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ABSTRACT

Abstract

Inthefield of 21% century education, the Algerian Educational reformisincreasingly
focusing the attention on the quality of teaching and the promotion of autonomy in
foreign language teaching. The emphasis is on increasing learner independence
through supportive circumstances provided to learners. This can be achievable only
with implementation of a learner-centered approach mainly the Competency —based
Approach (CBA). This approach aims at linking learning in school with varied

contexts-of-use to make the learning useful and durable. The purpose of the study is
to assess learner autonomy to discover the extent to which EFL Algerian third - year
secondary school students are ready to take charge their own learning and use it
beyond the school walls. Moreover, they should be aware that they could be long-life
learners even without a teacher. To this end, a case study research was conducted
relying on a number of sources and research instruments for data collection. A
questionnaire was designed for third-year secondary school |earners, another one for
EFL teachers to collect information about the respondents’ readiness for a change
towardslearner-centered classroom, thus a step toward autonomy. As autonomy isan
observable feature, classroom observation is needed as it is a qualitative method for
measuring classroom behaviour with direct observations. The classroom observation
was conducted with three different EFL teachers within different streams to enable
the researcher to compare the different settings. The observations yielded important
information conducive practical implications for the improvement of the teaching

practices and how to foster learner autonomy using the adequate technique and strategies.
Recommendations and suggestions have been recorded accordingly to bridge the gap
between teachers’ beliefs and their learners’ needs to become more independent in their

learning and therefore less dependent on external interference.
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GENERAL INTRODUCTION

General introduction

Thelack of encouragement and the loss of motivation in the school system are
discouraging and prevent a real search of knowledge. Importance is continualy
placed on following certain form and give learners a misplaced set of values. High
School learners are not interested in “why” they prefer to be led to simple answers
already set down for them asthey have been led from the elementary level. They have
learned to memorize because memorizing is al what has ever been required from

them.

According to the curriculum designers the objective-based approach was
holding back learners from readlizing their full potential as language users. To
encourage origina thought and a language competence, educational goals have been
realigned. In order to re-awaken the critical thinking, importance is now placed on

the entire content of the teaching material and its broad implications.

CBA has highly been adopted in the Algerian secondary schools withinall
the studied subjects. This new approach combines perceptions, memory and
conception which help to develop learners’ competences: read and listen criticaly,
and write convincingly for self-expression in speech and on paper. The aim is for
learners to develop intellectual, linguistic and problem-solving capacities in school
that will enable them to tackle cognitively and grammatically challenging situations

both in and out of school what will make them lifelong learners.

Learners will thereby see learning as being worthwhile and having relevance
both to their studies and their future. In other words, learners are prepared to use
English effectively in real- life situations by drawing on and manipulating what they
have learned in school. The programme is centered on the learners and the
development of their capacitiesin order for them to acquire, in the most effective way
possible, competency in English. By framing the aim of the curriculum in terms of
competency, the focus is on what learners can actively do in and with the language

rather on adiscrete list of terms they are expected to remember.
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CBA enhances autonomous learning, in other wordsit strives to make learners
lessdependent on theteacher and moreinvolvedin activelearning. However, alearner-
centered system makes far greater demands on the teacher and requires special

qualitiesin order to produce fully responsible and autonomous learners.

The notion of autonomy in English learning has been implemented in
secondary education, but as far as third year learners are concerned they are more
prepared and trained to sit for the Baccalaureate exam rather than be engaged to learn

the English language to use it outside the school walls.

The main objective of this study is to illustrate the process of assessing
learner’s autonomy within the framework of the CBA, with reference to third-year
secondary school learners. In fact, this kind of assessment has put many challenges

for both teachersand learners.
The present work is, therefore, fueled by the following research questions:
1- To what extent are learners autonomousin the true sense of the word?

2- Can autonomy in the learning process be enhanced through an assessment

procedure?

3- What are the obstacles which hinder the process of autonomous learning in an

Algerian EFL classroom?

Thus, this research intends to investigate and confirm or disconfirm

the following hypotheses:
1- Learners are not yet ready to take charge of their own learning as they are prepared

only to sit for exams.

2- Teachers do not set forth effective assessment techniques which canprovide

learners with direct feedback for revealing and meeting learner autonomy.

3- Thelearnersare not motivated to undertake a self-directed | earning programmeto step

towards autonomy.
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To carry out this research study, the present work is divided into four
interrelated chapters. The first one reviews the literature relating to assessment and
autonomy, and how assessment influences autonomy. In fact, assessment is the glue
which connects learning with autonomy, it has a powerful impact on enhancing the
concept of learner autonomy. In classroom, assessment techniques permit both the
teacher and the learners to have a clear view about their progress. The teacher will
reflect on his own practice to remedy his learners’ weaknesses then plan lessons
accordingly, and the learners will be able to identify their shortcoming and where
improvements is needed, this can be done through self- and peer-assessment for

change and betterment.

The second chapter provides an overview about the importance of
implementing the 21% century skills in the light of globalization and how it is crucial
to adapt the classical onesto ensure learning in the information age. The availability
and the emergence of instructional material make it easy to access to any data which
facilitate the task of becoming autonomouslearners. This chapter al so presents a brief
analysis of the third-year textbook, accordingly the textbook is primordial to teaching
English for learners, though the teacher should adapt it according to the learners’
level.

The third chapter describes the imperial phase; it deals with the
methodological design. As for the research method, the mixed-method approach was
adopted and data were collected through questionnaires that have been put for both
secondary EFL teachers and learners, and finally classroom observation was
conducted with three EFL teachers teaching in two different secondary schools.
Observing teachers’ behaviour plays an important role in systematically improving
the use of effective classroom practices to motivate learners and provide learners

empowerment over their learning.

The fourth chapter, however, provides a set of suggestions and
recommendations from which springs up three lesson samples aiming at guiding
learners in the learning process through effective assessment strategies which is

considered as one of the success-promising investigative procedure in promoting
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autonomy. This will foster learners’ autonomy and self-reliance. Another more
important element is the role the teacher plays during the teaching/learning process.
Teacher Educational Development trait is needed from the teachers so asto overcome
all barriersin their job, and to promote their autonomy as well as that of their learners
in particular. Thisincludesreflection on their own practices through diaries, portfolio

to relate evidence on their growth and achievement overtime.




ow

[

Chapter One
Eilerature




CHAPTER ONE

LITERATURE REVIEW

Chapter One
Literature Review

1.1 Introduction
1.2 Role of Assessment in the Learning Process

1.3 Types of Assessments

1.3.1 Diagnostic Assessment
1.3.2 Formative Assessment
1.3.3 Summative Assessment
1.3.4 Self -Assessment

1.3.5 Peer Assessment

1.4 Learner Autonomy Definition

1.4.1 Factors Mediating Autonomy
1.4.1.1 Cognitive Factors
1.4.1.2 Affective Factors
1.4.1.3 Meta-cognitive Factors

1.4.1.4 Social Factors

1.5 Why Autonomy?

1.6 The Autonomous Learner

1.7 Autonomous Teacher

1.8 Assessment-Autonomy Relationship

1.9 Importance of Assessment in Promoting Autonomy
1.10 Assessing Learner Autonomy

1.11 Conclusion




CHAPTER ONE LITERATURE REVIEW

1.1 Introduction

English Language Learning has been too often overshadowed by the same
methods of assessment, most likely unseen time constrained written examination,
intended to measure learning outcomes and reports those outcomes to the different
stakeholders. This kind of assessment of learning intends to sum up how well a
student has performed over time at a variety of tasks and meet the teacher’s
objectives, serving the purpose of giving marks and grades rather than improving the

learning outcomes.

Nevertheless, in order to better involve learners in the learning process and
make them taking in charge their own learning, the use of the continuous assessment
during each lesson is of a great importance, which allow the teacher to adjust and
provide the learners with immediate feedback to determine their competencies and
make them reflect on the learning strategies. Straightforwardly, assessment enhances

autonomy making learners utterly engaged in the learning process.

This chapter aims to highlight the importance of assessment in the toolkit of
autonomous EFL learners, how it assists learning in the classroom and supports
learners’ autonomy making them deeply engaged in the instructional process. Indeed,
it is one of the key components in strengthening learning in general and promoting
more autonomous learners in particular, making them less dependent on whom, they
consider ‘better qualified’ (teachers) to do their assessment for them. In fact,

assessment is the tool that bridges the gap between learning and autonomy.
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1.2 Role of Assessment in the Learning Process

Assessment is a process of collecting information and using these items in
forming understandings about the knowledge and skills acquired by students which
play a prominent aspect in measuring their competence in learning (Biehler and
Snowman 1997). Broadly conceived, through assessment teachers and educators
recognize prior learning in order to alter both teaching and learning. It is also used to

monitor and accredit learning.

Through assessment learners’ outcomes are measured; it is also considered as
an integral part of the teaching/ learning process. It helps students to learn more
effectively by identifying their strengths and weaknesses, and for teachers to gather
data on how well learners have done their work in order to make the right decisionin
designing and planning courses.

The term assessment has often been associated with benchmarked tests
(standard or traditional tests) that am at assuring the extent to which students are
engaged in the learning process being taught. The problemis that, however, using the
same assessment process, that spotlights the recognition of student achievementsfor
the accountability of schools and the educational system, by focusing on tests
preparation and a narrow range of knowledge at the expense of other important skills
becomes a “dangerous” way of teaching and learning.

According to Benson “Assessment regimes diminish the scope for
decision-making in schools and classrooms, we might note the related tendency
for teaching to become testing” (Benson 2015, gtd. in Everhard and Myrnad 2015,
p ixX). Moreover, Benson associates the idea of preparing learners only for
examinationsthreatening teaching which, “...may also become testing even if there
IS no gate-keeping examinations of which to prepare.” Benson (2015, gtd. in
Everhard and Myrnad 2015, p ix). Broadly conceived,the educational system as a
whole has extensively inculcated the importance of theexamsin the learning process
that students at race over marks with educatorsandteachers preparing them to reach
this goal rather than being preoccupied by theeventual positive and negative output in
the teaching/learning process.
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The carry of test results has more importance for both teachers and students.
Teachers most of the time teach for test and train their learners to get the required
grades or marks needed to move to the next level or to obtain certification, which can
hinder learning. In this context Torrance and Pryor (1998) explain that teachers have
to move from traditional test which am at obtaining certification, by considering a
more continuous “for m of assessment-assignments” (Torrance and Pryor 1998, p 2),
known as assessment for learning. These assignments should be in aform of projects,

home works and feasible activities to ensure lifelong learning,
1.3 Types of Assessments

There are myriad ways to assess, however, a competent teacher uses a
continuing assessment in monitoring the learner progress. There is a real need to

assess |learners before, during and after the learning process.
1.3.1 Diagnostic Assessment

Diagnostic assessment is also called pre-assessment. Its chief purpose is to
diagnose and determine the students’ strengths and weaknesses before the beginning
of foreign language lesson, unit, course or academic programme. It intends to
measure the students’ qualification, and provide the teacher with data about the
students’ background knowledge, readiness, language proficiency in learning; the

teacher can thereby react responsively and will make instructional decisions.

It can be useful for both teacher and students. First, the teacher needs to find
out what the students know before he/she starts teaching the lesson and sometimes
even before planning it. Through the information generated by pre-assessment: ‘the
teacher analysis the results to determine the individual’s readiness level and to
identify the appropriate entry point for instruction.” (Chapman and King 2005,
p64)

In other words, the results obtained will help to plan instructions specifically
geared for the students’ needs. Second, it draws an overall picture about the
individual’s interest, allows the learner to reflect on his own learning and draw an

overall picture about the individual’s proficiency with a content or a skill.
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Diagnostic assessment aims at either determining the learners’ needsto review
the basic rules or only to be involved in more complex and challenging activities in
order not to disengage or de-motivate them with information they have aready

acquired in previous situations. (Chapman and King 2005)

A well done pre-assessment task provides the teacher with basic information

about each student competence:

Unveilsthe
lear ner prior
knowledge

Entry point Reveals
for new individual’s

infor mation proficiency

Preview the
forthcoming
topics

Figure 1.1: Importance of Diagnostic Assessment

(Adapted from Chapman and King 2005, p 64)
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The circle outlines the importance of the pre-assessment process which
discloses the area of strengths and weaknesses within each learner. Through the
analyses of the gathered data, the teacher plans accordingly to meet the needs,
abilities and interests of the learners and guides them to achieve the outcomes. More
importantly, pre-assessment bridges the gap between the learner’s prior knowledge

and his needs for new information and provides further learning opportunities.
1.3.2 Formative Assessment

Formative assessment, one of the pillar of EFL teaching and learning, is a
continuous and an ongoing process that the teacher uses to monitor the learners
progress and diagnoses their needs. It is also called assessment for learning since the
results are used to modify and improve the teaching techniques rather than giving
marks and grades to learners, which is a strength point in itself. Without grades or
marks attributed to their works, students will learn in an enjoyable atmosphere and

this decreases their test anxiety.

Formative assessment has gained a prestigious place in the teaching/learning
process as a mean in the promotion of students’ learning. It has a great impact on
learners’ achievement and helps in improving their learning. The generated
information determines whether or not the stated goals are being achieved to make
improvements; it also provides the teacher with immediate feedback and engages the

studentsto reflect on their own progress.

A good assessment helps the teacher to check a continuous improvement of
students’ learning outcomes (information provided by feedback), to adjust his
teaching strategy to meet the learners needs and make them more effective and self-
directed (Black and William 2001). Ultimately, a good formative assessment
provides the teacher with three components: feed-up, feedback and feed forwards
(Hatti and Timperley 2007). Feed-up gives information to both the teacher and the
students if the learning goals have been reached. Obviously, Feedback is used as a
part of formative assessment and informs the students about their strength points and
where more practice is needed. Feed forwards is intended to fill gaps in future task

completion.
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Many techniques may be used to assess students’ progress and check whether
they have met the learning objectives either in a formal or an informal way, i.e.
through quizzes, class work, homework, observing students at work, interview, etc.
to collect information about the learners’ performance through which the teacher will
decide whether the learners need to review a few concepts of the lesson or re-teach
the whole lesson so asto move on to the next one. It can also be planned or unplanned,

and happens at any time during the learning process.

The formative assessment process needs a skillful teacher who uses different
and various techniques to reach each learner style and adapt the instructions
accordingly, i.e. students come to the classroom with different abilities and
competencies some of them are better in visual activities others prefer auditory ones.
The use of assessment as an effective strategy to support learning can help students
to bridge the gap between their understanding of the course (what they know) and the
course objectives (the desired outcomes). According to Greenstein (2010), formative
assessment focuses on the students, instructionally informative and based on

outcomes.

LEARNING
PROGRESSION
Determine learning goals &
Define criteria for
SUCCess

Scaffold new
learning

Elicit evidence
of learning

Plan
learning/

instructional
modifications

Interpret
the evidence

Feedback

the gap

Figure 1.2: Formative Assessment Process.

Heritag (2007, qtd. in Herman 2013, p 5).
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1.3.3 Summative Assessment

Summative assessment is probably the most known system of assessing
students’ achievements through examination usually given at the end of an
educational activity (the end of the unit, semester, programme etc.). It isagraded test
through which the teacher can measure students’ competency and determine whether
they have acquired the desired target skill (learned the standards) and then
communicate these grades to all interested external stakeholders mainly the school

administration and parents.

Assessment of learning is not intended to improve learning. It isatool used to
make a judgment about the effectiveness of students’ competency, teaching methods,
school improvement goals or curriculum to measure what the learners have learned
at the end of the unit of study to ensure they have reached the standards in order to
get certification. Hence, the learners use information provided by summative

assessment to gauge progress of goals and benchmarks.

In fact, summative assessment is used to grade or certify pupils after a specific
learning process has taken place to determine whether or not the students have learned
what they were expected to learn. In sum, it is a process used to measure progress
towards improvement goals and evaluate the effectiveness of instructiona
programmes at the end of an academic year; and then the results are used to decide
who should advance to the next level. It is often criticized to promote superficial

learning since learners study to pass exams.
1.3.4 Self -Assessment

Self-assessment is an important component of formative assessment in which
the students compare their work to a clear criteria and determine how they make
improvements rather than relying on their teacher. It is a practical method of helping
pupils to identifying their strengths and weaknesses in their own works and revise
accordingly. Through self-assessment students will develop the skills they need and
become more independent, self-directed and lifelong learners. Learning can be
enhanced through self- assessment during which students can reflect on the quality
of their work, what they have learned and what they still need to learn.
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Moreover, it is an important part of learner autonomy in which learners investigate
their time in a deep learning to assess their level of understanding. It should in no
way make any reference to marks, it should focus on helping the students to establish

goals and manage their own learning.

It also informs the teacher about the students’ expectations and needs, he
should encourage students to reflect on their own learning experience to develop a
sense of autonomy throughout the learning process. The teacher should introduce
strategies to enhance student self-assessment through the use of rubrics, setting

learning targets, time management, student-led etc.

Figure 1.3: Student Self- Assessment Cycle
(Mc Millan and Hearn 2008, p 41)
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1.3.5 Peer Assessment

Peer assessment is seen as complementary to self-assessment and an integral
component of formative assessment. It encourages cooperative learning through
observation, monitor and make judgment about others’ work while reflecting on their
own, through which they practice giving and receiving feedback in a constructive

way.

Admittedly, autonomy is well boosted through peer assessment where the
students take more responsibility in their learning since it is based on students
assessing one another through a given set of criteria. It involves the students in the
learning process and makes them more responsible. More importantly, peer
assessment is a powerful meta-cognitive tool; it develops critical thinking, judgment
skills, interpersonal skills and self-awareness. Thisway, students are encouraged and

engaged in adeep learning.
1.4 Learner Autonomy Definition

In recent years, there has been an increasing interest in autonomy in the field
of education in general and in language learning in particular, Holec views autonomy
as “the ability to take charge of one’s learning” (Holec 1981, p 3). In fact,
makingstudents learning by themselvesis at the foreground of the teaching/learning
process,there is a need for a change from the traditional roles of the teacher and the
learners; hence, more focus is on assisting students to develop and acquire skills
then applythem to any new learning situation and move from students who are

extremely dependent on their teacher to more self-reliant learners.

Inculcating autonomy is to involve students in their own learning processin
order to make connection between what they learn in class and the outside world. In
fact, the promotion of autonomy aims at preparing students for the future, i.e. their

further studies; their future jobs and acquiring the necessary skills for life.

Many teachers and educators misunderstand | earner autonomy thinking
that the student is left to learn alone without the involvement of the teacher

or their peers. Learning alone does not develop independent learning.
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However, promoting autonomy demands much more efforts from the teacher to
create conditions in which the students learn how to take responsibility of their own
learning, ‘learner autonomy is the product of an interactive process in which the
teacher gradually enlarges the scope of her learners’ autonomy by gradually
allowing them mor e control of the processand content of their learning.” (Little
2007, p 26)

Depending on the teacher and considering him asthe fount of knowledgeisno
longer needed. In the 21% century, students are no more expected to be passive
learners who sit and listen to their teachers’ instructions. They have to face new

challenges and relate what they learn in the classroom with the real life context.

According to Trebbi (in lamb and Reinders,2008), learner autonomy is
associated with freedom. Freedom may be examined from both a political and a
philosophical angle. It is basic to human right to be free, however and as far as the
philosophical aspect is concerned one cannot speak about absolute freedom since we
are living in a society that is subject to rules and regulations. Consequently, ‘if
freedom at broader sense suffersfrom internal and exter nal constraints, lear ner
autonomy will also be bound by those constraintsin thesame way.” (Tamer 2013,
pl16).

Though the various definitions and concepts are given to autonomy, the idea
remains the same, which is to promote learning by giving the learners more
responsibility to be engaged in deep learning rather than spoon feeding.
Furthermore, educational systems all over the world become conscious of the
technological spread and the need to inculcate autonomy to have lifelong learners

who will be able to learn even in the absence of the teacher.
1.4.1 Factors M ediating Autonomy

Autonomy is well practised when the learners work collaboratively with
other members of the community. Social interaction is considered asacrucial factor
in language learning. Furthermore, collaboration among students can lead to

superior results on awide range of cognitive and affective variables, including setting
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learning goals, choosing materials, self-evaluating progress and other meta-cognitive

factors.
1.4.1.1 Cognitive Factors

The concept of autonomy isto have the capacity and the ability to take charge
of one’s own learning. The learner is aware about what heislearning and how he can

take his own decision about the aspects of higher learning, i.e.

