills and higher-order skills. The content is organized in 

terms of developing the pupils’ competencies through the 21st century pedagogical 

practices: 

 

 Learning by using project based learning which focuses on collaboration 

and team work incorporating suitable technology 

 Developing problem-solving situation using real world problems, in 

context learning as well as inter disciplinary approach. 

 Encouraging reflection with self and peer review 
 

 Assessing pupils with self and peer assessment through relevant tasks 
 

A large numbers of activities in the 3rd year secondary school textbook New 

Prospects stem from the CBA. The units of this textbook encourage interaction through 

task based and negotiate meaning. The content is related to the learners’ lives and 

background. The main aim of designing the textbook along with the CBA principles is 

to develop both accuracy and fluency, and prepare generation who think by themselves 

and have confidence in their knowledge. There is a high emphasis on creating more 

independent learners through task negotiation, encouraging setting objectives with their 

teachers, and developing self- evaluation. All these objectives are well established within 

the textbook which requires skillful teachers who are well-versed in language teaching 

and communication, reflect on their own practices for better professional development 

and meet the learners’ needs. All these objectives can be achieved only through sufficient 

and highly- challenging activities. Indeed, autonomy is at the foreground of secondary 

education. 
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The tasks proposed in New Prospects are related with the three main concept of 

the CBA namely: competence, problem-solving situations and the transfer of 

knowledge. In terms of competency, the learners are expected to use the language in the 

classroom actively and then relate what is learned with the outside settings. The 

language used aims at enabling the learners to achieve proficiency in three 

competencies, namely: interaction, interpretation and production. 

 

The third chapter describes the imperial phase; it deals with the methodological 

design. As for the research method, the mixed-method approach was adopted and data 

were collected through questionnaires that have been put for both secondary EFL 

teachers and learners, and finally classroom observation was conducted with three EFL 

teachers teaching in two different secondary schools. Observing teachers’ behaviour 

plays an important role in systematically improving the use of effective classroom 

practices to motivate learners and provide learners empowerment over their learning. 

 

The analysis of the collected data revealed that learners are not yet ready to step 

towards autonomy; they still consider the teacher as the one who is responsible for their 

learning. Though the teachers’ attitudes have tremendously changed, according to the 

results gathered in the teachers’ questionnaire and the classroom observation, there is a 

positive change. Teachers give more consideration to learner-centered classroom. They 

do not consider their role only as being the dominant feature of the teaching/learning 

process; but the move from one role to another is inevitable if they care about the 

development of learner autonomy to promote language learner and lifelong learning 

individuals.  

Many activities in the textbook aim at raising the learners’ awareness and 

involving them in the learning process. These activities such as: reading the unit 

preview, to be aware of the language contents; the self-assessment strategy provided at 

the end of each unit, project, etc. are tools and means to train learners to decision- 

making, reflection, and hence to become independent and more confident learners. 

 

In other words, learners’ attention should be directed towards using these strategies as 

means of fostering autonomy. Surprisingly, many teachers use these techniques but 

neither sufficiently nor frequently. 
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Furthermore, there is also recognition of the benefits of formative as well as self- 

assessment and their positive influence on language learning in general and on 

autonomy in particular. The fact that the teacher entails effective means of assessing his 

learners’ achievement and competencies proves that there is awareness towards the need 

for directing the learners’ attention towards the importance of remedying the weaknesses 

before stepping into the next learning stage. It also permits the teacher to reconsider the 

teaching approaches and adjust them to meet the learners’ demands. 

 

Though the teachers’ attitudes towards their role of controller have changed, there 

is still a long way before changing the learners’ attitudes toward the concept of 

autonomy. They still consider the teacher as fount of knowledge and the source of 

information. Yet, in the digital age and with the emergence of the world literacy through 

the internet, learners should have the capacity to search for anything at any time when 

needed. Learning only in the classroom is not enough in the globalized world. 

 

The fourth chapter, however, provides a set of suggestions and recommendations 

from which springs up three lesson samples aiming at guiding learners in the learning 

process through effective assessment strategies which is considered as one of the 

success-promising investigative procedure in promoting autonomy. This will foster 

learners’ autonomy and self-reliance. Another more important element is the role the 

teacher plays during the teaching/learning process. Teacher Educational Development 

trait is needed from the teachers so as to overcome all barriers in their job, and to 

promote   their   autonomy   as   well   as   that   of   their   learners   in   particular.  

This includes reflection on their own practices through diaries, portfolio to relate 

evidence on their growth and achievement overtime. 

 

EFL teachers should be aware about the need for change in their role. As learning 

a foreign language through grammar rules and memorizing dialogues proved less 

effective. Learners should be prepared for their future careers and life, they should 

develop their learning skills to enable them continue learning outside the classroom and 

even after they leave formal education, even though they do not have enough contact 

with the target language outside school i.e. support language learning process and help 

learners to develop their competencies for learner autonomy and life- long learning. 

 



8 
 

To shift to a learner-centered approach the teachers should introduce changes in 

their classrooms and make the learners yield to making efforts to acquire the 

competencies and skills needed for their learning. It is through motivation and 

assessment strategies that the learners will step towards autonomy. In fact, autonomy is 

not something that can be acquired and developed only in third-year secondary 

education, it is a behaviour inculcated from early education, making effort in language 

learning. 