» Determining the objectives;

> Defining the contents and progressions;

» Selecting methods and techniquesto be used;

» Monitoring the procedure of acquisition properly speaking (rhythm,
time, place, etc.);

» Evaluating what has been acquired.”
(Holec 1981, p 3)

1.4.1.2 Affective Factors

Affective factors are those related to personal-socio-emotional behaviours of
the teacher and learners, the learner attitude towards the teacher, to others or to their
peers. It is learners’ motivation and attitude which derive them to be responsible for
their own learning, including students in deciding aspects of the course and choosing

activities that are motivating for the age and interests of the learners.

1.4.1.3 Meta-cognitive Factor s

Meta- cognitive factors help the learnersto devel op autonomous learning. Itis
when the learners recall and integrate information or their background knowledge in
a process of solving a cognitive problem. Metacognitive strategy training is divided

into five primary components:

1. Preparation: Students prepare for strategies instruction by identifying their prior
knowledge about and the use of specific strategies.
e.g.. Setting goals and objectives, identifying the purpose of a language task, over-

viewing and linking with already known materials.
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2. Presentation: The teacher demonstrates the new learning strategy and explains
how and when to useit.
e.g.. Explaining the importance of the strategy, asking students when they use the
strategy.
3. Practice: Students practice using the strategy with regular class activities.
e.g.. Asking questions, cooperating with others, seeking practice opportunities.
4. Evaluation: Students self-evaluate their use of the learning strategy and how
well the strategy is working for them.
e.g.: Self-monitoring, self-evaluating, evaluating their leaning.
5. Expansion: Students extend the usefulness of the learning strategy by applying it
to new situations or leaning for them.
e.g.: Arranging and planning their learning.

(Chamot and O’Malley ,1994, p 43-44)
1.4.1.4 Social Factors

Sometimes students may be reluctant to work in collaboration. However, one
of the qualities of autonomous learning isthe development of the social skillswhen
collaboration with other members of the community isindispensable. A relationship
is built through collaborative learning, when students work together on an activity
where they are to communicate, help each other and share information (Wenger
2006). Learning from each other is a strength point in fostering autonomy. On the
contrary working in isolation hinders autonomy; it is through social interaction that
learners get engaged and involved in the community. The most significant bases of
socio-cultural theories were inspired by Vygotsky (1978) in his theory of ZPD
(Zone of Proximal Development), it is the distance between the learner’s ability to
perform the task with the teacher’s help and peer and the learner’s ability to solve

problems independently from external interference.
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1.5 Why Autonomy?

A great emphasis has been given to autonomy. It is a concept which is very
demanding and aims at making students learn even when the teaching stops,
‘autonomy hasto be promoted to enable learners learn even when they do not
have access to teachers’ instruction and that they will learn more effectively if
they do not depend on teachers’ help.” (Cotterall 1995, p 220). Nonethel ess,
beingindependent from the teacher does not constitute full autonomy; the student
has tolearn how to set his own goal, take independent action, be self-regulated, a
criticalthinker, a self-reflection practitioner, time manager, know how to
select thematerials etc.

Arguably, autonomy is well practised when the students have the ability to
identify their strengths and weaknesses. Moreover, when the students acquire alife-
long learning skill; it will help them in their further studies and professional lives.
The more the learners are involved in independent learning the more chance they
have to improve in the learning process.

1.6 The Autonomous L ear ner

Learner autonomy has become one of the educational goals in learning in
general, and in foreign language learning in particular. Though autonomy is not an
observable feature, helping students to become more independent is the cornerstone
of the teaching/learning process. William and Burden define ‘autonomous learner’ as
‘one who is equipped with the appropriate skills and strategies to learn a
language in a self-directed way.” (William and Burden 1997, pl47). Learners
should be aware of their responsibility in learning so as to become more autonomous
and successful in learning new things. Language learners still depend on the teachers
whom they consider the sole source of knowledge. However, it is a shared
responsibility between the teacher and the learner. It is the teacher’s responsibility to
foster autonomy through good lesson plans, modern teaching, and different methods
and approaches that make learners active participant and help them in taking charge
of their own learning. Being independent can be beneficial for the learners and make
them responsible in their learning as well as in their personal life, the table below

identifies the difference between dependent and independent learners.
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Table 1.1: Characteristics of Dependent and Independent L ear ners.
(Mynard and Sorflaten 2002, p 2)

Rely heavily on the teacher. Are self-reliant

Cannot make decisions about their Can make informed decisions about
learning. their learning.

Do not know their own strengths and Are aware of their strengths and
weaknesses. weaknesses.

Do not connect classroom learning with Connect classroom learning with the
the real world. real world.

Take responsibility for their own
learning- know about different
strategies for learning.

Think that the teacher iswholly
responsible for their learning.

Do not know the best way to learn

something. Plan their learning and set goals.

Do not set learning goals- will only work
when extrinsic motivators such as grades
or rewards are offered.

Areintrinsically motivated by
making progress in learning.

Do not reflect on how well they are Often reflect on the learning process
learning and the reasons. and their own progress.

The ability of autonomy is not an inborn concept but should be acquired and
encouraged (Holec 1979); it is a skill which can be acquired by learners in suitable
environment. However, Little (2007) draws from psychology aswell asfromred life
experience as parent, while stating that autonomy is an innate, basic need that is
present already from the early years of childhood: ‘It is our nature to be
autonomous, to be proactive in exploring and responding to our environment
and to persist in following the agendas we set for ourselves.” (Little 2007, p17).
Accordingly, as human beings we have a predisposition to autonomous behavior
which needs to be fostered, nevertheless, Bassou (2015) states that autonomy is a
“never-ending process” that both teacher and learners exercise in a continual way and

beyond the teaching/learning process.

Autonomy varies from one individual to ancther. It can fluctuate even within

the same individual, in other words, autonomy manifests itself in different contexts,
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ways, at different degrees and within the same person at different times. Nonethel ess,
Full autonomy isvery difficult to attain since there are different degrees of autonomy

within each student.

Even though autonomous learning is present in the classroom there are many
students who resi st the change towards becoming more autonomous and those feeling
are not that of satisfaction, these students are not accustomed to learn the language
with the teacher guidance and facilitating learning for them. The autonomous learner
is the one who is prepared in taking initiative, to self-evaluation, goals setting etc.
These features should be fostered to create autonomous language |earning; otherwise

autonomous classroom does not exist even with the presence of these features.

According to Littlewood (1996) there are three domains of autonomy within
different levels. autonomy as a communicator (Using the language to communicate
effectively), autonomy asalearner (To beresponsible of their own learning and relate
what is learned at school with real life situations) and autonomy as a person (Being

able to express one’s own feelings) (See figure 1.4).

Motivation Knowledge
Confidence < > Skills
Willingness Ability
J < To Make and Carry >
- Out Choices In
Specifictasks € > Lifein general

Autonomy as Autonomy as Autonomy as
Communicator Learners Per sons

Figure 1.4: Components and Domains of Autonomy in Foreign L anguage
Learning. (Littlewood 1996, p 430)
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When the student has the capacity of being responsible of the actions he/she
undertakes, this capacity is based on the learners’ ability and willingness to be self-
reliant in their own learning. These components are relatively linked; when learners
have the necessary knowledge and adequate skills they are more likely to have
confidence when learning independently. On the contrary, students who are over-
reliant on their teachers may lack confidence to carry out their learning, though they
have the necessary skills and appropriate knowledge. Motivation, especially intrinsic
motivation, is one of the components that leads and encourages autonomy; learning

becomes more efficient when autonomous learners become more motivated.

With learner autonomy, students move away from dependence on the teacher;
thisact in itself entails reflection in planning and permits them monitor and evaluate
their own learning. According to Omaggio there are seven main attributes

characterising autonomous learners:

1- Autonomous learners have insightsinto their learning styles and strategies;

2- take an active approach to the learning task at hand;

3- arewilling totakerisks, i.e., to communicatein thetarget language at all costs,

4- are good guessers;

5- attend to form as well as to content, that is, place importance on accuracy as
well as appropriacy;

6- develop thetarget language into a separate reference system and are willing to
revise and reject hypotheses and rules that do not apply; and

7- have atolerant and outgoing approach to the target language.

Omaggio (1978, qtd.in Wenden, 1998, p 41-42)

However, more emphasis should be placed on the implementation of
appropriate skills such as self-evaluation, taking decision, critical thinking,
communication, work in collaboration in groups or with peers, etc. and competencies
to provide learners with opportunities to connect knowledge acquired at school with
real world application. Learners should accept their role as active participants rather

than passive recipient of the knowledge. Thereby, to be more independent, learners
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need to step towards conscious awareness of the learning process, i.e. conscious

reflection and decision making.

Successful autonomous learning requires students to change their behaviour
towards learning, it is worth noting that every student has the capacity to become an
autonomous learner and develop the necessary skills which help him/her to exercise
his/her independence in and outside the school walls. Full autonomy cannot be
reached without the active participation of the teacher who has an important role in
fostering autonomy among his learners. Autonomy is a holistic change, not something
that can be done to another person, implementing autonomy takes a long time to

become a functional way of working in the classroom.

1.7 Autonomous T eacher

In learning, constraints are always put on the teacher. Whenever the learners
are exposed to free choice related to their learning they become confused because
they are not accustomed to making choicesrelated to their learning; it is the teacher’s
role to take decision related to the learning process. It has aways worked this way.
Learners lack experience to build on autonomy, hence the teacher has a vita role in
promoting autonomy by training learners through the use of adequate strategies and
methods. The teacher himself should be autonomous, he has to create adequate

conditions where his students can learn effectively.

With the recent view on autonomy, there has been an emphasize on teacher
autonomy. Teacher autonomy appeared with the emergence of the concept of learner
autonomy; works on the concept were not so expended and concentrated on the role
of the teacher in promoting learner autonomy, though both are interdependent.
Teacher wishing to promote autonomy needs to: “start with themselves, reflecting
on their own beliefs, practices, experiences and expectations of the
teaching/lear ning situation.” (Little 1995, p 47).

Teacher autonomy refersto the right of freedom from control by others over
professional actions, nonetheless, it is difficult to attain (Benson 2000). This freedom
IS over the curriculum implementation, administrators, and the institution. However,

the teacher is always restricted to a set of rules, school constraints (school regulation,
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administrators, and learners’ demands.). Little defines teacher autonomy as:
“...having a strong sense of personal responsibility for their teaching, exercised
via continuous reflection and analysis... affective and cognitive control of the
teaching process.” (Little 1995, p178)

Here are some characteristics that a professional teacher should have so as to

engage learnersin self-reliance:

» An autonomous teacher is a teacher-learning who has the capacity to engage in
self-directed professional development, one cannot expect the teacher to foster
autonomy if he does not know what is autonomy.

» Teacher autonomy involves negotiation skills, capacity for reflection on the
teaching process and the teaching environment, readinessto engagein lifelong
learning to the best of their capacity, commitment to promoting learner
autonomy through the creation of a classroom culture where autonomy is
accepted. It should not exclude the presence of the traditional teaching skills.

» Teacher autonomy seems to be very closely bound up with the notions of the
criticaly reflective teacher, teacher researcher and action research. The basic
premise here is that teachers are best placed to develop their own teaching in
order to better the learning experiences of their students.

» Autonomous teachers should have good institutional knowledge in order to
start to address effectively constraints on teaching and learning; they should
also be willing to confront institutional barriersin socially appropriate ways,
to turn constraints into opportunities for change. However, they should be
aware that neither teacher, nor student autonomy mean freedom from all
constraints.

» Autonomy is developed through observation, reflection, thoughtful
consideration, understanding, experience, evaluation of aternative. The
absence of coercion does not automatically result in autonomy, nor is choice
always autonomous.

(Ramos 2006, p189-190)
In sum then, the teacher should go through the process of accepting teacher

autonomy as a new skill to be learnt.
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1.8 Assessment-Autonomy Relationship

Assessment and autonomy have been the main concern of many
educationalistsin recent years. It istruethat both concepts have been largely explored
inthefield of EFL, but the relationship between the two and the influence of one over
the other has been neglected and not given any interest. However, the importance of
assessment and how it can be used to promote and increase autonomy cannot be
denied; it has the power to change the learner’s role from that of a passive recipient
of the knowledge to the one who can take responsibility over his learning (Black &
William, 2006). It has a powerful role since it informs both the teacher and the

students about the learning outcomes.

Assessment should not be used to measure the students’ achievements but
rather provide them with data to remedy the weaknesses and adjust the learning
process. Hence, there should be a shift from assessment which aims at attributing
grades and marks to focus on a more formative assessment to assist learning and
foster autonomy. In other words, the teacher’s aim should not be based on teaching
for exams, this may endanger learning, but rather prepare learners to use adequate
approaches and techniques to assess their own work to identify their strength points

aswell as their weaknesses to ensure successful learning.

Formative assessment or assessment for learning can be used as a tool in the
toolkit of autonomous language learning. It includes an asset of teaching techniques
such as providing feedback, sharing the learning goals and self and peer assessment

through which the students can reflect and gather evidence about their learning.
1.9 Importance of Assessment in Promoting Autonomy

Assessment is an impetus to promoting autonomy, it creates messages to the
teacher on the teaching effectiveness and students’ comprehension to adjust the
teaching accordingly. It also provides immediate feedback to students on their
progress toward the achievement of learning outcomes. Through the feedback
generated from assessment students will identify their strong points and indicates

where improvement is needed. Assessment influences autonomy and makes the
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students more aware of themselves as learners and permits them to monitor their own

learning, thereby, they will become more involved and independent in their learning.

Assessment approaches inform and improve students learning and enhance
learner autonomy when the students understand the goal s of the process of assessment
they will become more autonomous. Classroom assessment isincreasingly dominated
by assessment-as-measurement which weakens the learning process and makes the
students learn only to get the best marks rather than making effort to take charge of
their own learning. However, there should be aswitch from the focus on measurement
to other assessment practices which contribute to lifelong learning goal of learner
autonomy. The table below shows how assessment has a powerful impact on

autonomy.
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Table1.2: Overview of Expert Viewson Assessment Practicesand Their I mpact

Dimensions

Summative

Approach-
Assessment of
Learning

For mative Approach
Assessment for
Learning

Sustainable Approach
Assessment as
Learning

:)Tjsttslitgg %‘éggﬂ?{;& or Continuous assessment, _Shared dem(_Jcrati c
determine content. tasks shared and student- judgment using transparent
weiahting and ' ' | centered assessment (self-) agreed criteria,
Power /contr 9 e%t critical offering range of judged in relation to own
ol relation judgement of one (3ff feedback, active and objectives and
erformances at the end valued participati on of expectations, both asa
gf alearning cycle, often peers yvho learn tojudge | language learner and
subjective ' objectively language user
Summative, product- Collaborative, Sustainable formative
oriented: nc;rm- formative, authgntlc amnent; process-
referenced: comparative assessment; critical oriented, self-assessment
Natur e of and therefére, other- Judgement, using agreed | and peer-assessment,
t referenced, regurgitation transparent criteria; pe;rso_nal monitoring;
assessmen f fact d task-t importance placed on criterion-referencing,
\(/)vhi ch ;agourag(; \m? feedback fr_om multiple provisior_1 of feed-f_orward,
quessing; grade-chasing sources which can be learnersjudge (d) in
’ internalized relation to themselves
Passive recipient of Participation in -
marks and grades; rank- | monitoring and ':n%eg;?t £l moglqttc.)rlljrslgs
ordering of learners assessment; uses reed orE selssafs_ﬂ Irlo dl,;C od
Learner’s produces strong feedback from multiple & teriat . stp' d "
role competition for nest sources, learnsto be Cg. eriatoassstju gemef] ’
grades; rote-learningto | objective in assessment; Objective, C”.tlcal A5
: avoids cheating and
pass tests sometimes shares assessment relishes challenges
resorts to cheating challenges
Teacher often solejudge Encpgrages_ learnersto her off -
of progress; subjective participate in _ Teacher 0 qs one opinion
judgements; teacher assessment- cooperative, | among many; re_:llshes
Teacher’s | help accountable for peer and Selr' bor?_r der viewpoirt
role highvlow grades in high- encourages learners to achieved b)_/ sharing
stakes testing, often agree on criteria or set assessment; encourages
obliged to tea’ch tothe them; may use learnersto self- monitor
test portfolios as part of and self-assess
assessment
Motivation F;a{nmgu?fgl e Greater self-awareness, | More positive sense of
affective compgtition and hidden objectivity and positive | “Self “ and of “being” in
factors agendas affect relation to others
Judgement by other; Sharing of judgements;, | Self-judgement; higher
Overall dependence on mutual guidance and order thinking; self-
outcome authoritative and more | direction; feedback from | monitoring; range of views
knowledgeabl e others various sources used as feedforward
25?35@35 HETERONOMY INTERDEPENDENCE AUTONOMY

27




CHAPTER ONE LITERATURE REVIEW

The table shows that the impact of the three different assessment approaches
can have on learning and how the change from the traditional model of assessment
(summative assessment) to a more in-depth assessment (formative and sustainable
assessment) contributes to the development of learner autonomy. Assessment
provides the autonomous learner with self-confidence and allows them to tackle

decisions about what to learn, how to learn and when to learn.

Firstly, as displayed in the table, the summative approach is by far the
approach that hinders the learning process and makes students learning only to have
good marksin tests or earn certification making them dependent on other individuals.
This does not mean that this assessment is not important; it is used to discover what
a learner has achieved during the program of the study. However, tests should not
dominate the teaching; when teaching for tests materials which are not needed in tests
are unlikely to be brought up. The learners are not given opportunities to participate
in the learning process; they are passive recipients of knowledge since the teacher is

the principle performer and the only responsible of the learners’ results.

Secondly, the formative approach contributes to the improvement of students’
learning. It enables the teacher to identify his students’ progress and difficulties with
learning and adapt the teaching accordingly to meet their needs. The information
generated by assessment provides the teacher with immediate feedback to modify the
teaching and the learning activities to enhance learning and make student less
dependent on their teacher. Moreover, formative assessment affects the learner’s

motivation and encourages self-assessment which helps to promote autonomy.

Finally, sustainable assessment promotes autonomy through self-monitoring
and helps students to become critical thinkers. The teacher acts as a facilitator and
creates conditions where they can work collaboratively. In other words, there should
be a shift from more summative assessment towards formative assessment so as to

promote efficiency in both teaching and learning.
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1.10 Assessing L earner Autonomy

Autonomy has different degrees and can take different forms. A learner who
IS autonomous in one areais not necessary autonomous in another area. Autonomy is
an abstract concept which makesit difficult to pinpoint since the individual nature of
autonomy varies, learners may feel more autonomous when setting goals and less

autonomous in assessing their own learning. (Benson 2011)

When measuring autonomy there is a risk that learners want to please the
teacher without becoming autonomous, they will only do things that they think their
teacher requires them to perform, it is a dangerous situation where learners wear a
‘mask of autonomous behavior’ (Breen & Mann 1997). This does not mean that
learners lack autonomy but there is a difference between autonomous behavior and
autonomy as a capacity. The problem when measuring autonomy isthat students may
simulate autonomous behavior which hinders the teacher to have an overview about

how independent his learners are.

Nonetheless, Murase states that there is a difference between assessing learner

autonomy and measuring learner autonomy.

. Assessing learner autonomy refers to the process of collecting
information about the students’ autonomy, either qualitatively or
guantitatively, for the purpose of giving the studentsa grade or mark

according to their level of autonomy.

.Measuring lear ner autonomy refer sto the process of quantifying the
characteristics of learner autonomy on the basis of its conceptual

definition in the specific target context.
Murase (2010, qtd, in. Everhard and Mynard 2011, p 41-42)

Assessing learner autonomy can provide the teacher with better understanding
whether an autonomous learning is taking place. This data can be collected through
observing students at work or interview made with the learners, students’ answers

provide teacher with evidence of learner autonomy.
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Why do we bother to assess or measure learner autonomy? Simply because
assessing learner autonomy is to estimate the students’ autonomy level so as to
remedy the learners’ weaknesses and allowsthe teacher to reflect on hisown practices

and adjust the learning material accordingly.

Arguably, there are degrees of autonomy and behaviour of autonomous
learners can change depending on their age, capacities and competencies previously
acquired during their learning process. The conception of autonomy should be
gradually implemented in learners’ early education in order to guarantee lifelong

learning.
1.11 Conclusion

This chapter presents a brief overview about the different assessment
strategies used in language learning as well as the growing interest in the promotion
of autonomous behaviour in the field of education, at least English language
education. Another aim isto promote autonomy in the classroom to make use of itin
a non-formal setting. Moreover, learner autonomy is highly recommended in
language learning to make learners ready to face the challenges of the modern life

and continue learning even when the teaching stops.

Incorporating the idea of freedom over learning and having the opportunity
given to learners in making their own choices is of a paramount importance in
making-up the autonomous behaviour. It also attempts to highlight the importance of
the assessment in promoting autonomy and how both concepts are intertwined.
Learnersarerequired to develop competency in language to accomplish both personal

and social roles and being free from external interference.
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2.1 Introduction

The Algerian authorities have become more aware of the growing importance
of the English language in the world and its widespread in all domains. Indeed,
Algerialaunched a set of educational reformsin 2003. These reforms introduce new
methods and approaches for all the school subjects in general but specia attention
has been given to the teaching/learning of English since it has become the global

language par excellence.

CBA has been introduced as an effective approach which targets at putting
more emphasis on the communicative skill and independent learners in the world of
technology emergence and literacy information. Arguably, memorization and the
absorption of information is no longer efficient for the globalized learners. Learners
should be autonomous and be prepared to face the challenges of work and life of the

21% century.

This chapter is divided into three parts. The first part deals with the impact of
globalization on the world and how different fields have been touched with insights
of the educational context in the Algerian secondary school. It also highlights how
English has become the world language and the importance given to the language in

Algeriain general and in the educational system in particular.

Then, the second part shows how it isimperative to introduce the 21% century
skillsand competenciesin the teaching practicesin the Algerian secondary education.
Finally, the last part is an analysis of the 3" year-secondary school textbook with an
attempt to demonstrate how the lack of assessment within this latter and the existing
gap between teaching practices and continual assessment inside the classroom

impede autonomy promotion.
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2.2 Globalization in the Light of 21% Century Skills

Providing quality education is of a great importance for the economic growth
and social stability of any country. With the advent of globalization, all the countries
of the wholeworld are facing great challenges. More importantly, there is a necessity

for the educational system to adapt itself to these evolving requirements.
2.2.1 Globalization Defined

In today’s world, economic, environmental, social, political issues and
problems are no longer limited to the nationa level, as the world becomes so
interdependent and more interconnected. Never before in human history has there
existed such interrelationship between internationa trade, communication and
politics. Thisworld issue of transforming local phenomenoninto global onesiscalled
globalization. The term globalization is around us as an opportunity and challenge. It
Isan opportunity for the use of different means of technology and mass media as they
are global standards, information can be transmitted worldwide in real time than
before.

Globalization is an influencing force everywhere in the world, hence Algeria
could not escape the phenomenon. It presents new opportunities and challenges for
the country to compete with the rising economic powers over the world because
nowadays, language, knowledge, and innovation are inevitable steps to national
prosperity and stability. Globalization is a multi-faceted and multi-dimensional
process; cynically, it is an octopus-like process whose tentacles denote the different
levels of integration that comes into play in imposing or implementing its one-world-

order perspective.
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Globalization

| mplementation of one-world order

L evels of integration

Political Economic Financial ~ Educational Linguisic Cultural  Religious
Democrac
i Mar k‘; One- CBE and Global T_O{/?/fa'?ge Islam and
Political onen curancy ~ BMPLMD  Langage =world Montheism
Pluralism Ty (Euro)

Figure2.1: Levelsof Integration of Globalization

Accordingly, the influence of globalization can be observed through seven integration
levels namely: political, economic, financial, cultural, educational, linguistic and religious as
shown in the diagram above.

1- Poalitical level of integration, i.e. the implementation of one-world political order, this
has already started with the advent of democracy and political pluralism in many

former uni-political-party countries, and Algeriais no exception.

Therefore, the investigators have to notice that this idealization of implementing
one-world political order is adopted by proponents of the globalization process, as

they are emphatic to the process outcomes.

2- Economic level of integration, i.e. the implementation of one-world economic order,
thishas already started with the advent of the market-oriented economy model in many

former centrally-planned economies, and once again Algeria has joined the order.

The newly industrialized countries gain considerable advantage for their
integration in the world of economy. They can build up their factories with foreign
country investments and infrastructure and sell their productsinternationally. Due the
low wages in these countries their products are very competitive on the world
markets. This fast economic growth has enabled millions of people to leave extreme

poverty.
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3-

Financial level of integration, i.e. the implementation of one-world financial
order; this has already started in Europe with the introduction of one currency
unit: The Euro. Other non-European countries are negotiating their joining the
Euro-zone.

Cultural leve of integration, at thislevel we cannot talk about implementing
one-world cultural order. However, things can be sorted out by increasing
cultural awareness and cross-cultural understanding to develop the sense of
tolerance vis-a-vis others’ differences and ultimately promote world peace.
This has started by implementing joint exchange projects with foreign
universities in the context of global understanding through virtual classrooms.
Educational level of integration; i.e. the implementation of one world
educational system; this has already started in Algeriawith the introduction of
what is called “competency-based education.” The reintroduction of the
Roman Script, or what is commonly called the Latin alphabet, in the teaching
of scientific disciplines such as mathematics, physic in primary and secondary
education. Additionally, one can talk about the top-down introduction of the
LMD system with its European Common Credit Transfer System scheme at
the tertiary level as part of the educational integration.

Linguistic level of integration, i.e. the implementation of a one-world-
linguistic order. The globalization process has further reinforced the status of
the English language as the world’s first, dominant and most preferred
language in relation to the other languages of wider communication, hence the
shift from the status of an international language to that of global language.
This state of affairs has aroused a new interest and a deep concern among a
new mass of people wanting to learn English, not for the pleasure or prestige
of knowing the language, but because the English language, as linguistic tool,
has become the sine qua-non condition for the purpose of technological
advancement, economic development and commercial expansion.

Religious level of integration, once again, at this level, we cannot talk about
implementing one-world religious order, but to give much importance and
mutual respect to the three divine religions. In other words, monotheism; the
essence or rational of such integrations terms from the fact that we all believe
in the same God.
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2.2.2 English Language and Globalization

In aworld where globalization has imposed itself, it is important to have an

official language so as to have an efficient way to communicate. In other words, itis

the growing of international commerce, financial and technological spread that urge

the use of English as the main language in all areas and spheres.

The status of the English language has changed over the few past decades. It

is no more restricted to the English speaking countries but to the whole world. It has

become the chief language of world knowledge, technologies and computing.

English has become an international language rather than any other language

because of its historical, geographical, political and economic influence on the world.

These four aspects are well explained by Hui:

1-

Historically: The English language, as well as the English culture, spread to
Asia, Africa, North America and Australia with the establishment of the
British coloniesin those four continents.
Geographically: In thisworld, there are six continents inhabited by human
beings, of which Europeisgreatly influenced by the English language, while
North America and Australia are completely occupied by the English
language. Besides, in many countries in Asia and Africa, English is an
official language. No other language has such a power.
Palitically: After the Second World War, both the United States and Britain,
the two major English speaking countries, were amongst the most politically
influential countries.
Economically: Since the end of the World War 11, the United States has
been the most powerful country economically with the most advanced
science and technology. As a result, it has aso become the most powerful
country militarily. Britain has been amongst the most developed countries
in the world. The economic position of both USA and Britain leads to the
rapid development of mediathat have wide influence in the world.

(Hui 2001, p 130-131)
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Consequently, English playstherole of official language in many African and
Asian countries. It has become the language of world knowledge and skill transfer,
many countries have given English a special place within their communities and in
their schools and institutions. Broadly speaking, English as a global language has
succeeded to get specia privilege in people’s lives and politics in every country in
the world.

The English language has been adopted by many countries to be taught as the
second language due to the status attributed to it, whereas others use it as the official
language or as aforeign language to gain advantageous for its status. It becomes the
language of politic, science, technology, medicine, tourism and business. Giving
English a prominent place in a country in general and in the educational system in

particular helps societies to get integrated into modernity in total harmony.

In fact, English gives access to modern sciences and technology. Moreover,
one of the conspicuous aspect of globalization is the rush of education and research
through the English language; scientific papers and published articles are written in
English. It isashared language and an indispensabl e tool in the age of the emergence
of technology and global network.

2.2.3 Status of English in Algeria

Algeria was the most known African country deeply rooted by the use of
French language as a result of 132 years of French colonization. When it achieved
independence in 1962, the Arabic language was regained its pre-eminent place it had
lost under colonization and gave the language greater values and significant rolesin
the society.

Introducing the Arabic language was unavoidable, “A society whose true
identity had been denied for a hundred and thirty years could not begin to
reconstruct itself without restoring the bedrock of that identity: The Arabic

language, closely associated with Islamic culture.” Grandguillaume (1997, p 2).
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This language policy known by Arabization failed due to the fact that Algeria
is the least prepared country to a language planning after the French colonialism

Among all Arabic-speaking countries, Algeria was certainly the least
prepared national community for thiskind of language planning. The
significant lack of means was simply an enor mous handicap because
French colonialism had eradicated almost all traditional structures
that had existed befor e 1830.

Benrabah (2002, qtd, in. E. Ben-Rafael & Y. Stenberg 2002, p 39).

However, as the English language is becoming the world language the
Algerian authorities are becoming more aware about the status this language has
gained in the world. Consequently, English has been introduced as the second foreign
language, its status within the educational system is preceded by the French language.
In fact, the adoption of English asaforeign language; is also considered as an attempt

to diminish Frenchinterferencein Algerian daily life in every domain.

Since 2003, significant consideration has been given to the English language
in the educational reform. The main perspective has been the ability to use language
to communicate effectively with the world in a variety of situations. Its use is not
restricted to a set of sentences used in isolation in the classroom or only part of the
school subject; the objective behind giving importanceto English is to have access to
modern sciences and technological knowledge stored in English. Ourghi (2002)

argues:

It is primary language of computer software of the cutting edge in
scientific research of business and management, and of politics and
international networks...It is also the medium of interaction in
countlessactivities-air traffic control, world or ganizations, prestigious
higher studies such as MBA, academic conferences, research and
publications. Even the international pop music relies on English for
boosting its sales and spread just as space sciences and computing

games.

(Ourghi 2002, p 55)
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Hence, the Algerian educational policy tries to cope with the new world
requirements by giving much more importance to the teaching of EFL by setting new
approaches centered on the learners and the development of their capacities in order
for them to acquire competency in English, in the most effective possible way. By
framing the aim of the curriculum in terms of competency, the focus is on what
learners can actively do in and with the language rather on adiscretelist of termsthey

are expected to remember.

Broadly speaking teaching English in Algeriais not restricted to educational
and scientific purposes but also to economic and cultural objectives aso. The

following table summarizes all these objectives

ELT PERSPECTIVE

IN ALGERIA

To develop intellectual and
emotional aspects

To maintainthe profile of a
well- educated man

To gain access to science
and technology

To ensure  counting

To widen economic and
investment horizons

To widen the bonds of
partnership/joint ventures
with foreign companies

To prepare future
managers and employees

To develop in the learners
an awareness of the world
around them

To overcome culturd

hurdle

To prepare learners as
world citizens

for globalization
professional development

Figure2.2: Mid and Long Term Objectivesof ELT in Algeria
(Benmoussat 2003, p 253)
The teaching of the English language contributes to the promotion of
intercultural understanding. It is an open window on the other cultures and

civilizations. Moreover, it is a clue to communicate with other people around
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the world which helps Algeria diversify its economic and business relations in the

world of competition and tight negotiation.

Another central aim behind giving such importance to the English language in
secondary education and implementing new approaches to language teaching mainly
the Communicative Language Teaching (CLT) and the CBA is to bridge the gap
between the knowledge acquired at school with real life and empower the learnersto
get access to world knowledge. It empowers the position of the country and provides
learners with new skills needed in the 21% century to catch up with the advance which
is taking place in all fields all over the world. Thus, it offers citizens more job
opportunities thanks to the capacities, skills, and knowledge they have acquired
during the learning process. People who have high competence in English have better
chance for employment if they were to work in foreign countries or with foreign

companies.

The situation of English in Algeriais that learners learn and use English only
in the classroom. However; the information provided in the classroom should not be
the only source of knowledge; there are other available sources available to be in
regular contact with the English language. Though it is not a language that the
Algerian peopleareintouchwithintheir daily life, pupils can make use of the endless
authentic materials available as self-reference tools:. dictionaries and grammar books
in school libraries, electronic magazines and newspapers, as well as various
information on every accessible field accessible viainternet since English isthe main
language in the world wide web (McCarthy 1998).

In fact, there is no contact with the outside environment: newspapers and
magazines are either in Arabic or French, there is not English news broadcast. The
only contact with the language is through English songs and films which are rather
means of entertainment than of learning the language. Having no contact with the

language in the daily life makes it difficult to cope with acquiring the language.
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2.3 Competencies and Skills Required in 21% Century

Asthe globalized world becomes more complex and integrated across national
boundaries, individuals’ needs change and so do learners’. Undoubtedly, the 21%
century learners’ needs are different from those before the globalization
phenomenon: creating, researching, sharing opinions, and becoming globalized
citizens. In other words, learners are crossing international borders and jumping
language barriersto collaborate with others from around the world through interactive

technologies.

Education is changing in the new millennium; it aims at preparing learnersto
deal with rapid changes in employment and learning style. In fact, learners need to
leave school and universities being prepared for the professional careers and to cope
with the rapid changes in every field. Teaching has to undertake a change too.
Teachers must keep pace and stay relevant in order to keep students engaged.
Teachers need to prepare students for careers and jobs that have not yet been created
to cope with new technol ogies and strongly enter this new workforce and successfully
work and live in the new digital world. “In the future there will be technologies
that have not yet been invented; there will be ways of living and thinking and
learning that have not yet emerged.” (Griffin and Care 2015, p vii)

Education is about adapting to a changing world. Different sets of skills have
been at the core of educationa reforms in many developed countries in the last few
decades because students must be prepared for postsecondary experiencesto respond
to socia and economic fields in public and private sectors, it is said that “...21%
century skills are those that must be brought to bear in today’s worlds of
education and employment in order for individuals to function effectively as
students, workers and citizens.” (Griffin and Care 2015, p vii)

Theimplementation of those skillsisto push learning behind the school walls.
Theintention isto provide learners with opportunitiesto connect knowledge acquired
at school with real world application; there should be less time spent on delivering
content and more on application of the content to reach a large number of learners’
affordability.
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The term 21% century skills and competencies are becoming more and more
part of the teaching learning process. It is the skills and competencies that |earners
will need to prepare them to their future studies, careers and aworld citizen. Embrace
21% century thinking, English language classroom is the perfect environment to build
those skills: “In essence, the English language classroom exists to prepare
studentsto communicate acr oss cultur es, across bor ders, acr 0ss per spectives. As
theworld evolvestoward greater inter connectedness, it is our studentstowhom
we entrust the responsibility of building a better global society” (Oxford
university press ELT 2013). The National Research Council organizes the skillsinto
three clusters: cognitive skills which go beyond mastery of academic contents, and
interpersonal and intrapersonal which include competencies as shown in the diagram
below:

However, ATC21S (Assessment and Teaching in the 21% Century) classified
21% century skills into four categories grouped under the acronym of KSAVE:
knowledge, Skills, Attitudes, Values and Ethics

> Ways of thinking: Creativity, critical thinking, problem-solving, decision-
making, and learning.

» Ways of working: Communication and collaboration

» Tools for working: Information and Communications Technology (ICT)
and information literacy.

> Skillsfor living in theworld: Citizenship, life and career, and personal and

social responsibility.

Devel oping the 21% century skillsin the classroom helpslearnersto be creative
and critical thinker. It also helps them to communicate and collaborate effectively.
Broadly speaking, the new millennium requires resilient and independent learners
who have flexible skills and competencies. Some of these skills are new, others
traditional and need adaptation before their implementation. According to Oxford
University Press the 21% century skills are called 4C’s: Critical Thinking,
Communication, Creativity and Collaboration.
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» Critical Thinking: It is an extremely important skill. It requires asking
guestions, analyzing, making evaluation and judgment based on the
information provided. The process of critical thinking involves acquiring
information and evaluating it to each a well-justified conclusion or answer.
It takes learners beyond memorizing and simple comprehension of
information “A critical thinker useslogic and evidenceto prioritize and
classify information, find relationships, make judgments, and solve
problems.” (Oxford University Press ELT 2013). It allows the develop of
autonomy, and the promotion lifelong learning.

» Communication: Learners have to be given chances to practice the
communication skill in the classroom through role play, group working and
available teaching technologies, and also when the class is over the teacher
has to teach the students how to handle and use all outside sources such as
the internet and social media to continue communicating.

» Creativity: Creativity is the ability to build new things or think about
original ideas. It is not a selected talent held only by afew learners, it isa
method of ability that everyone has. It is the teachers’ role to encourage
learners to be creative throughout each lesson by giving challenging
activities. It powerfully engages them both emotionally and intellectually.

» Collaboration: Learn how to work in pairs and collaborative teams that
employ and develop the listening and the speaking skills of all the group
members. Through this collaboration they are taught how to effectively

achieve goals together.
2.4 21% Century Teaching

21% century teaching carries complicated challenges and opportunities.
It is no longer associated with providing contents, facts, formulas, stories and
information. If it is a matter of giving information, students can find information on
anything at anytime and anywhere thanks to the different available means of
technology: blogs, cell phones, Wikipedia, motor research, twitter, Facebook etc.

teachers are not considered as the main source of knowledge.
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The new millenniumrequires skillful and competent teacherswho should help

students to handle these sources and show them how to valid al these information

through collaboration. Arguably, teachers must not prepare their studentsto the next

grade or how to sit for exams, but rather preparing them for life focus on further

studies, future careers and jobs which do not exist yet. 21% century learning is to

provideexperiences and opportunities to apply knowledge accessible anywhere at

any time.

There are roles that teachers and

learners should share and

accomplish to havelearners engaged and implicated in their learning as shown in the

table below:
Table 2.1 Anatomy of 21% Century Classroom (Reflect 2015)

The 21% Century Classroom ’

SR Problerr_1 solving Collaboration & Creativity &

mfftl)lrjr;naél/on %h?rz;:ilﬁgl communication innovation
Teacher: Teacher: Teacher: Teacher:

> Provides > Provides > creates > Provides
opportunities for | opportunities for | structures, provides  opportunities for
students to | students to | opportunities, and | studentsto develop
develop and | develop and | assesses student | and demonstrate
demonstrate demonstrate performances essential skills
essential skills essential skills
Students: Students: Students: Students:

> Select > Use > Initiate > Apply
appropriate multiple communication in | critical  thinking,
digital tools to | resourcestoplan, | real and non-rea | research methods,
assemble, design, and | time. and
evaluate,  and | execute  real- » Communicate| communication
utilize world problems | gng collaborate with| tools  to  create
information > Use learners of diverse| original work

> Apply technology 10 | ojgyral > Collaborate
varied research | collaborate and | pacygrounds. effectively with an
skills to find and | solve  authentic > Form audience  beyond
evaluate prot;lergs o collaborative learns | the classroom to
resources. g VER |10 solve rea-world | creste  original
> Use anc answer open- problems and create | work.
information and | €nded questions original works
resources to | Using higher
accompl |Sh rea' - Ol’der th| nk| ng
word tasks. skills

45



CHAPTER TWO THE EDUCATIONAL CONTEXT

In Algeria, however, traditional teaching style has prevailed for long years.
The teacher was the transmitter of the knowledge to the students and kept control of
the subject matter and supervised the flow of the course and decided for everything
the students had to do. Many teachers, in the 21% century, are still following the
traditional teaching feeling more comfortablein thisrole of controller Semmoud says
that teachers “work in their classes as blinding-syllabus followers who consume
programmesthat are provided to them with a limited imagination and a quasi-
absence of critical thinking” (Semmoud 2008, p20). Thisway, not all learners are
involved and turned off because of long dull explanations. Nonetheless, after the
reform and the newly-implemented approach, namely the CBA, there has been a
move from traditional teaching and teacher-centeredness to learner-centeredness
which makes learners at the core of the teaching/learning process as shown in the
table below:

Table2.2: Teacher Centered vs Learner Centered Classrooms
Characteristics(Ministry of National Education , 2007, p84)

Teacher-Centered Classes L earner-Centered Classes

- Knowledgetransmission - Learners construct knowledge

- Passive Learners - Activelearners

- Skills separated - Skillsintegrated

- Teaching and evaluating are separate | - Teaching and assessing are intertwined

i Depe;ndenqy/ No risk taking / Noj _ Independency/Risk taking / Creative /
creativity (give back what they have Critical thinking

been taught) /No self-assessment...