 

The researcher has tried to provide some sample lessons, focusing on the 

importance of the use of adequate strategies to train learners to be independent from the 

teacher. In fact, the implementation of those strategies is much more demanding from 

the teacher when preparing the lessons in which he should take into account his aim 

behind teaching a specific point with clear and achievable objectives so that the learners 

will not encounter any major obstacle when trying to achieve them. 

 

Furthermore, to promote a higher level of autonomy, it is important to focus on 

self-and peer-assessment. On the other hand, teachers’ training and professional 

development should be at the forefront if the system aims to step toward the promotion 

of autonomy and prepare them for lifelong learning. 

 

In the globalized world and the growing importance of the English language not 

only in educational field but in different scientific and technical specialism people have 

to face challenging situations in their daily life. Accordingly, a great emphasise has been 

placed on the way languages are learnt. The aim is to provide learners with the necessary 

tools, skills and competencies which would enable them to be world citizens and long 

life learners. 

 

Learning English during class sessions only is not sufficient. Language learning 

is too complex and varied to be dealt with in two or three sessions a week. Learners 

should be trained to self-study to strengthen their abilities and keep in touch with the 

English language outside the school walls since there is not enough contact with the 

language especially when it is a foreign language as it is the case in the Algerian society. 

 

Under the Algerian educational reform new principles and beliefs toward English 

language learning have appeared. New approaches have been introduced in language 
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learning. The national language education policies include autonomy as an imperative 

learning goal. Implementing change and introducing innovative pedagogical procedure 

has always been at the foreground to ensure qualitative learning. 

 

Language learning is often subject to assessment regimes which are unfavorable 

to learner autonomy; assessment should not be based on the attribution of marks and 

grades for the sake of enabling learners to move up to the next level but as a necessity 

to assess learners’ achievements and competences. Educational decisions can be 

informed by the results of alternative forms of assessment and evaluation; they allow 

the teacher to identify potential problems and decide on remedial actions to improve 

learning outcomes. 

 

More importantly, an effective assessment strategy should be an integral part of 

any lesson plan; it should have the power to generate a sufficient amount of feedback to 

make learners more aware of the strengths and weaknesses of their performance, hence 

promoting autonomy. The assessment results are used by the teacher to modify and 

improve the learning environments he ought to create. 

 

The findings have revealed that EFL third-year secondary students are not yet 

sufficiently autonomous; specific training as well as the development of adequate 

strategies are still needed to make them aware of the importance of being independent 

from the teacher and external interference. In the world of the emergence of technology 

and the virtual limitless information, learners need to ensure a brighter future and 

understand  their  responsibility  to  live  successfully  in  the  new  digital  world. 

During the learning process, the learners should construct knowledge with the help of 

concrete materials, collaboration with others and relating this knowledge to real life 

situations by using language demonstration. Evidence has been given to the first 

hypothesis, that is the main aim of learners in learning English is to pass exams. Learners 

are unable to get rid of their over-reliance on their teachers who are the fount of 

knowledge: the sole responsible for their success or failure 

 

Actually, this research work argues that assessment is another leading path to 

autonomy. It is through assessment strategies that EFL teachers entail their pupils in 

taking in charge their own learning through decision making, self-monitoring, reflection 
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etc. Yet, is there any evidence that the teachers use the right assessment procedures to 

provide immediate feedback to enhance learner autonomy? It is through classroom 

observation that the evidence of a change towards a more formative assessment has been 

highlighted. Teachers have taken a step towards learner-centered classroom giving the 

possibility to students, to some extent, making decision, there is also a shift to alternative 

assessment strategies which allow them to identify their learners’ weaknesses. However, 

there is still a long way to go to promote autonomy since self-directed study, self and 

peer assessment are not yet encouraged. That is one of the obstacles that would emerge 

all along the research investigations. 

 

Though significant considerations have been given to the English language in the 

Algerian educational reform which targets to provide opportunities and challenges to 

cope with a more challenging globalized world, there is still a gap between what is taught 

in the classroom and the real world situation. In effect, the fact strateg y of adopting 

English as a foreign language  and  the  promotion  of  more  learner -centered 

classroom is a giant leap towards an effective improvement of the quality of teaching 

and learning in our country. Moreover, within the globalized world promoting autonomy 

is a worthwhile aim which intends to give empowerment to become lifelong learners. 

 

Nonetheless, the development of learner autonomy will be at rest as long as the 

learners are not given challenging reasons to take in charge their own learning and to 

use the language outside the school walls. Learners should be prepared to undertake self- 

study outside school individually or with the collaboration of peers without the teacher’s 

interference in order to strengthen their abilities and to develop the sense of 

independence in learning English. 

 

The overriding concept is thereby, to move from teaching to-the- test which 

impedes language learning and the promotion of autonomy by making learners race over 

the best marks for the sake of moving up to the next level rather than generating 

information about their strengths and weaknesses. More effective assessment activities 

should be introduced; the results of these activities in turn should lead to a reshaping of 

the teaching/learning process accordingly and hence contribute to a better promotion of 

autonomy. 