- Focusis on product - Focusisrather on the processof learning
- Competitiveand individualistic - Cooperative, collaborative and
Learning supportivelearning

As English has been given a prominent place in the Algerian educational
system, it is important to focus on the effectiveness of the language use. In fact,

English teachers must have an appropriate language use so as to have sensitivity
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to learners’ language level. Effective teaching is an on-going process in which
teachers adjust their teaching to the learning needs of their students. Experienced
language teachers reflect on their own teaching practices. It is through reflection that
the teacher becomes more skilled. This can be boosted by the professiona
development training. English teachers must possess specific language competencies
and a high sense of personal linguistic proficiency to handle the language and offer

many supports and learning opportunities.

A skillful teacher is the one who makes the lesson relevant, challenging and
engaging for learning and long term results. This empowers students to take actions
and make meaningful contributions to their communities. Hence, he encourages
highly autonomous|earning. However, many Algerian English language teachers stil|
stick at the traditional teaching. On the one hand it is because it requires relatively
little preparation, all what they need to do is present the material outlined in the
textbook. On the other hand, they feel more comfortable and lack autonomy
themselves.

The notion of independent learners is one of the bases of learner-centered
classroom. Secondary education in Algeriafocuses on the gradual implementation of
autonomy in the syllabuses through the 21% century skills which aim at making the
learners less dependent on the teacher and prepare them for further studies and future
professional careers. Thereby, the educational system will create a next generation of
problem solvers. However, with all the efforts the governments deploy thereis still a

long way towards |earner-centeredness.

Competition and cooperation in the classroom must be encouraged to help the
learners master the English language and continue learning it beyond the school walls
through limitless means of technology. Unfortunately, all these aspects are not
present in the majority of the Algerian secondary schools; the teacher is still the
dominant and the active figure in the classroom besides the implementation of the
new skills and the adaptation of the traditional ones are far from being at the core of
the teaching/learning process that enables the learners to be less dependent on the

teacher.
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There is no well-guidance to step towards autonomy in the Algerian school,
though, the third- year teachers’ book clearly insists on the importance of involving
the learners in the learning process through problem solving situations, working
collaboratively with peers on authentic, real-world projects, and the integration of
self-assessment. All these requirements are favorable for learners to step into
autonomous learning if the language teacher learns how to engage learners, share
contents and connect with other educators for professional betterment. The
professional teacher is the one who maintains and devel ops the empowerment of his

teaching practice.
2.5 Educational Learners’ Needsin the 21% century

Many students are not getting the education that they need to succeed; they are
only trained to use what they learn at school to pass exams or to get certification.
Accordingly, in order to better prepare students for citizenship and the global age;
their education has to respond to additional demands of arapidly globalizing world.

However, to produce global citizens is to provide global education that
prepares them for their future life; jobs that are emerging require more non-routine
and interpersonal skills. Education in the new millennium includes autonomy and
independence of learning to be more successful in both professional and personal

lives.

With the emergence of the CBA, more focus has been directed on learners and
less on teachers. Thisis also the case of the Algerian secondary schools which moves
from teacher-centered to learner-centered views. This approach appeals for the
promotion for more autonomous learners by making them investigate in research,
using extra scholar activities. However, EFL learners in Algeria still dependent on
their teachers; they are accustomed to be passive as the teacher does not involve them
in the teaching/ learning process, for example, setting goals, choosing materials and

deciding for topics or tasks etc.

Thereis aneed for change of roles by developing awareness for a more self-
directed learning. The Algerian pupils are not much aware about the importance of

the English language, not only in school but also in their daily life, they see it only
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as aschool subject imposed on them. Pupils who have an interest in learning English
are those who are thinking of preparing a “Licence d’Anglais” or intend to pursue
scientific or medical studies. The latter group does not see English as an immediate
need since they are too caught up by those subject matters they consider as important

subjects with high coefficient like mathematics, physics, sciences.

English language learning does not appear as a priority for learners, having
such a behaviour towards the English language. It is not going to reach a prestigious
place within the society till pupils see learning the language as a need and a necessity
not as a means of having good grades at examinations. Autonomy will never prevail

or have a place in the learning process this way.

Hence, there is a need to change these views and have more long term
objectives. It is the teacher’s role to make pupils more aware about the place of the
English language in the world and how it has reached all the spheres of life. They

have to prepare future self-confident generations who think by themselves.
26 ELT in Third Year Secondary School

Secondary education in Algeria lasts for three years with a thorough
preparation for the Baccalaureate examination which is the main key required to
pursue university studies. EFL is part of the curriculum for all streams and all levels.
The weight and time allotted to the teaching of the language vary according to the
streams. The following table summarizes the time allotted to English courses for
some streams and its coefficient:

Table2.3: English Teaching Time Allotment and Coefficient for 3AS

Sci entlfl C Sstreams

Philosophy and Literature 4H 4

Literature and foreign Languages 4H 5

Learners are tested at the end of each term on what they learned in the

classroom with their teacher. The tests are exact samples of the Baccalaureate exams
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and thus provide the students with a gradual familiarisation with the examination
requirements for English. The syllabus is imposed by the Ministry of Education
which induces the teachers at finishing it on time rather than coping with the learners’
needs. On the other hand, the system concentration on grades as a measurement of
success or failure makes learners hugging over marksinstead of giving more value to
what they are learning apart from the syllabus. This diminishes the value that policy-
makers have given to the language and their efforts in finding the most appropriate
way that makes |earners handle the language, that is the benefit to communicate with
foreigners, having access to modern sciences and technology. English must not be
conceived as a school-subject to score well in order to pass exams but to carry on
studies at the university and for life careers.

Theteacher isan important partner in the process of learning. “‘He is one who
applies the approach and gives life to the educational tools.” (Medjahed 2010,
p74). The teacher has been for a long time considered as the sole source of the
knowledge because of the traditional education system based on rote learning, the
learners’ reliance on the teachers impede the development of their competencies in
acquiring the language and prevent their autonomy. However, it is very important to
relate what they learn and yet, it is vital for them to become independent from the
teacher and to relate what they learn in class with real-life situations.

2.7 Teaching Approaches

Many approaches and methods based on memorization and practice by
repetition had long been at the core of the teaching/learning process in Algeria. The
linguistic content and the types of activities which tended more towards a structural
audio lingual methodology, intensive grammar course and translation to the learners’
mother tongue failed in promoting learning the English language. Pupils felt more
secured with the traditional system of education based on rote-learning method with
the teacher dominating classes, and spoon feeding them. Yet, a learner who is
concerned with producing grammatically correct language may become hesitant,
lacking fluency and generally sacrificing communicative effectiveness in using the
language in order to try to achieve formal accuracy. Thus, teaching/learning grammar
isfruitless and does not fulfill the aim of the 21% century learners’ needs.
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Hence, great emphasisis put on the CLT Approach, the new textbooks contain
a task-based content, organized along a structural/functional and notional/topical
lines, and whose purpose is to bring the learners to engage in the acquisition of
structures, functions, topics and notions to develop their four language skills. It has
also introduced the CBA which targets at forming autonomous individuals and

lifelong learners.

Competenciesin the syllabus

Producing
oral and
written text

I nteracting
orallyin | nter preting
English authentic
material

Figure 2.3: Key Conceptsin Designing Syllabus

Indeed, it is assumed that the CBA strivesto make |earners more motivated in
learning the language as they are in charge of their own learning. This approach to
language Learning aims: “arelier les apprentissages acquis a I’école a des contextes
d’utilisation variés et pertinents [...]a des situations-problemes scolaires et extra
scolaires”” (M S3,2004:40). The syllabus is designed to cope with three competencies.
The new reform main principles rest on two approaches. CLT and the Competency-
Based Education (CBE) some of which are developed below.

2.7.1 Communicative L anguage Teaching

Communicative Language Teaching is an approach to the teaching of foreign
languages based on the linguistic theory of communication competence. it aims at
enabling the learners to communicate through interaction in the target language. In
fact, learners learn the language through communication rather than studying how

language works and practicing rules, i.e. grammar is no longer important in language
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teaching. CLT relies on the use of English to exchange information which isintegral
to events and experiences relevant to the learner’s daily life and real world context in
order to develop both fluency and accuracy. Classroom activities presented in New
Prospect textbook include role play, interviews, survey, pair-works, language
exchange and games through which the four skills are integrated. Mistakes and errors

are tolerated and are considered as part of the learning process.
2.7.2 Competency-Based Approach

In the era of globalization and job requirement, it is of great importance to
promote long-term learners. Nonethel ess, the incapacity of forming effective learners
to relate what they learn in school with the rea life situation leads to the
implementation of the CBA. This approach comes to bridge this gap and prepare
learners to have an ever-lasting active role (autonomy). However, this approach to
language learning is not completely new to the teachers of English, in that most of its
aspects were implicitly dealt with in the previous approach (CLT). What CBA has
mainly come out with isthe focus on the devel opment of competencies and link them
in school and out of school needs.

The notion of the CBA emerged in the USA in the 1970s. It defines
educational goals in terms of precise measurable descriptions of the knowledge,

skills, and behaviours students should possess at the end of a course of study.

The focus is on how the pupils can use the language and not their knowledge
about the language. In the Competency-Based Approach, learners study English
within situations and contexts that are varied and relevant. In other words, theaimis
that learners devel op language and problem-solving abilities that they can use in new

and challenging situations in school and out of school.

Asits name indicates, the CBA seeksto establish competenciesin learners so
as they can put in practice what has been acquired in school. Whenever there is the
term competency the “know-how-to-act” process is implied. It involves a set of
knowledge, skillsand attitudes which pupilsarerequired to usein acontext to achieve
results. Because of its global and integrating characteristics, acquiring a competency

requires learning in motor, affective and cognitive fields.
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The CBA functions in away that enables |earners to be autonomous and self-
orienting individuals as they are guided and given the tools to do research and use

external resources to learn independently from the teacher.
2.7.2.1 Autonomy and CBA within Third-Year Textbook

Textbook designers have highly implemented the characteristics of the CBA.
It has a large number of tasks and activities that target to develop both lower-order
skills and higher-order skills. The content is organized in terms of developing the

pupils’ competencies through the 21% century pedagogical practices:

> Learning by using project based learning which focuses on
collaboration and team work incorporating suitabl e technol ogy

> Developing problem-solving situation using real world problems, in
context learning as well as inter disciplinary approach.

» Encouraging reflection with self and peer review

» Assessing pupils with self and peer assessment through relevant tasks

A large numbers of activities in the 3" year secondary school textbook New
Prospects stem from the CBA. The units of this textbook encourage interaction
through task based and negotiate meaning. The content isrelated to the learners’ lives
and background. The main aim of designing the textbook along with the CBA
principlesisto devel op both accuracy and fluency, and prepare generation who think

by themsel ves and have confidence in their knowledge.

There is a high emphasis on creating more independent learners through task
negotiation, encouraging setting objectives with their teachers, and developing self-
evauation. All these objectives are well established within the textbook which
requires skillful teachers who are well-versed in language teaching and
communication, reflect on their own practices for better professional development
and meet the learners’ needs. All these objectives can be achieved only through
sufficient and highly- challenging activities. Indeed, autonomy is at the foreground
of secondary education.
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The tasks proposed in New Prospects are related with the three main concept

of the CBA namely: competence, problem-solving situations and the transfer of
knowledge. In terms of competency, the learners are expected to use the language in
the classroom actively and then relate what is learned with the outside settings. The
language used aims at enabling the learners to achieve proficiency in three

competencies, namely: interaction, interpretation and production.

Interactive competency is present throughout the unit. Learners have the
ability to use language orally to interact with others over tasks based on the listening
and speaking skills. Other tasks based on interpretative competency which requires
the ability to understand written language through reading and interpret spoken
language orally. Productive competency is highly promoted with written tasks which
am at producing coherent and relevant written messages. Productive speaking
competency is aso given importance through projects presentation; they target to
effectively expressideas and organize thought appropriately. These competenciesare
better developed if supporting competencies are integrated namely linguistic and
language strategies. These two supporting competencies are well-stated in the
textbook. The former is through the learning of grammar, pronunciation and
vocabulary that alearner can interact, interpret and produce. Thelatter isincorporated
in ways that help learners to remember, organize and use information on an ongoing
basis.

Another strength force which the educational reform has established is the

assessment strategies. These strategies change from being afinal external sanctioning

action to adriving force of learning.

It allows judgement and appropriation on the one hand and motivation
on the other hand. Through making the learning objectives explicit, the
teacher proposes to give the learner meaning to histask, and shows him
that the result to reach is accessible. The proper wording of these
objectivesclarifiesthe object of thelearning process. It isonly then that a

great autonomy can be achieved.

(Louznadji 2013, ELT Algeria)
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All these strategies incorporated in the third year-secondary textbook are
beneficial in boosting learning the English language and enhancing autonomy. Y et,
learning English still remains one of the challengesthat EL T hasto face. Learnersare
not yet aware of the importance of taking in charge their own learning since they do
not have any contact with the language outside school in their daily life even though

great efforts have been deployed by policy-makers and educationalists.

The teacher is also an important agent of change in encouraging autonomy.
The way the teacher teaches must reflect the world the students will movein. Thisis
far from being the case in Algeria; many teachersare still using traditional procedures
even after the coming of the CBA. It must be admitted that teachers have not been
trained nor prepared for an appropriate use of the approach which main aim is to

enhance autonomy, making learners work collaboratively with their teacher.

Another obstacle behind the implementation of the approach is how to take
care of the needs of the learners with under-average ability who tend to slow down
the progress of the class. Besides, weak learners are not able to exploit autonomy.
Having classes with two speeds makes it difficult to cope with weak |earners without
boring and annoying the best ones when slowing down. Besides, it is risky to stay
away from the syllabus; the teacher can be reprimanded especially with third year
classes who are supposed to sit for the BAC exam after being trained all the year with

exam samples.

Finally, one can say that autonomy is present within the textbook but its
implementation is far from being at the foreground, thisis mainly due to the lack of
providing adequate training for teachers, who are trying to do their best to cope with
the approach which has been implemented in secondary schools since 2003. Besides,
Algerian EFL learners are lacking creative thinking; they find it far less troublesome
to develop a sort of memorizing mind that flows but never leads; they would rather
be asked to respond a true/false exercise than be asked to think an issue and discuss

it either orally or in writing, except for few ones.
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2.8 Textbook Description

New Prospects is the last of a series of three course books designed by the

Ministry of National Education for third year secondary education. It is the key
component in language teaching. It provides a variety of learning resources and
should meet the learners’ needs in order to facilitate the learning process. The main
principles of New Prospectsrely on those CLT and CBA which are to cope with the

needs of the learners who are given opportunities to process content relating to their
lives and backgrounds, and to devel op both fluency and accuracy.

Grammar is still at the foregreound in the coursebook, hence it is considrered
as acornerstone of agood command of English. These grammar rules are transating
into language functions which am at ensuring the learners’ competencies. The
proposed tasks engage learners in a deeper learning, encourage autonomy and peer
interaction. The teacher has the choice to opt for the most appropriate tasks in
accordance with the needs of the learners, in other words, the teacher has to use the
textbook selectively, in this vein Richards says: “L ear ning how to use and adapt
textbooks is hence an important part of a teachers’ professional knowledge”
(Richards 1995, pl).

The textbook comprises six units with different themes designed to different
streams (see Table 2.4 below), these themes strike a balance between topics related
to science and technology and others related to language and humanities.

Table 2.4: 3°AS Themes Distribution in Each Stream
(Guidedu Professeur, 2007, p61)

1- Ancient C|V|I|zat|ons

2- Ethicsin Business X X
3- Education in The World X
4- Advertising, Consumer s and X

Safety

5- Astronomy and the Solar X

System

6- Feelings and Emotions X X
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Asshown in the table above, four mandatory themes are more directed to each
stream. The theme is taught in 24 hours, its aim is to develop the three competencies
of interaction, interpretation and production that cover al areas of language
(morphology, vocabulary, pronunciation, spelling, syntax). All the units have the
same organizational structure. The units are established in a way to promote
independent learning since the learning objectives encountered are stated and
presented in each rubric. The teacher shares these objectives with the learners; thisis
a strength point for both the teacher and the learners. Accordingly, the new approach

in New Prospects is implementing Communicative Based Language Teaching

principles (CBLT) and not the traditional ones.

Though the tasks proposed in New Prospects refer to both lower-order skills

aswell as higher-order skillsand most objectives are feasible and achievable, it istoo
much time demanding to achieve them. It does not allow the teacher to teach and re-
teach, to assess and re-assess in order to encounter the learners’ difficulties in
acquiring a particular point or make any consolidation work. This way the teacher

will stick to the curriculum and the pacing schedule instead.

Each unit in New Prospects is divided into two parts and each part is divided

into two sequences. Thefirst part dealswith two sequences which are subdivided into
rubrics. These rubrics include the presentation and practice of grammar, vocabulary
and pronunciation/ spelling related to the four skills through the Around-the-text.
Both sequences close with arubric entitled Think, pair, share. These two sequences
are rounded off with a rubric Take a break to better start the second part through
light jokes, proverbs, song, etc. It has also an intercultural dimension, the following

diagram shows how the units are organized and structured:
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Presentation of the

Project Outcome

L anguage out comes Skillsand Strategies out comes

Sequence 1: Seguence 2:

Listen and Consider Read and Consider
Political Economic

Sequence 1: Seqguence 2:

Read and Write
Educational

Listen and Speak
Cultural

é ~
- Research and report - Beforereading
- Before listening - Asyou read
Think, pair, Taking Think, < - Asyoulisten < - After reading
share closer look pair, share - After listening - Writing devel opment
(- Say itinwriting - Assessment

\~ - Proiect outcome

Pronunciation and
Vocabulary spelling

Figure 2.4: New Prospects Units’ Distribution
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Referring back to the second part it is also divided into two sequences. The
first sequence deals with four rubrics, three of them related to the listening skills with
different tasks related to it. The fourth rubric, Say it in writing, aims at producing a
material related to the listening content. The second sequence, Reading and Writing,
also deals also with rubrics, three of them are related to the reading skill with the
focus on the pupils’ use of skimming and scanning skills. Then a rubric entitled
Writing development, using vocabulary and grammatical commends where the
learners communicate their main message showing their sense of organization,
cohesion and coherence. In the Project outcome rubric, the pupils’ competencies are
well stated. It dealswith what the learners have learned, skills and strategies acquired
throughout the whole unit. Thelast rubric within this sequenceis Assessment. It deals
with what the pupils have learned in the whole unit through which the teacher will
have an over view about what goes well and what does not. It is presented in a

summative way that is at the end of each unit.

The textbook does not have any tasks calling for a collaborative learning in
pairs or groups except for the Think, pair, share rubric where learners interact with
other students and their teacher. Each learner will produce a piece of writing which
will be presented orally to the class after having worked individually, then in pairs,
and lastly share it with other peersin agroup. Think, pair, share, isatask related to
high-order thinking, there are various topics. short talks, expository essays,
speeches, opinion articles, wish poems, letter etc. These objectives are not easy to be
mastered within a unique presentation; it requires at least three hours if the teacher
ensures that the majority of the learners can achieve them. The teacher has to ensure
providing them with explicit teaching about the points (how to write a poem, how to
express opinion in order to write an opinion article and so on) and then assessing them
to evaluate their capacity in acquiring what has been taught. In the textbook thereis
neither a clear teaching about the situations mentioned above a production of a good
writing. This assessment cannot be considered as formative since formative
assessment is used to check whether the pupils have learned what they have been

taught.
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2.8.1 Autonomy and Assessment Strategiesin New Prospects

Algerian Education in general has long given importance to tests and exams.
Infact, learning is always subject to assessment regimes. Y et, teaching must not turn
to testing, this may endanger both teaching and learning; the alternativeisto consider
the different kinds of assessment to promote learning and autonomy. The use of
assessment should be beneficial for both teacher and learners. It is crucial for the
teacher to know if the pupils have reached the set goals and acquired the necessary
knowledge related to the point being taught. This can only be achieved through
formative assessment.

One of the main objectives of New Prospectsis regular evaluation which:

Permits to verify the assimilation of the structures and the lexical
elementslearned and practiced during the previouslecture(s). It is
through regular evaluation of oral and written comprehension, and
oral and written production that the origin of errors can be
detected. When known, remedial strategies can be conceived so as
to enable the learner overcome the obstacles and carry on his
progression

(Bassou 2015, p 55)

Some activities are presented in aform of formative assessment of the teaching
included in the “grammar reference” at the end of each unit (see Appendix V), this
assessment technique tellsthe teacher where more work is needed. Besides, Checking
grammar for themselveswill foster autonomy and will makeit easier for them to keep
on learning after classes. This implies that the learners have to use extra activities
using grammar books and refering to lesson samples provided at the end of the
textbook. But it is difficult for weak pupils to go through “grammar reference” alone
without the teacher’s help and guidance. These assessment activities presented in the
textbook are not sufficient (there is only one activity related to each lesson) pupils
need more practice sessions to handle the rules.

New Prospects comprises two steps in the assessment process at the end of

each unit. The first is the language assessment through the implementation of the

“learning log”. This assessment strategy is a strength point in itself as it effectively
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increases the learner’s autonomy and motivation by making them responsible of their
own learning. Furthermore, it leads to the use of self-assessment which is a salient

principle of learner-centeredness.

In the “learning log” pupils are asked to tick next to each item and indicate
what they think is their level of performance through Likert scale (very well, fairly
well or not well). Then they are called to illustrate with examples and hand out a copy
to their teacher. The following table is a sample of the assessment strategy of unit

two: Ethicsin Business, a unit shared by all streams.

Table 2.5: The Assessment Learning Log (New Prospects, 2006 ,p 72)

Very Falrly

| can

A. Usethe present simple continuous passivein
descriptions.

B. Give advice to someone using modals ought to/
should, had better or their negatives

C. Expressobligation and prohibition using must or
its negative forms.

D. Expressresult using
so + adj + that and such + adj + noun + that.

E. Express cause and effect using because, for, as,
since, as aresult, consequently, etc.

F. Express hypothesis/ condition using
provided/providing that, aslong as.

G. Ask for and give opinion.

H. Expresswish and regret using | wish, it’s high
time + simple past

|. Form opposites with prefixesdis-, il-, im-, in- etc.
J. Form nouns by adding the suffix -ty to adjectives.

K. Recognize and put stress shift in words having the
sameroot. E.g. economy — economic — economical.

L. pronounce words ending in —ics correctly.

In the Second step the teacher checks the learners’ achievement in terms of
skills and strategies. The teacher assigns a test of one of the text presented in the

Resource Portfolio at the end of the textbook, noting that texts are too long;
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if they are not adapted |learners may be bored with such a lengthy reading passages.
Finally, a remedial strategy can be conceived to remedy the learners’ weaknesses
before dealing with the new unit. Still, such aload of language items requires much

timeto review.

Though many efforts have been concentrated to implement the different
assessment strategies in the third-year secondary textbook to promote autonomy and
make pupils more involved in taking charge of their own learning, thereis still many
efforts to do to adjust it in away that fits learner’s needs within the present society.
It is noteworthy that, the textbook is just a pedagogical support; the teacher has to

assign more assessment strategies necessary for the learners’ needs and level.

2.8.2 Notion of Autonomy within New Pr ospect

At the beginning of the textbook, there is a Book Map which contains al the
featuresthat will be dealt with in all the unitsthe textbook comprises. This Book Map
shows the goals and the objectives for both parts (Part 1. language outcomes. Part 2:
skills and strategies outcomes, see figure 2.5) within each unit. At the top of each
unit, there are two picturesthat represent the theme of the unit and thefinal objectives,
the project outcome, which hasto run parallel to the unfolding of the unit. The project
is the visible and assessable manifestation of the students’ competencies. In other
words, it is through the project that pupils are supposed to put in practice all what
they have acquired throughout the unit. The project is signaled toward the end of each
unit in a more detailed way. It is the only task where pupils can show their
independence through autonomous research that takes place outside the classroom
with decision making in a collaborative and creative way and with the teacher’s

support and guidance.

Using the project as a tool of language learning enables learners to become
more responsible and enhances autonomy; it is the strength point of the textbook to
foster autonomy. Thelearnersareinvolved in the project taking greater responsibility
for their own learning, it also devel ops complex skills: communication, collaboration,
higher-order thinking and problem solving. In practice, Project-Based Learning
(PBL) aims at:
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> Pupils work together in groups and collaborate on project activities.

> A real world problem that affects the life of the learner (s) is presented
for investigation.

» Pupils discuss findings and consult the teacher for guidance, input, and
feedback.

The maturity level of learners’ skills determines the degree of guidance
provided by the teacher. “Final productsresulting from PBL can be shared with
the community-at-lar ge thus fostering owner ship and responsible citizenship in
addressing real world problems.” (Weitz 2016). The project should be processed
step by step and built up little by little by the learners themselves, under their teachers’
supervision of course, and should concretely reflect both the teacher’s and the
learner’s autonomy.

Real learning occurs during the project. However, these projects are donein a
non-autonomous way since learners do not make any effort to make research or
investigation; it is common practice that only one of the group members takesit in
charge and does al the work by getting ready-for-use information from the internet.

2.9 Conclusion

The spread and connectivity of economic and cultural life all over the world
have made an impact in every field; this global phenomenon has changed
tremendously the way people think, study and learn. The effect of globalization on
education is seen through the changing role of the teachers and the students. Students
have a vast potential to learn from various affordable means of technology and
communication. In fact, all these means have paved the way for aternative learning
systems in education. Moreover, Education has to respond to different demands of a
rapidly globalizing world.

This chapter has afforded an overview about ELT in Algeriawith reference to
third-year secondary school education. It tries to present the different learning
approaches and strategies necessary to meet the challenges of the information age. It
also shows how the Algerian educationa system has strived to the global changes.
Stakeholders aimed not only to prepare a knowledgeable and well-trained workforce,
but also to prepare learners for citizenship and aglobal age.
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3.1 Introduction

Assessing learner autonomy requires the collection of various types of
information about the concept as well as the role that the teacher ought to play in
promoting it. In fact, the teacher has a prominent rolein fostering and devel oping the
atitude towards autonomy by giving learners opportunities to practice such a
behaviour inside and outside the classroom walls. Thisis to say that autonomy is not
practiced only at school with the teacher; it is something that must be a natural and
an ongoing processwhere pupilsrelate what they learn in classto thereal world. They
also have to learn how to use other external sources and be aware that the teacher is
not the only resource and the sole source of the knowledge but rather a guide, a

collaborator and a good role model. (see 4.2.1)
3.2 Data analysis Procedure

This research is conducted in a form of case study. The needed research
instruments needed were collected both qualitatively and quantitatively to gather and
analyse datain order to answer the research questions. That will be done through the
following research instruments: a questionnaire submitted to learners and teachers,
and an observation of classrooms practices. The questionnaire is an effective tool
which alowsthe informants to answer freely and express their feelings and thoughts.
Moreover, it helpsto trandate the research hypothesisinto questions. Y et, classroom
observation is the most informative instrument since it facilitates the gathering of
various aspects of the teaching/learning practices. The focus on the classroom
observation aims to note and assess the various techniques used by the teachers to

give the learners the opportunity to take charge of their own learning.
3.3 Pupils’ Questionnaire

The first questionnaire was addressed to eighty-seven third-year literary
streams (Literary Foreign Languages, and Literary and Philosophy) and scientific
stream learners in EI Ouad El Djilali Scondary School, Bouhannak in Tlemcen.

Undoubtedly, pupils’ viewpoints and impressions are decisive for the present
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research to discover their attitudes towards autonomy and how ready they are to take
control over their learning (as they have been learning English Language for six

years).
3.3.1 Questionnaire Analysis

The questionnaire is divided into three rubrics. Each rubric has a specific aim.
The first rubric which contains three questions aims at discovering the learners’
attitudes towards English Language; the second one, with seven questions, tackles
the learners’ willingness to be engaged in autonomy. The third rubric, which is the
most important one, comprises a set of six questions, and is designed to measure the

extent to which learners are autonomous.
Rubric One: The learners’ desireto learn English
Item One: Do you like learning English?

The main purpose behind this question was to discover the pupils’ degree of
interest in learning English, which played a role in showing their readiness and

enthusiasm in learning the language.

Table 3.1: Learners’ Attitudes Towards English

I L T

A lot 33.33%
Some how 36 41.37%
Not really 16 18.4%

Not at all 6 6.9%

Total 87 100%

As shown in the table above, 41.37% recognized having a “little” interest in
learning English, and only 33.33% of the informants “liked” learning it. However,
the remaining informants, that is 18.4% and 6.9% had respectively neither a rea

enthusiasm nor any interest at al in learning the language.
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Item Two: Why do you learn English?

This question helped to identify each learner’s main reason behind learning
English and to know if learners are mindful about the importance of English for their

higher education since it becomes a necessary tool.

Table 3.2: Reasons for Learning English

puplls

Per centages
(%)

For hlgher education 26.44%
To communicate with foreigners 29 33.33%
To travel 25 28.74%
To work in foreign countries/or foreign companies 2 2.3%
No answer 8 9.2%
Total 87 100%

According to the information gathered, 29 learners learnt English in order to
be able “to communicate with foreigners”’, while 25 considered its importance when
“traveling”. Surprisingly, only 23 learners believed that the importance of learning
English was “for higher education”, and 2 learners thought that English was an
essential subject which would allow them either “to work in foreign countries or with
foreign companies.” No answer was chosen by 8 learners showing their disinterest in
learning English.

Item Three: If you do not like learning English, say why?
The question aimed at eliciting responses from the pupils about their

disinterest in learning English and to discover if pupilsif thelearners know the reason
behind this disinterest.

Table 3.3: Reasonswhy Learnersarenot Keen on Learning English

\\HH

It is not important 1.15%
Itishard 6 6.9%
| do not have the necessary abilities 25 28.74%
| learn it only to pass the Baccal aureate exam 12 13.79%
Don’t answer because they like English 43 49.42%
Total 87 100%
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In fact, the results revealed that 25 of the informants perceived “not having the
necessary abilities” in English, and 12 learnt it only to sit for the Baccal aureate exam.
However, 6 learners claimed that learning English was “hard”, and one learner
seemed unconcerned in learning it. What is remarkable is that 43 of the informants
declared that they “liked” learning English.

Item Four: How do you find the third-year textbook themes?

Thisquestion aimed at probing the learners’ opinion about the different themes
proposed in the textbook, which they dealt with during the whole school year when
learning English. This helped to establish a connection between the importance
learners give to the topics they like most, motivating them with up to date themes and
making them active participants. Indeed, they do not have the same preferences, but
there is one criterion which all the learners share is their interest in the new

technology and the topics that are related to the 21% century.

Table3.4: Third-Year Textbook Themes

IS T

Interesting 22.99%
Up to date 20 22.99%
Boring 25 28.74%
| do not have any idea 20 22.99%
Do not answer 2 2.3%
Total 87 100%

The results show an equal scale between “interesting” and “up to date” which
1S 22.99%. Thus 28.74% found the themes “boring”. What is worth noting is 22.99%
had “no idea” concerning the topic studied during the whol e academic year, and 2.3%

did not answer at all.
Rubric two: Learners’ Willingness to Engage in Autonomy

The aim of this rubric wasto find out whether or not learners are ready to take
control over their learning and being less dependent on the teacher; whom they

consider as the source of the knowledge.
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Item Five: When you are assigned to do an activity in the classroom, do you try to

work through the solution....?

The interest behind this question is to explore pupils” willingness to undertake
their learning and have the ability to either work on their own or with a peer. These
elements are used by learners who take control over the learning process and show
great confidence in the sense they are no more dependent on their teacher nor ask for
help.

Table 3.5: Learners’ Work in the Classroom

Alone 17.24%
With a peer 23 26.43%
Ask for help 41 47.13%
Ask the teacher to re-explain 8 9.2%
Total 87 100%

For this purpose, the results presented in the table indicate that only fifteen
learners (17.24%) tried to go through the solution “alone” and twenty-three (26.43%)
worked with their “peers.” On the other hand, 47.13% of learners showed their
inability to do the activity alone by “asking for help”, and 9.2% needed “re-

explanation from the teacher.”
Item Six: Do you use your background knowledge in the classroom?

The aim behind asking this question wasto unvell learners perceptions of their
ability to think back to specific language experience and recall their previous
knowledge either in other subjects, making the link between both English and the
topic taught, or their knowledge in English from previous years to bridge the gap
between the learners’ prior knowledge and his’her needs for new information and

provides further learning opportunities.
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Table 3.6: Learners’ use of Background Knowledge

I Y T

Always 12.64%
Sometimes 50 57.47%
Rarely 17 19.54%
Never 9 10.34%
Total 87 100%

As Table 3.6 shows, more than half of the total number 57.47% said that they
“sometimes” used their background knowledge, while only12.64% “aways” referred
to it. 17.24% “rarely” made into practice their previous competencies in learning
English, and 10.34% “never” did.

Item Seven: Do you read the unit content before you start it?

Reading the unit content beforehand entails that learners are taking charge of
their own learning and know what they are going to learn, which is of great
importance in assessing autonomy.

Table3.7: An Overview of the Unit Content Befor ehand

I N M=

Always 6.9%
Sometimes 9 10.34%
Rarely 13 14.94%
Never 59 67.82%
Total 87 100%

The data gathered states that the majority of learners did not read the unit
content (67.82%), and 14.94% admitted that they “rarely” did, while 10.34%
“sometimes” had a look at it. The rest of the informants, only 6.9%, said they
“always” did.
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Item Eight: Does your teacher involve you in setting the lesson objectives?

The fact that learners set the lesson objectives with their teacher is of crucial
importance to implement and boost autonomy; it also gives the learners an

opportunity to share the responsibility in the teaching /learning process.

Table 3.8: Learnersinvolvement in Setting L esson Objectives

I Y =TT

Always 48.28%
Sometimes 24 27.59%
Rarely 9 10.34%
Never 12 13.79%
Total 87 100%

The result obtained shows that the teacher “always” involved the pupils in
setting the objectives at arate of 48.28%, and 27.59% declared that they “sometimes”
did. However, 10.34% stated that the teacher “rarely” involved them in setting the
lessons’ goal, while 13.79 % admitted that they were “never” engaged in such

activity.
Item Nine: Which of the following roles do you take during the English session?

In alearner-centered classroom the teacher encourages the learners to become
active participants and collaborators to reveal their insight in learning and sharing
their experiences with the teacher. The present question intends to discover how
learners perceive their real role during the English sessions. In fact, when the learner
isaware that he hasto work in compl ete cooperation with the teacher to be successful

learner and a step towards autonomy.

Table 3.9: Pattern of Reference for Learners’ Role

\HHH

A receiver of knowledge 34.48%
An active participant 20 22.99%
A collaborator 17 19.54%
| do not take any role 20 22.99%
Total 87 100%
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The table above presents information on the learners’ role attribution
according to their own view, 34.48% of learners estimated their role as “receivers of
the knowledge”, and 22,99% said that they “did not take any role”. Nevertheless,
22.99% and 19.54% claimed having an interest in learning English seeing themselves

respectively as active “participants” and “collaborators.”
Item Ten: When you make a mistake, who corrects you?

Self and peer-correction are one of the criteria of autonomous learners which
do not consider the teacher as the first and the most responsible in mistakes
correction. It allows learners to be involved in the learning process, reflect on their

own mistakes and to learn from one another.

Table 3.10: Responsibility in Mistakes Correction

I Y T

Y ou correct yourself 16.09%
Y our mate corrects you 10 11.50%
The teacher corrects you 48 55.17%
Y ou do not correct it 15 17.24%
Total 87 100%

The table above shows that 55.17% of pupils still depend on the teacher who
IS, according to them, the core of the class and correcting mistakes is his work,
whereas 17.24% “did not correct” their mistakes at al waiting for the correction. Only
16.09% did “self-correction”, and 11.50% used “peer-correction” as atechnique. The
latter groups showed, in a certain way, their autonomy since they relied on their own

skillsto correct their errors.

Item Eleven: Which of the following learning tools do you use to take notes during

the English sessions?

Note-taking is an essential skill for language learners, it isachallengeto listen
and take notes trying to summarize or take only the key words. This skill clearly

shows that the learner is taking into account his responsibility in language learning.
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Table3.11: ToolsUsed by L earnersfor Note-Taking

I T R

A notebook 65.52%
Diary 3 3.45%
A recorder 0 0%

| do not take notes 27 31.03%
Total 87 100%

The collected data presented in the table above, which is presented in the table
above, state that the great majority had the habit of taking notes using rather a
“notebook” 65.52%, or a diary 3.45%. Unfortunately, but unsurprisingly, 31.01%

“did not take notes” at all, and no one used a “recorder” as atool for note-taking.
Rubric Three: Role of Assessment in Promoting Autonomy

The aim of this rubric is to show the importance of assessment and decision

made by the learners in promoting autonomy and how they are intertwined.
Item Twelve: Do you evaluate your level of English being...?

Thefact that the learners have the ability to evaluate their own level in English
shows that they tend to be more aware about their weaknesses and strengths; besides,
the autonomous learner is the one who is able to evaluate his level in English. This
question is divided into two parts: the first is a multiple choice question and the
second is open ended where the informants have to justify their answers to the
previous guestion.

Table 3.12: Learners’ Self-Evaluation of their English Level

I T R

Good 6.9%
Average 32 36.78%
Weak 30 34.48%
| do not know 19 21.84%
Total 87 100%
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The results obtained from learners show that 36.78% of them estimated their
level of English as being “average”, and 34,48% as “weak”. Indeed, only 6 learners

(6.9%) said “good”. The remaining 19 (21.84%) of them have “no idea” about it as
shown in the table 3.12.

In the second part, the learners were asked to justify their choice of their
previous answers

The obtained results are displayed in the graph below. In their own words
480of the informants replied that it was through “marks” that they judged their level
in thelanguage; this was clearly warrant since the learners are most of the timein
race forgetting the best marks. 20 learners considered their “misunderstanding”
of thelanguage permitted to make such a reasoning. Six other criteria were given
by thelearners to justify their answers to the previous question with the rate of
2.41% foreach one as shown in the bar chart.
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Bar chart 3.1: Pupils’ Perceptions of their Level.
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Item Thirteen: How would you prefer to be assessed?

Many learners are very anxious about being assessed or evaluated through tests
and exams considering them as the only tool which evaluate their success or failures.
Y et there are myriad techniques to assess learners’ proficiency in the language, and

learners’ opinion should be taken into account.

Table 3.13: Learners’ Preferable Assessment Strategies

I NV T

Tests and exams 22.99%
Homework 12 13.8%
Continuous class activities 30 34.48%
Projects 23 26.44%
Do not answer 2 2.29%
Total 87 100%

The table above shows that 34.48% of the informants liked being assessed
through *“continuous class activities”, 26.44% thought that “projects” were the
adequate tool, whereas 22.99% saw no evil in “tests and exams”. “Homework”

remained the least chosen suggestion at arate of 13.8%. 2 learners did not answer.

Item Fourteen: Which strategies do you use to enhance your level in English out of

the classroom walls?

This question attempted to discover the means used by the learners to enhance
their Level in English and the ability to take the responsibility for their learning
outside the classroom.

Table 3.14: Learners’ Use of External Resourcesto Enhance their English

\HHH

Doing extra scholar activities 5.75%
Chatting in English with foreigners 11 12.64%
Listening to English songs 30 34.48%
Watch filmsin English 36 41.38%
Do not use any mean 5 5,75%
Total 87 100%
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The gathered data indicates that “watching films” and “listening to English
songs” were the most used means at a rate of 41.38%, and 34.48% respectively. The
learners who preferred “chatting” on the net presented about 12.64%. Surprisingly,
“using grammar books” remain at a very low percentage with only 5.75%, and the

same rate was for those who “did nothing” to improve their level.
Item Fifteen: Does your teacher encourage you to assess yourself?

It is crucia that learners assess themselves. Learners should be involved in
assessing their own learning, making judgment and reflect on their own learning
competencies by generating adequate feedback in order to remedy the learners’
weaknesses. Additionally, self-assessment is a vital tool to cultivate autonomous
learners.

Table 3.15: Initiation to Self-Assessment

I T T

Always 28.74%
Sometimes 32 36.78%
Rarely 18 20.69%
Never 12 13.79%
Total 87 100%

Dealing with this question, 36.78% stated that they were “sometimes” initiated
to this kind of assessment, and 28.74% were always encouraged by their teacher to
do so0. 20.69% were “rarely” involved in this practice, and 13.79% of the informants

“never” dealt with this kind of assessment.
I[tem Sixteen: What means do you use to assess yourself at the end of each unit?

This question is highly related to the previous one in the sense that it reveals
if learners use self-assessment, after taking it as a technique to evaluate their
proficiency, without being initiated by the teacher, which is an important feature in
being autonomous learners. After the end of each unit, pupils are supposed to assess
their own progressto identify their strengths and weaknessesto fill the learning gaps
through remedial work. Thiskind of attitude, that the learners should hopefully have,
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is of such big importance to incul cate autonomy. For this purpose, some techniques

are given as suggestions in this question.

Table 3.16: Techniques Used for Self-Assessment

I T T

Rubrics 4.59%
Checklists 7 8.05%
Portfolios 7 8.05%
Nothing 69 79.31%

Total 87 100%

The obtained results indicate that 69 of the informants “never” assessed
themselves at the end of each unit, while “checklists” and “portfolios” were used for
self-assessment with equal rate that is 8.05%, and only 4 of the informants used
“rubrics”. The results stated that these learners did not really use self-assessment
without the teacher’s guidance and encouragement, in other words they did not seem

to have areflection upon their learning.
Item Seventeen: Do you fill in the progress portfolio at the end of each unit?

At the end of each unit there is a table where there are criteria related to the
language points dealt with during the whole unit (already seen before) so, when
ticking in, the leaners spot their weaknesses and should hand over a copy to the

teacher who will provide adequate feedback before they move to a new unit.

Table 3.17: Checking Progress Following Each Unit

I T T

Always 1.15%
Sometimes 8 9.2%

Rarely 11 12.64%

Never 67 77.01%
Total 87 100%
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Learners’ responses to this question indicate that 77.01% of the targeted
population “never” filled in the progress portfolio, while 12.64% of pupils said that
they “rarely” did, and 9.2% “sometimes” did it. Only one informant used the progress

portfolio for each unit.
3.3.2 Results I nterpretations

The goal of learners’ questionnaire is to explore the extent to which the
learners are able to take control over their learning in order to assess their autonomy.
This can be done through both self- assessment and evaluation taking into account

the influence of the learning context and learner circumstances on learner autonomy.

The data gathered in thefirst part of the questionnaire aimed at discovering the
learners’ interest in the language. Indeed, the great majority 74.7% expressed their
desire to learn the English language at different degrees. However, they were not
conscious about the importance of the language for their further education since only
26.44% learn it for this purpose; their main interest was only to be able to

communicate with foreigners.

Many learners, 44out of 87, expressed a negative attitude toward learning
English because, according to them, they did not have the necessary abilities,
therefore they were engaged in a superficial learning. The fact that the learners
identify their weaknessesis a step which may lead to autonomy but they did not make

any effort to remedy the weaknesses.

The second part of the questionnaire aimed at discovering how ready the
learners were to step in and take control over their learning. Many learners wait for
exercise correction instead of trying to work through the solution. Y et, encouraging
thelearnersto work on their own or with a peer guarantees an independence from the
teacher and can also be beneficial in learning. On the whole, learners showed some
interest to the value of problems-solving situation while working with their partners
at arate of 26.43%, and 17.24% prefer working alone. On the other hand, anumerical
majority 47,13% ask for help, whereas a minority 9.2%, need teacher’s help to go
through the solution. These results show that there is a balance between the learners

who are able to work though the solution and those who need their teacher’s help
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trying to make a great effort in learning on their own though still depending on their

teacher.

Despite the fact that the use of prior knowledge, when learning the language,
is crucial, the great majority of the informants, 87.35%, declared not always having
such a behaviour which would help them to think back to specific language
experience making them active participants and construct their personal knowledge.
The role a learner takes during the session is vital; it is one of the components that
helpsin measuring how ready the learner isin handling the learning process. 22.99%
of the informants who participated in the questionnaire did not take any role, while
others, 34.48% were passive recipients through the teacher’s knowledge transfer,
with more focus on the content and the products. These two characteristics have a
negative impact on autonomy and show that EFL learners are not yet ready to tackle

their own learning.

The textbook is considered as an important tool in learning English language
in Algerian secondary schools, though the teachers may decide to use other materials
that suit their learners’ needs. Third-year textbook deals with new themes and
vocabulary that learners have never dealt with before. learnersinterest in the proposed
topics proposed boost their curiosity and motivate them in learning English provided
they are related with the 21% century and modernity. 45.98% of the respondents saw
the textbook themes as interesting and up to date which helps making them
enthusiastic. Of the remaining learners, 28.74% found the themes boring and 22.99%
had no idea. This negative attitude towards the textbook themes impedes autonomy.
On the basis of learners answers, most participants are not attracted by the themes
proposed in the third-year textbook which makesthe |earners introverted and inhibits
their interest in the language. Another important feature within the textbook is that
the language contents that the learners are supposed to learn within each unit is
available in the book map. The aim behind each sequenceis clearly stated; the project
outcome being the final objective of the unit where the learners should make use of
all the language points aswell asthe skills and the strategies outcome they go through

in the whole unit. Unfortunately, a large number of learners, 67.82% never read the

80



CHAPTER THREE DATA COLLECTION AND RESULTS ANALY SIS

unit content, and thus, they neither knew what they were going to learn nor the unit

objectives.

As for the importance of setting the objectives with the learners to know
exactly what is expected from them, the results indicated that a great number of
learners 86.25% were involved in setting the objectives at different degrees. The
learners must know precisely what is expected from them in order to enable them
attain the course objectives. It is through assessment that the teacher verifiesif those
objectives have been attained, otherwise pupils will cease to attach importance to

objectives.

Mistakes are parts of the learning process. If learners do not make mistakes,
this means they are not given challenging topics and activities to work through. The
best way of correcting mistakes is self-correction when the learner realizes that a
mistake has been made. The alternative when the learner is unable to self-correct is
peer-correction. Peer-correction is appropriate instead of the teacher providing the
answer, which must be the last resort. As far as the case study the research is
concerned with, 55.17% of the informants saw mistake-correction as the teacher’s

role who, according to them, is the sole judge of progress.

The third part is concerned with the impact of assessment on the learning
processin general and on autonomy in particular. Undoubtedly, there are multifarious
types of assessment that help promoting autonomous language learners. The
information generated by assessment should also provide feedback for both the
teacher and the learner involving them in reviewing and reflecting on their own

practices and adjust the materials according to their needs.

By contrast, the learners were more concerned with the consequences of
passing and falling in the exams, this is the case of 60.25% of our informants who
judged their level of English only through the marks attributed to them. Only thirteen
of them gave divers reasons in evaluating their level. These results confirm the
hypothesis that learners are more concerned with passing exams than having a real
interest in learning the language. Indeed, having such behavior is an obstacle among

others, for implementing autonomy in the Algerian EFL classrooms.
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Preparing learners for exams contributes in threatening the teaching and prevents
unvelled skills and competencies by giving a negative output. Besides, exams mostly

intend to assess how learners regurgitate knowledge.

Therefore, when asked about their preferabl e assessment techniquesto identify
their strengths and weaknesses, learners chose projects and continuous classroom
activities as thelr favorite means of assessment, with 26.44% and 34.48%
respectively. This is because through these assessment techniques they feel less
stressed and can learn more in an enjoyable atmosphere. However, this does in no
way diminish the importance of tests and exams that are prominent aspects in
increasing learners’ seriousness in achieving better results.

It is worth noting that the learners who are engaged in deeper learning imply
a power shift both within and outside the classroom giving a special regard to self-
learning. Learning language cannot be limited to its use inside the classroom walls,
otherwise there will be a cut off. Once the class session ends, and in order to be in
continuous touch with the language, the learners have to practise the language using
the different and various external technological means available in the 21st Century
such as learning online, the constraint being of course the disinterest in reading
English books.

As it was expected, only few learners, 5.75%, use grammar books as a study
tool instruction, most of them prefer listening to music with 34.48% and watching
films with a percentage of 41.38%; which are for their entertainment rather than for
improving their English. These results show the unwillingness of learners to make
any effort to enhance their capacity using self-study methods. They are dependent on
classroom activities that limit their capacity to handle the language on the one hand,
and they refuse to be autonomous learners on the other hand.

In the same vein, self-assessment is an important criterion which plays a
significant role that gauges their performance. Teachers should implement and
encourage self-assessment to create a more learner-centered classroom. The more
learners are involved in self-assessment the more they exercise autonomy; it also
directs their efforts in areas that need improvements and make them enjoy learning.
Self-assessment not only develops critical thinking and self-confidence, but boosts
learners’ motivation; it is vita for both autonomy and lifelong learning.
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When learners become more skilled in assessing themselves they can easily become
less dependent on the teacher. Though, 71.26% of the informants questioned asserted,
at different degrees, that their teachers encourage them to use self-assessment,
79.31% of them did not use any technique to reflect on what was being learnt, and
therefore there was no feedback on the effectiveness of their learning.

3.4 Teachers’ Questionnaire

A second questionnaire was designed to €licit views and opinions from ten
secondary-school EFL teachersto investigate the research questions and hypotheses.
The teachers where randomly selected from the wilaya of Tlemcen. All the
informants are full-time teachers and their teaching experience varies between three
years and thirty years which meansthat some of them started teaching before the new
reform of the educational system, while the others have been teaching since the
implementation of the CBA.

3.4.1 Questionnaire Analysis

We have seen it convenient to treat the data both in tables and bar charts. The
bar charts are chosen in the case of having more than one answer within the same
guestion. The questionnaire comprises a set of twenty questions divided into three
rubrics.

The first rubric is designed to get an idea about the teachers’ perception of
autonomy. The second rubric intends to discover teachers’ readiness for the
implementation of autonomy in their classrooms. And finally the third rubric intends
to discover the existing of the factors mediating autonomous learning and if
assessment is part of the continuous teaching process. In fact, giving learners
freedom, to some extent; where they have to take decision related to their own

learning is a step towards autonomy.
Rubric One: Teachers’ Perception of Autonomy

Out of this rubric, the researcher wanted to collect information about the
teachers’ view and perception of autonomy. In fact, the teacher isthe key component
of successful learning in general and making changes in his classroom in particular

to meet the needs of the learners.
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Item One: What is learner autonomy according to you? Learner studying ...

The teachers’ attitudes and concept toward learner autonomy is important to
know whether or not they have an overview about the concept and to reveal their
attitude.

90
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a- in isolation b-in collaboration with ¢ e|ying on the teacher d-make his own decision
peers and the teacher about learning
a bmcmd

Bar chart 3.2: Teachers’ Perception of Autonomy
Theresults obtained are displayed in the bar chart above. The informants chose
more than one answer claiming that both suggestions, working in “collaboration with
peers and the teacher”; and their “ability to make his own decision”, are the quality
of a learner who takes charge of hisher own learning with (80%) and (50%)
respectively. Only (10%) believed that learner autonomy is a learner who “relies on

his teacher”.

[tem Two: AreAlgerianthird-year EFL |learners autonomous?

Theaim behind thisquestionisto discover whether autonomy is present within

third-year EFL learners.
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Table 3.18: Atonomy within EFL Third-Year Learners

I e T ST

Strongly agree 0%
Agree 0 0%
Disagree 8 80%
Strongly disagree 2 20%
Total 10 100%

All the respondents have a negative attitude when it comes to speak about
learner autonomy, (80%) “disagree” with the fact that pupils are autonomous in their
learning, and (20%) “strongly disagree”. The result shows the absence of autonomy

in the EFL classes.
Item Three: If you think that they are not autonomous, isit because ...?

The intention from the question is to discover the reasons behind the absence

of autonomy in EFL classes

Table 3.19: Reasons which Deny Autonomy

\H\H

The system doesn’t allow it (denies 0
autonomy) ot
They come from along spoon 0
feeding tradition 2 20%
They are not motivated 0 0%
Weak level in English 5 50%
Total 10 100%

The most obvious reason given isthe learners’ “weak level in English” (50%)
which is the result of the “system which denies autonomy” (30%) and the “spoon
feeding tradition” (20%).

Item Four: Learners are not given opportunities to develop autonomy

Learners cannot take charge of their own learning if they are not trained.

Autonomy is not something that a learner wears when needed, it is an attitude
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that the learners should acquire from their childhood. Without any opportunity

provided to exercise autonomy the learners cannot practice it.

Table 3.20: Convinient Classroom Environment in Developing Autonomy

\\\H

Strongly agree 10%
Agree 7 70%
Disagree 2 20%
Strongly disagree 0 0%

Total 10 100%

Most teachers agree with the fact that EFL learners are “not given any
opportunity to develop autonomy” with (70%), whereas (20%) disagree; according

to them, they are given chances to practice their independence in learning.
Rubric Two: Teacher Readinessfor Autonomy

When the teacher has a positive attitude towards autonomy and isinfavour for

implementing it, learners will automatically follow the process.

Item Five: The teachers should be autonomous themselves in order to make learner

less dependent on them?

Autonomous teachers are those who make the learning possible and see no

evil in promoting autonomy.

Table 3.21: Consideration of Teacher Autonomy

TS e T

Strongly agree 20%
Agree 8 80%
Disagree 0 10%
Strongly disagree 0 0%

Total 10 100%

In deed the results showed that all the teachers agree, at different degrees, on
the fact that the autonomous teacher is the one who is likely to implement autonomy
in his classroom, since he has the ability to master the subject matter and makes his

learners progressively less dependent on him to acquire capacities and competences
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at school that enable them to face challenging situations both inside and outside the

school walls.
Item six: What is your aim behind teaching English to third-year learners?

Teaching English to third-year learners should not be restricted to prepare
them for the Baccalaureate exam but should befor their future studies and career, and

to cope with the emergence of the English language in every field.

100
90
80
70
60
50
40
30
20
10

0
a-Preparing them to pass b-to handle the language c- To develop
the BAC exam to use it for further communicative abilities
education/life and career

Ha mb mC

Bar chart 3.3: AimsBehind Teaching English to Third-Year learners
Nine teachers, (90%), report that they want to prepare them for the
“Baccalaureate exam” only, however, they do not aim at “preparing their learnersfor
their further studies.” The remaining teacher, (10%), wants to develop his learners’

“communicative abilities.”
Rubric Three: The Factors Mediating Autonomous L ear ning

The aim behind this rubric is to see whether the cognitive, metacognitive,
affective and social factors, are taken into consideration by the teachers so as to boost

the learners’ autonomous learning.
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Item Seven: How do you consider continual classroom assessment?

Classroom assessment isavital tool for the ongoing of learning in general and
for the promotion of autonomy in particular. The aim behind classroom assessment
isnot to test learners for the sake of marks or grades attribution but it isimportant for
the teacher to identify learners’ strengths and weaknesses to remedy the existing gap

and reconsider the teaching and adapt the approaches accordingly.

Table 3.22: Teachers Opinions about Classroom Assessment

I e T

A vital tool 30%
Very important 6 60%
Important 1 10%
Not important at all 0 0%
Total 10 100%

All teachers are aware about the importance of assessing their learners during
thelearning processto evaluate their achievements and current knowledge which will
permit the teacher to adjust their teaching accordingly and remedy the weaknesses

encountered by their learners.
Item Eight: How do you assess your learners?

To ensure an effectivel earning and having autonomous learners, teachers must
choose the right assessment techniques; there should be a shift from the old methods
of evaluating pupils’ achievement through tests and examsto amore effective method
where pupils can identify their weaknesses rather than training them how to get the
best marks.
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a- Tests and exams b- Homework c- Continuous class d- Projects
activities

Bar chart 3.4: Teachers’ Assessment Tools

Therespondents use three sorts of proposed techniques; proposed, surprisingly
“tests and exams” are not the only means of evaluating the learners’ proficiency,
though they are important in the teaching/learning process. However, tests and exams
remain at the same rate with “continuous class activity” with (80%). “Homework”,
(60%), is also seen as a good means of assessment which makes the learners work
without the teacher’s intervention and also enable them to make any independent
research when needed. “The project” is a necessary tool in the promotion of

autonomy, but no one of the informants sees its decisive role.
Item Nine: Do you encourage the learnersto read the unit preview?

The unit preview is very important for both the teacher and the learners. It
provides them with the language contents they will go through in the whole unit. One
cannot expect a learner to be autonomous if he is not aware of the existence of the
course content and the objective he is to reach during the English sessions, of what

they are going to learn and what is expected from them.
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Table 3.23: Teachers’ Beliefs about the Importance of the Unit Preview for
Learners

I T T

Always 30%
Sometimes 3 30%
Rarely 3 30%
Never 1 10%
Total 10 100%

The unexpected results show that the teachers are conscious about the
importance which lies behind involving learners in taking more responsibility
through directing their attention towards the content of the unit with arate of (30%)
for “aways” and “sometimes’. Nonetheless, (30%) rarely use this approach to

learning, and (10%) never triesit.

[tem Ten: How often do you tell your learnersto fill in the assessment list by the end

of each unit?

The self-assessment part provided at the end of each unit permits the learners
to monitor their own learning and take more responsibility to pinpoint their strengths
and weaknesses, and then try to remedy the weaknesses through extra tasks provided
by the teacher.

Table 3.24: Use of Self —Assessment to Enhance Autonomy

I Y T

Always 40%
Sometimes 1 10%
Rarely 4 40%
Never 1 10%
Total 10 100%

The data gathered shows that the teachers give, to some extent, a dlight
importance to self-assessment with (40%) of them who “aways” direct the learners’
attention to it, and only (10%) “sometimes’ do so. However, only one of the

respondents (10%) has “never” used self-assessment in his teaching practices.
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Item Eleven: If yes, how do you encourage them to remedy their weaknesses?

A teacher should help his learners to take actions according to the results
obtained from the assessment learning log.

Table 3.25: Teachers Actionsto Remedy the Learners’ Weaknesses (after self-
assessment)

IS e T

| try to make remedia work 70%
| train them to make plans to

improvetheir level 0 0%
Encourage them to use grammar

books and other tools 1 10%
| do nothing 1 10%
Total 9 90%

The table above displays the results obtained; (70%) of the teacher try
“remedial work”, however, only 10% encourages the use of “extra scholar material”,
while (10%) “do nothing.” No teacher encourages his learners to make plans so asto

improve their level.
Item Twelve: Do you set the units’ projects (for 3™ year pupils)?

Project-Based learning is a vital tool in fostering autonomy. Learners are
guided to rely on their own, work collaboratively and make research in different

subjects.

Table 3.26: Project Realization

T T T

40%
No 6 60%
Total 10 10%

The great majority of the teacher (60%) “do not set the units’ project” claiming
that third-year programme is overloaded and they do not have enough time to cover

it, only (40%) “see itsimportance.”
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Item Thirteen: Who is responsible for successful language learning?

This question was asked for the sake of eliciting data on how teachers perceive

responsibility in the learning process. The results are represented in the table below.

Table 3.27: Teachers’ Perception of Responsibility in Learning

I T T

The teacher only 0%
The learner only 0 0%
Both of them 10 100%
Total 10 100%

All the informants responded with a positive attitude that it is a shared
responsibility, and the collaboration of both the teacher and the learners is essential

in successful language learning.
Item Fourteen: What is (are) your role (s) in the classroom?

The roles the secondary-school teachers perform in their classrooms show
whether they are giving opportunities to pupils to step towards autonomy or they are

still the controller of the teaching/learning process.

90
80
70
60
50
40

30

20
10 I
0

a-Controller b-assistant c-facilitator d-collaborator

Ha b mc ud

Bar chart 3.5: Teachers’ Role in the Classroom
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According to the collected answers, the teachers affirmed that they cannot
have only one role, they have to play many roles within different tasks. 80% of them
see themselves as “facilitators”, 60% as “assistance providers” and 50% as

“collaborators”. Rarely they play the role of “controllers” however.
[tem Fifteen: Which skill(s) do you implement in your classroom?

To cope with the rapid changes in the society, the implementation of the 21%
century skills is necessary, teachers should be aware of the need to prepare their

learners for their future careers and jobs.

80
70
60
50
40
30
20
10

0
a-critical thinking b-creativity c-communication d- collaboration

a Wb mc md

Bar chart 3.6: 21% Century Skills Implementation

In this vein, it seems that the teachers are conscious about the importance of
those skills and their use interchangeably since they are present in their teaching at
different degrees. “Communication” and “collaborative” skills are at the foreground
with (70%) of teachers, the same appliesfor “critical thinking” whichisalso at ahigh
scale with (60%), which is essential in promoting autonomy. However, “creativity”
remains below with only (30%).
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3.4.2 Results I nter pretation

ELT Algerian teachers seem to be aware of the importance of learner
autonomy and how crucial isthe implementation of independency in learning in order
to meet the life needs to fulfill both personal and societal.

Many teachers have a misconception of learner autonomy; they consider it as
a process which leads the learners learning on their own without any intervention.
Y et, teachers should be aware that it is their role to develop autonomous behaviour
in their classrooms through guidance and facilitating the empowerment of their

learners. Little (1997) cited in Cérdenas, expresses that:

Autonomy in language learning is not merely a matter of control over
learning activities and resources. It is also a matter of a particular
orientation towards language learning, in which ‘for the truly
autonomous lear ner, each occasion of language use is an occasion of

language lear ning, and vice ver sa.

(Cardenas 2006, p186)

As far as the present research is concerned, (80%) of the informants view
independent learners in learning as the ones who work in collaboration with peers
and teachers, and having the ability to make their own decision about learning (50%).
Though the promotion of autonomy does not seem to be popular amongst Algerian
teachers, the results show a positive attitude towards it. This means that the concept
of autonomy begins to spread over boundaries and does not remain as a theory but a
behaviour which should be adopted in EFL classrooms settings.

However, (10%) of the informants misunderstand autonomy and think it to be
the fact of relying on the teacher. Despite the change in attitudes towards autonomy,
there are still difficulties that hinder it. In fact, all the teachers questioned confirm
that EFL learners are not autonomous; 50% think this is mainly due to the learners’
weak level in English, which remains an obstacle behind implementing autonomy in
their classrooms and therefore such learners need a lot of teacher’s help. Thus, there
Is still along way to go to reach learners independence over their learning, since the

learnersare not given
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enough opportunities to exercise their empowerment, (80%) of them informants
confirm it. However, the remaining respondents disagree; according to them pupils

are given opportunities.

The second part is based on the teachers’ readiness for autonomy. The
fostering and adoption of autonomous behaviour in the classroom demands a change
in attitudes. Many teachers feel familiar and more secure behind the traditional
teaching, and reluctant in trying new things to improve both their professional
development and the pupils’ learning. In the case of our investigation (90%) of the
teachers prepare learnersto sit for exams, which is a dangerous way of teaching. As
long as the teaching is related to preparing pupils for exams, it will be impossible to
inculcate and reach autonomy. This results related to the current question confirms
the hypothesis that third-year EFL learners are not autonomous because they are

trained to take exams rather than attaining proficiency in language learning.

In recent years there has been a great interest on the adoption of other
techniques of evaluating learners out of tests and exams. The ninth question was
designed to discover whether teachers are aware of the importance of using an
ongoing assessment strategy in the classroom to have a clear view about their
learners’ capacities, and thus plan remedia work accordingly. 30% of the informants
consider classroom assessment as avital tool, (60%) as very important, and (10%) as
important. Though the teachers consider classroom assessment as an important
strategy in enhancing autonomy, nearly al them evaluate their pupils through tests
and exams (80%). According to the results gathered, it seemsthat traditional ways of
testing still prevail, of course learners cannot be assessed only through classroom
activities; they need to feel that marks are also important in the learning process to
moveto the next level. Nonetheless, it should not be the only way used; this may |ead
to race against marks instead of identifying the level of competency the learners are
able to reach and helping the teacher to identify the obstacles which hinder learning.
Homework isalso an efficient way of evaluating learners; they can make independent
research and compl ete the task alone without any reliance on the teacher, (50%) of
the informants make use of homework as a means of evaluation. A teacher should not

use only one means to assess learners learning outcome.
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Thetextbook should facilitate the transfer of responsibility from the teacher to
the learner since the language content of each unit and sequence are clearly displayed
for the sake of self-study, or at least having an overview about it beforehand, they can
consult the book map (see Appendix v). Thefinal objective as well as each sequence
objective are specified and stated at the beginning of each unit. despite the fact that
the third-year English textbook promotes autonomy, only few teachers (30%) always
encourage this act, whereas the others, either “sometimes” (30%) or “rarely” (30%),
direct the learners’ attention to read the unit preview. Though the results show
different degrees of frequency in the teachers’ referring to the unit preview, the fact
that they direct their learners’ attention to it is of great importance, which shows that
teachers’ behaviour is changing and their perception of having control over the
teaching/learning process has shifted and got one step forward. However, the
remaining informants do not consider it as an important tool to be consulted regularly

by learners.

As far as self-assessment is concerned, the textbook contains an assessment
learning log where the learners are asked to tick the appropriate box to monitor their
level of performance then illustrate with examples. Nonetheless, it is provided in a
form of summative assessment, that is, only at the end of each unit (see Appendix v),
knowing that assessment should be an ongoing process and part of the
teaching/learning process. The results state that only (40%) of the teachers “aways”
encourages self-assessment, (10%) “sometimes”, (40%) “rarely”, and (10%) “never”
dealt with self-assessment practice. The fact is that learners should not move to the
next unit without any remedy of the weaknesses revealed by the assessment. Besides,
there is no activity or further practice of the language points learned during the unit
provided in the textbook. It is the teacher who should assign a test which provides
remedial work; this is the case of (70%) of our informants. Only (10%) directs
learners’ attention towards making self-study through the consultation of reference
books or extra scholar practice. This leads to the corroboration of the second
hypothesisthat learners cannot be autonomous if they do not undertake any self-study

programme.
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Within the new reform and the implementation of the new approach to
teaching CBA aims at promoting successful learning through PBL. This teaching
method in which pupils gain knowledge and skills through collaboration, critical
thinking, creativity, is essential in making autonomous learners. Indeed, it is the
project which enables learners to work independently from the teacher and take some
decision then reflect on their own learning, the effectiveness of their inquiry and
project activities. Question eleven was designed for this purpose. A clear majority of
our informants (60%) do not set the unit project for their learners arguing that it is not
possible to cover the third-year secondary programme and prepare pupils to sit for
the exam by training them with Baccalaureate exam samples. It is seen as time
consuming. Besides, projects do not really reflect the learners real work and personal
efforts; they hand over ready-made projects taken from the net. The remaining
teachers (40%) set the unit projects without demanding any oral presentation. The
learners have just to hand them over to the teacher who will attribute marksin return.
Nevertheless, one of the salient components of the project is the oral presentation
which fosters the communication skill through classroom interaction with peers and

the teacher.

In an autonomous classroom the teaching/learning process is regarded as a
shared responsibility between the teacher and the learners. The teachers who
participate in the questionnaire see the collaboration as a key in the development of
an autonomous behavior (100%); it alsorelies a lot on the teacher’s role. Infact, many
teachers find it hard to promote autonomy since it involves effort, and abandoning
the security of control. Besides, |earners see them as the authority in the classroom
and thus, teacher are not ready to give up such a securing means of control.
Autonomous learners would be more successful partly when the teacher invest time
efforts, and tries new techniques to improve both professional development and the
learning process. The majority of the informants play many roles, 8 of them facilitate
the learning for their learners, 5 teachers collaborate with the learners and 6 of them
assist their learners in their work. This means that the teachers do not consider their

role only as controller. They are aware that when performing the other roles in the
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classroom they give the learners chances to make decision concerning their learning,

hence step towards self-reliance.

It is not aways easy for the teacher to cater to all the learners’ different
learning and styles. A Classroom always comprises various types of learners and the
skillsand knowledge acquired at school are not sufficient to meet the learners’ future
life and needs. Hence, the implementation of the 21% century skills is necessary; in
fact, the teachers should use those skills within their classrooms so that they would

be able to face outside challenges during their whole lives.
3.5 Classroom Observation

Classroom observation is the most informative triangul ation data-collection in
thisstudy; it was away of gathering information about the teacher/learner interaction
and assessing learner autonomy. It isin no way a means of evaluating teaching but to
gather information about it. Since autonomy is an observable feature, the observation
was anecessary tool to identify the degree to which the learnersare actually in control
of their learning and whether the learners are given the opportunity to practice this
behaviour. The observation of three classrooms were necessary so as to compare the
criteriawith different environmental teaching settings and different players (teachers
and learners). The classrooms observed were of different streams: A Scientific
Stream which consists of 41 pupils, a Mathematic Stream with 12 pupils, and a
Foreign Languages Stream which of 43 pupils; noting that three hours were devoted
to the English lessons for the scientific streams and four hours to the Literature
Stream.

3.5.1 Data Collected

During the classrooms observation sessions which lasted nearly two months;
the results were obtained through rating scales and note taking. The selected
observation criteriawere divided into two parts: the first aimed to gather information
about the teachers’ practices to promote autonomy, and if learners were given the
opportunity to develop and practice autonomy, whereas the second was devoted to
the learners’ behaviour and their readiness towards taking charge of their own
learning. The criteria that the observation was concerned with are displayed in the
tables below:
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Table 3.28: The Use of Assessment to Enhance Autonomy

" 1
o
S
e
O
O
1- The teacher prompts learners | T eacher 1
to recall previousy learned| Teacher 2
knowledge Teacher 3
Teacher 1
2- The teacher negotiates tasks
e Teacher 2
criteriawith the learners
Teacher 3
3- The teacher observes learners | Teacher 1
a work and checks ther| Teacher 2
progress throughout the tasks’ at e @
hand
4- Learnersareactively involved | Teacher 1
and engaged in evaluating and | Teacher 2
reflecting on their own learning | teacher 3
o ) Teacher 1
5— Learners’ opinion is taken Teacher 2
into account
Teacher 3
Teacher 1
6- Teacher uses assessment to
. e ) Teacher 2
pre-empt learning difficulties.
Teacher 3
Teacher 1
7- Tasks are used to reinforce
. Teacher 2
learning
Teacher 3
Teacher 1
8- The language outcomes are
clearly shared with learners. Teacher 2
Teacher 3
9- Objectives are shared with the | Teacher 1
learners at the beginning of each | Teacher 2
Sequence Teacher 3
_ Teacher 1
10- The outcomes are effectively |~
used to plan further learning
Teacher 3
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Table 3.29: Learner readinessfor autonomy

2
T
S
S
S
®)

1- Teacher encourages the| Teacher1

learners to evaluate thar

. Teacher 2

learning at the end of each
Session Teacher 3
Teacher 1

2- Learners enthusiastically and
actively participate in the| Teacher 2

| esson/activities/discussion Teacher 3

: ) Teacher 1
3- Learners reflect in their own eacher

learning by making use of their | Teacher 2

personal notes Teacher 3

. o Teacher 1
4- Learners activate their prior eane

knowledge doing outlining | Teacher 2

while studying Teacher 3

5- There is a high level of co- Teacher 1

operation and peer interaction | Teacher 2

and support Teacher 3

) Teacher 1
6- Learners assess their own

performance through teacher’s | Teacher 2

feedback Teacher 3

3.5.2 Resultsand Inter pretation of Classroom Observation

Autonomy means learner-centered classroom. Though the teacher has to take
most of the managerial decisions and prepare everything in advance to guide the
learners and facilitate the developing sense of learners’ autonomy through decision
making and critical thinking, heisnot in sole charge of the teaching/ |earning process.
Everything depends on the learner co-operation which plays an essential role in
classroom interaction. This contribution is of a great importance for the success of

the lesson in general and learning the language in particular.
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The teachers observed showed a great self-confidence and a quite good
mastery of the language; their lessons plan and performances were in accordance with
the CBA. Asthey started teaching long before the coming of the CBA, they have got
acquainted with the different reforms made by the Ministry of Education. This helps
them to recall and exploit their past experience to establish different practices that
meet the learners’ needs and allows them to be more engaged in the learning process.
Moreover, they use reflection as an integral part of the teaching process which aims
at modifying the lesson and setting appropriate solutions for better involvement of
the learners. Despite all these skillful teachers’ characteristics, the classrooms
observation confirmed that the three classes are far from being autonomous except
for few pupils (4 learners) in literary stream who worked cooperatively and reflect in

their own learning (who are according to the teacher repeaters).

During the whole observation period only one teacher shared the objectives
with hislearners at the beginning of the sequence showing them what they were going
to deal with, claiming that the learners had to know what they are going to do; though
they were very weak and unable to interact with the teacher or their peers. In all the
observed classrooms, many learners showed their detachment in learning the
language. When approaching them, they asserted that they did not have the necessary
language background and capacities and that if they had the choice they would not
attend the English lessons. What was worth noting was that most of them did not
understand the teacher when speaking in English or when giving instructions to do
any activity, they asked peers, who according to them are more qualified, about what
they were supposed to do. All these assertions were confirmed by all the teachers
being observed. They had difficulties in teaching since there were only few learners
who had the ability to follow and know what they were asked to do. Unfortunately,
the learners were not engaged during the learning activities, they were neither

attentive during the lesson nor trying to make any effort to remedy their weaknesses.

What was unusual but interesting, with the teacher of the Literary stream
classroom was that she gave the learnersthe opportunity to decide for the time needed
for each activity and negotiate tasks criteria with them. Such behaviour was not

noticed with any the other teachers who decided for everything.
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Nonetheless, all the teachers observed learners at work to check their progress
throughout the tasks at hand.

Being aware of the difficulties they face with EFL learners, al the teachers
concerned with the observation tried to make learning easy and thus played the role
of afacilitator. What is also positive with all these teachersis that they do not use the
textbook slavishly; they are selective and make lessons easier and enjoyable for
learners to get them more engaged in deeper learning, through the use of visual aid
(data show) and other motivating means which interest the youth to make them more
involved in the lesson. There was a consistency between teaching and assessing; this
formative assessment is an intrinsic process that the teachers used to monitor the
learners’ progress; in fact, “it aims at knowing about how learning are progressing
and wherethey are having troubles. It also helpsteachersto make the necessary
instructional adjustments so asto offer mor e opportunities to practices.” (Habib
2012, p17). However, they did not afford opportunities for pupils to evaluate their
own work except for one teacher who encouraged self-assessment through the
“learning logs” provided in the textbook. This technique is one of the most salient
principles of the learner-centered approach which increases learners’ autonomy,
motivation and responsibility. It providesthe teacher with information about |earners’
weaknesses and where more work is needed. Unfortunately, this is designed in a
summative way, implemented at the end of each unit, rather in aformative way which
ams at providing continua and adequate feedback. This self-assessment was
unsuccessful; the learners did not cope with it positively because when the teacher
asked them to illustrate, the language items being taught in the whole unit by giving
relevant examples for each case they found difficulties in finding sentences. They
were not able to give examples except for occasional answers that showed their weak

level in the English language and inability to handle the language.

All along the classroom observation, the teachers had never set the learnersfor
pair work nor group work. They were working individually except for some learners
from the literary stream who interact with one another and reflect on their own
learning. This reflection was supported by the teacher who did not correct the

mi stakes done by the learners but rather encouraged self- and peer-correction which
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are first steps in fostering autonomy. Generally, it was the learners who spotted the
mistakes but whenever they did not pay attention to it the teacher directed their
attention so as they would correct it. The classroom atmosphere was enjoyable with
learners trying to do their best except that they all liked giving collective answers at
once, which, in itself is a bad habit since it would be difficult to identify weak
learners. The teacher reacted immediately when she saw some learners puzzled with
the answers and tried to remedy the weaknesses through formative assessment to
reinforce learning. This reflection allows the teacher “re-considering how their
teaching process is guided and re-evaluating their planning and their action
sources. It helps raise awareness of what should be done later to avoid
weaknesses.” (Semmoud, 2008, p 35).

Summaries, revisions and quizzes about the previous lesson were noticed at
the beginning of each session with all the observed classrooms. These learning
techniques were mainly used by the teacher to preempt learning difficulties and the
outcomes were effectively used to plan further learning. In other words, through this

technique the teachers gave some remedial work to bridge the gap.

Putting the learners in a problem-solving situation where prior knowledge is
needed was a technique used by all the teachers. At this stage the teachers leave
learners work on their own without giving any remark or correction. This phase is
called the awareness phase; its aim is to urge learners to use grammatical structures
desired. The learners were allowed to make mistakes as they had not dealt with the
rules of the lessons yet. Then the teachers gave some examples to observe (a mixture
of easy and challenging examples so asto involve both weak and good learnersin the
learning process.) so they can compare their answers with the provided examples
given and guess the right and wrong answers. As things became clearer they were
asked to self-correct the mistakes they had made in the first step of the lesson.
Unfortunately, this was done only with the grammar lessons (which seem to be the
easiest lessons for excellent and average learners), what was remarkable was that
learners felt more secure with grammar lessons showing a high level of enthusiasm,
but English language is not restricted to grammar rules. When it came to tasks on

reading, writing or even oral interaction most learners did not seem at ease
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they cannot speak in English for a long period of time, lacking communicative
competence. Besides the type of activities proposed are not sufficient to develop this

competence as they are related to sentences used in isolation.

Y et, it isimportant to pinpoint that when it came to written expression learners
did not really cooperate with the teachers except for afew ones. It isthe only activity
related to higher-order thinking and the best representative example of performance-
based assessment. Indeed, essay writing is of great importance in learning languages,
inthisregard Akli (2011, p168) maintainsthat it isthe only part where: “the student
should convey his/her ideas in a good English respecting both content and
structure.” It informs the teacher “about the students’ abilities in combining

different language elements to form a cohesive and a coherent written passage.”

During the written expression sessions, the teachers did not set the learners to
work collaboratively in groups or in pairs, though it isathink, pair, share activity. In
a post observation discussion with the teachers two of them asserted that the great
majority of the learners have difficulties in written expression (written skill). In
addition, they assert that it takes more than two sessions to write the final draft, while
according to the annual distribution it must take them only one session, which makes
it impossible to produce a piece of writing in such a short time. All these constraints,
according to theteachers, lead the learnersto rote learning (they learn essays by heart)
instead of trying to remedy their weaknesses. There are very few pupils who were

able to produce good or excellent essays.

What was remarkable with one of the teachers during the presentation of
written expression sessions was that she made use of many techniques to involve all
the learners in the writing process. During the presentation of the topic with the use
of the data show, the learners were asked to discover the topic they were going to
write an essay about, through pictures, captions and time to time jokes. The teacher
insisted alot on note-taking, which seemed natural for most pupils. The presentation
was followed by a set of exercisesrelated to the projection which required the use of
note-taking. Then, step by step, the learners started constructing sentences,
paragraphs and at the end they wrote the final draft.
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The technigques used by the teacher for the written expression was used at the
beginning of each unit to present the related vocabulary. Whenever there were
activities related to a listening script or a reading passage, the learners did not find
any difficulty in doing the tasks since they had already dealt with the topic in the
presentation. The other teachers followed the presentation provided in the textbook
which did not cover any vocabulary they would deal with later; and learners seemed
to be lost, and not knowing what the next step would be and still puzzled with the

unit and the sequence contents.
3.6 Summary of the Main Results

The genera review of the educational reform aims at preparing the new
generation to face the challenges and meet the demands of the globalized world
through decision making, problem-solving situations and individual autonomy.
Accordingly, the aim of the study was to discover how autonomous are EFL third-
year secondary school learners are and how ready they are to exercise their freedom,

away from any other person’s control.

The analysis of the collected data revealed that learners are not yet ready to
step towards autonomy; they still consider the teacher as the one who is responsible
for their learning. Though the teachers’ attitudes have tremendously changed,
according to the results gathered in the teachers’ questionnaire and the classroom
observation, there is a positive change. Teachers give more consideration to learner-
centered classroom. They do not consider their role only as being the dominant
feature of the teaching/learning process; but the move from one role to ancther is
inevitable if they care about the development of learner autonomy to promote

language learner and lifelong learning individuals.

Many activities in the textbook aim at raising the learners’ awareness and
involving them in the learning process. These activities such as. reading the unit
preview, to be aware of the language contents; the self-assessment strategy provided
at the end of each unit, project, etc. are tools and means to train learners to decision-
making, reflection, and hence to become independent and more confident learners. In

other words, learners’ attention should be directed towards using these strategies as
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means of fostering autonomy. Surprisingly, many teachers use these techniques but

neither sufficiently nor frequently.

Furthermore, there is also recognition of the benefits of formative as well as
self-assessment and their positive influence on language learning in general and on
autonomy in particular. The fact that the teacher entails effective means of assessing
his learners’ achievement and competencies proves that there is awareness towards
the need for directing the learners’ attention towards the importance of remedying the
weaknesses before stepping into the next learning stage. It also permits the teacher to

reconsider the teaching approaches and adjust them to meet the learners’ demands.
3.7 Conclusion

The third chapter is an attempt to answer the research questions and the
hypotheses put forward through the anaysis of both the learners’ and teachers’
guestionnaire and the observation three classrooms. The results revealed that the
teachers’ practices have tremendously changed from the traditional teaching.
However, most pupils do not seem to be ready to step into autonomy. They still see
themsel ves as passive recipient of knowledge and rely on the teacher in the classroom

to correct mistakes, or even when they are asked to do any challenging activity.

More importantly, this chapter is considered as an investigation of the process
of assessing learner autonomy not in the sense of measuring it but to find possible
remedies to the problem of the dependency on the teacher in the teaching/learning
process. In fact, learners are too much dependent on external sources to do the
learning for them; they are not trained to self-study and decision-making. They

consider English only as a school subject and try to score well.

Though the teachers’ attitudes towards their role of controller have changed,
thereis still along way before changing the learners’ attitudes toward the concept of
autonomy. They still consider the teacher as fount of knowledge and the source of
information. Yet, in the digital age and with the emergence of the world literacy
through the internet, learners should have the capacity to search for anything at any
time when needed. Learning only in the classroom is not enough in the globalized

world.

106



Chapter four:
QOuggestions and

(R ecommendations




CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

Chapter Four
Suggestions and Recommendations
4.1 Introduction
4.2 Promoting Autonomy
4.2.1 Teachers’ Role in Promoting Autonomy
4.2.1.1 Preparing Teachers in Promoting Autonomy
4.2.1.2 Proposed Reflection Sheet
4.2.1.3 Integration of Workshops
4.3 Learning Path to Autonomy
4.3.1 Learners’ Training to Promote
4.3.2 Recommendations for Strategy Development to Foster Autonomy
4.3.2.1 Planning lessons

4.3.2.2 Sample of Lesson Plan for Presenting Vocabulary Related
to the Theme

4.3.2.3 Sample of Lesson Plan where Inductive Grammar is Taught
4.3.2.4 Homework
4.3.2.5 Keeping Learning Journal

4.4 Conclusion

108



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

4.1 Introduction

The research study aims at assessing learner autonomy to measure to what
extent Algerian EFL learners are aware of the importance of taking charge of their
learning and being less dependent on the teacher. However, “What we need to
measur e is not the degreeto which studentsar e independent of the influence of
other-controlling agents, but the degree to which they are actually in control of
their learning” (Benson 2010, p 81). After the investigations, the results show
that our learners are far from being autonomous, teaching is still a teacher-centered
rather than a learner-centered one. Though CBA is promoted as an approach to
English language teaching which aims to diminish teacher’s interference in the
classroom and emphasizes more on developing the learners’ skills and
competencies to face theglobalized world, there is still along way from both the
teachers and learnersto stepin autonomy so as to remedy the weaknesses.

EFL teachers should be aware about the need for change in their role. As
learning a foreign language through grammar rules and memorizing dialogues proved
less effective. Learners should be prepared for their future careers and life, they
should develop their learning skills to enable them continue learning outside the
classroom and even after they leave formal education, even though they do not have
enough contact with the target language outside schooal, i.e. support language learning
process and help learners to develop their competencies for learner autonomy and

life- long learning.

This chapter will tackle some recommendations and solutions concerning the
promotion of autonomy in EFL classroom. To shift to a learner-centered approach
the teachers should introduce changesin their classrooms and make the learners yield
to making efforts to acquire the competencies and skills needed for their learning. It
Is through motivation and assessment strategies that the learners will step towards
autonomy. In fact, autonomy is not something that can be acquired and developed
only in third-year secondary education, it is a behaviour inculcated from early

education, making effort in language learning.
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4.2 Promoting Autonomy

Learner autonomy is the first important factor that determines EFL learning
success. Learners can be encouraged to learn independently from the teacher by
motivating them. Motivation, especially intrinsic motivation, has a positive
correlation with FL achievement and proficiency. The best way to promote autonomy

is to arise from learners’ own desire to learn.

Having a positive attitude from the learners towards learning the language isa
way to step in autonomy. In Algerian schools many learners come with a negative
attitude towards English which has a profound impact on their motivation. External
attitudes are another factor which leads to English language learning failure. In our
society, parents see learning scientific subjects such as mathematics, physics, natural
sciences etc. much more important for their children future career than learning a
language which isnot present in their daily life. They are not aware of the importance
of the English language in their further studies since all scientific research and
publications are written in English. Furthermore, the teacher hasto give good reasons
to motivate pupils and make them engaged in learning the language; his role is

significant and prerequisite for a positive classroom atmosphere.

In Algerian schools there is no obvious reason which motivates learners in
learning English; learners view the language only as a school subject imposed on
them. If they were given choice, most of them would not study it. Giving reasons for
learning the languageis of great importance. Thefact that pupils are not in touch with
thelanguagein their daily lifeisan obstacle behind learning. They can watch English
movies or listen to their favorite English song for fun only. According to Elis and
Sinclaire (1989) there are three major aspects in promoting learners’ autonomy:

learner training, teacher’s role and instructional material.
4.2.1 Teachers’ Rolein Promoting Autonomy

The teacher is an important partner in the educational system. The way the
teacher teaches must reflect the world the learners will move into and what will make
them useful and ever-lasting learners. However, teachers in Algeria face increasing
demands and constraints such as overcrowded classes, standardized tests and
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unmotivated learners. Arguably, learners’ needs in the 21% century are different and
much more demanding from the teacher since more emphasize has been put on
learners. In fact, it is the learners’ needs which should dictate the syllabus and not
some imposed one.

Moving to learner-centeredness aims at making learners learn by themselves
to be lifelong learners. Autonomy does not mean learners learning alone or in
isolation without any guidance, this approach emphasizes on the role of the teachers
who has the power to enhance learners’ motivation in learning the language.

The teacher is the one who makes the other professions possible. Thisis why
the teachers’ role is decisive in making pupils engaged in the learning process. Many
educationalists do not accept the idea of learner-centered classrooms; they seeit asa
neglect act from the teacher to let learners do the learning on their own and worried
about losing their personal identification. Many teachers find |earner-centered
classrooms quite difficult to handle; they have to take into account their learners’
needs and interests, they cannot provide knowledge as they used to do in the
traditional approach, they should have character and good competence to come across
challengesthey face in their classrooms. Moreover, they should be knowledgeablein
the language structure area. “If [the teacher] is indeed wise, he does not bid you
enter the house of hiswisdom, but rather leadsyou to the threshold of your own
mind” (Gibrane 1991, p76).

Within the same classroom, the teacher’s role may differ from one activity to
another. A skillful teacher makes these changes to ensure the effectiveness of his
teaching enhancement. Many roles that are attributed to the teacher should facilitate
the learners’ progress. Hence, it is worth noting that the 21% century learners are
required to enter the future workplace with competencies and skills that will enable
them to live in the global world such as. higher order thinking skills, effective
communicative skills and knowledge of the technology that they will use in their
careers.

Hence, in order to define the roles of the teacher, it is worth remembering the
motto-like teaching process, “A teacher isa P.L.E.F.T.E.R”, put forward by the
English Inspectorate of National Education.
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Planner, i.e. the teacher sees planning and structuring of learning activities as

fundamental to success in teaching and learning.

Linguistic model, i.e. the model learners should imitate.

Evaluator, i.e. the teacher assesses the learners’ progress.

Facilitator, i.e. the teacher simplifies the learning process.

Team member, i.e. the teacher takes part in cooperative activities and team work.
Educator, i.e. the teacher serves as an example suitable for imitation.

Researcher, i.e. the teacher is encouraged to conduct research related to language,

including research in his own classroom.
(Benmoussat 2003, p 237)
Other roles are attributed to the teacher:

Controller: Most teachers feel comfortable with this role since it permits them to

take charge of the class and decide for everything.

Organiser: The success of the learning process depends on a good organization to

get learners engaged and motivated.

Assessor: Adequate feedback is given to see how well pupils are performing.
Prompter: The teacher intervenes only when help is needed and encourage by
discreetly nudging pupils.

Participant: Within this role there is a friendship atmosphere as the teacher takes

part in activities without being too overpowering.

Resour ce: As a resource the teacher can guide and encourage his learners to go to
look for information for themsel ves through the use of available resources so as not
to become over-reliant on the teacher and to become more independent in their

learning.

Tutor: thisrole permitsthe teacher to giveindividual attention to alearner and allows

him to meet a specific learner’s need.
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Observer: observe learners at work and take notes about what they get wrong and

right to see how well learners are doing and thus, make changesin the future lessons.
(Harmer 2001)

However, not only novice teachers need training, experienced teachers also
need it to keep refreshed about recent pedagogical developments, motivated and get
more engaged. Since the implementation of the educational reform new syllabuses
have been designed, a new approach has been introduced and new textbooks
launched. The teachers were asked to do their best to cope with the new materials
provided without any training. However, moving from one approach to a new one
requires a transition period where inspectors and teachers alike are submitted to
intensive training and where pilot schools and classrooms are appointed for the
gradual and partial experimentation of the approach outstanding novelties. This step
is evaluated by experts; it concerns the feedback of al the actorsinvolved in the new
process. A few textbook samples are printed for the experimentation. Errata, together
with a textbook evaluation grid are set for the final estimation and before the large
scale printing. Meanwhile, al the other teachers go through theoretical and practical
training sessions. Only then can the true implementation of the approach be started.
Nothing of all this was donein Algeria before of the coming of the CBA.

Unexpectedly, the “reform” faced a particular oddity when the ministry
instructed teachers, inspectors and school authorities to follow blindly a subjectively
imposed yearly distribution based on an hour-by-hour programme advancement and
to abandon the “situation of integration” in the third-year classes and thus in the
Baccalaureate papers. It should be noted that the situation of integration is the
synthesis of a whole teaching unit achievements where the learners are meant to

implement their learningsin real or semi-real situations.

Therefore, thisled to an on-going ineffective teaching of English and teachers
trying to involve their learners through myriad of techniques to ensure their success.
Nonetheless, there are seminars and study days where both novice and experienced
teachers are requested to attend at the beginning of each academic year where the

inspectors present the curriculum assignments. The seminars are devoided
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of practicability and consistency, they are based only on theory and how teachers
should adapt the texts provided in the textbooks and simplify tasks; yet teaching isa
process that requires from the teacher to be in continuous learning and this cannot be

afforded in not a one-time seminar.

The alternative should be the use of teacher development as complementary to
teacher training. The combination of both practices bring about innovation and
change, Semmoud argues:

along with teacher training, teacher development is a vital component
in teacher education development fills the gap in training by giving
teachersthe possibility to reflect on classroom practices, gain insights
into teaching experiences, view education aslong-ter m process, and deal
with change and diver gence.

(Semmoud 2008, p 56).

A professional trait is needed in the effective performance. The teacher in the
21% century should be an expert in his field, a good communicator, a critical thinker,
a problem solver and a creative thinker. This professiona development is of utmost
importance in promoting autonomy; besides, it offers betterment and successful
teaching. It should be part of the teaching practices and viewed as a continuous
process; it is a set of research and learning through which teaching becomes easier
and meaningful. It is necessary to focus on the teacher’s educational development
becauseit isvital for the teacher to adjust histeaching according to the learners’ needs
and find techniquesto reduce pupils’ reliance and dependence on him and make them

more autonomous.
4.2.1.1 Preparing Teachersin Promoting Autonomy

Teacher Educational Development should benefit learners’ learning and have
freedom from control over their teaching, in other words, teaching should not be
constrained to stick to the curriculum and the pacing schedule which does not allow
any flexibility or opportunity to practice the language nor allows the learnersto show
their creativity and interest in learning the language.

One of the key concepts of the Teacher Educational Development (TED) is
reflection, reflection is a part of the teaching process that leads the teachers to solve

the dilemmaof classroom practices by collecting data about their teaching for change
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in lesson planning. This reflection can be either in action or on teaching. Reflection
in action is areaction towards a problem that occurs when the lesson isin progress,
where the teacher recalls his past experience to establish different approaches and
practices to involve learners. On the other hand, reflection on teaching is rather
thinking about what should be done later to remedy weaknesses and i mprove teaching
to meet the pupils’ difficulties in learning. In reflection the teacher thinks about
reasons why a certain lesson points went well or did not go well in order to find ways

to improve on things that did not go well.

Collecting data of one’s own teaching can be used as a pedagogical approach
towards autonomy. These data can be collected through journal writing, lesson report,

teacher’s portfolio or peer-observation.
Journal Writing

In a diary, the teacher reports classroom events and data from which he will
benefit by making reflection upon the possible changes in practices he wants to bear

in the classroom and thus, to achieve betterment.
L esson report

The teacher describes the main features of his lesson in the lesson report
through which he can adapt it for future practice. The report should be effective and

every detail of the lesson plan is mentioned with precise timing of each part.
Peer Observation

Peer observation should not am at supervising or evaluating the teacher
effectiveness but rather focuses on students’ learning. Learning from one another can

be beneficial for both the observer and the teacher being observed.

Teacher’s Portfolio

Portfolios allow the teacher to reflect on his teaching through the collection of
documents and materials classified in the portfolio. These documents represent the

material used over time. The teacher revises, adds or smply consultsit.
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The main objectives of the portfolio are:

» To evauate, promote and get tenure at the university level.
» To recognize and reward excellence in the field of teaching.
» To describe the full range of teacher’s abilities over an extended period of time

» To stimulate reflection and improvement of teacher’s performance.
(Semmoud 2008, p40)

Theseinvestigative procedures are regarded astime consuming especially with
third-year classrooms where there is an overloaded programme and teachers
complain for not having enough time to reach all the goals set at the beginning of the
year; and those who reach them are racing against the clock to cover the whole
syllabus before their learners sit for the Baccalaureate exam, so as not to be
reprimanded by the higher authority, mainly the inspector. In other words, all these
means are far from being present or part of the teaching process in Algerian
classrooms except for peer observation which is used as to evaluate the teacher’s

performance and criticize hisrole in the classroom.
4.2.1.2 Proposed Reflection Sheet

Journal writing, lesson report, teacher’s portfolio or peer-observation should
be used to enhance the professional development which lead to incul cate autonomy
for both the teachers and the learners. When the teacher identifies the problems
encountered during the presentation of the lesson, he needs to adjust it to re-teach the
lesson in a different way or just find a remedy to the gap. This kind of reflection
makes the teacher aware the achievement of the aims, the relevance of the lesson, the

eff ectiveness, the materias used, interaction etc.

The following lesson sample aims at demonstrating the importance of

reflecting in action:
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Unit Three: Safety First Level: Third year
Sequence two: Read and Consider Streams: Scientific Streams
Book: The New Prospect Time allotment: 90mn.

Pedagoqical support: Visuals (pictures with power point).

Input: - A reading passage about obesity

Inter mediate obj ective: By the end of thislesson learners should be able to produce

ashort piece of writing (five to six sentences) about the causes and the consequences

of obesity.

Lead in: Aim: To introduce the theme of obesity through questions.

Steps: Look at the pictures and answer the following questions

1- Do you think that people’s eating habits have changed during the last decades?
2- s advertisement on food one of the major cause of this change?

3- What does this change lead t0?

Anticipate:

Activity 1: Aim: -To attract learners’ attention to the text through pictures and

guestions.

Steps: Look at the pictures and choose the correct answer.

A- Picture 1 showsthat...
a The hamburger weighs 114 kg
b- Eating hamburger leads to overweight
c- 114 is the amount of energy you will have when
eating the hamburger

Picture 1
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B- In picture 2, the zero on the scale shows that ...
a The scaleisout of order.
b- Eating fruits and vegetablesis healthier.
c- You must weight everything you eat.

Picture3

C-Doyou think that heart attack isdueto...
a The obesity and bad eating habits
b- The stress of the daily life.
c- Genetic factors.
Activity 2: Aim: To encourage learners think about the content of the text.

Steps: Read the following sentences and select the ideas that can be found in the text
a The decrease of eaten junk food quantities.
b- The impact of food advertisements on youth.
c- People are aware of the changesin our eating habits.
d- Fast food and obesity.
e- Children are affected by obesity.

f- The causes and the results of obesity on human health.

118



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

Read and check

Activity 1: Aim: To skim through the text

Steps. Read the text and check your answer to activity 2 in Anticipate.

Activity 2: Aim: To test learners’ comprehension and understanding of the text.

Steps. Read the text again and answer the following questions
1- What isthe mgjor cause of obesity?
2- How much money do marketers spend on promoting food?

3- What should be done to protect children from consuming junk food?

Activity 3: Aim: To make learners distinguish between causes and resultsin addition

to the comprehension of the text.

Steps. Read the text and compl ete the following table

Obesity

Activity 4: Aim: To produce a short piece of writing (five to six sentences) about the

causes and the consequences of obesity.

Steps: Using the table in activity 3 write four or five sentences about the causes and

results of obesity

Thisway, the learners are studying by themselves with the teachers’ guidance
and facilitating both the reading skill and the ability to write a short piece of writing
about the theme. The last activity is used as a formative assessment to verify if the

goal of the lesson has been achieved, i.e. to express cause and consequence.
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Table4.1: A Modd of Reflection Sheet

Getting started To mtroduce theme of the text
through pictures and a class
discussion (questions and answers)
to activate prior knowledge

Anticipate Stepl: To draw the leaners’
attention to the reading passage.

Step 2: To encourage learners think
about the content of the text.

Taking a closer Step 1: to skim through the text

ook Step 2: To test learners’
comprehension and understanding of
the text.

Step 3: (Pave the way for the grammar
lesson) To make learners distinguish
between causes and results in addition
to the comprehension of the text.

Step 4: To produce a short piece of
writing (five or six sentences) about
the causes and the consequences of
obesity.

1. Excellent 3. average C:. Comments
2. good 4: need to beimproved

4.2.1.3 Integration of Workshops

Instead of the boring seminars, where the teaching problems are tackled only
informsand based on theory rather than practicability, teachers should meet regularly
in groups to share their experience and solve the problems they encounter to bridge
the gap between theory and practice. Many teachers are not well-informed about the
teaching practices that should cope with the global learning needs. They are still
sticking to the traditional way of teaching or teaching only for exams which impede
both their autonomy and that of their learners. Teachers should be aware that they
cannot use one single method, a variety of teaching methods is essential to provide

great variability of activities and reach high order skill.
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In workshops teachers should

>

Learn the teaching techniques to help their learners to become more
independent in their language learning and use English effectively.

Learn how to develop critical thinking and creativity to make them engaged in
exams and future jobs.

Adapt traditional skills and build 21st century skills.

Promote excellence in language learning through effective communicative
activities in reading and writing.

Think to provide their learners with a strong model of English language out of
school to be in a continuous contact with the language.

Givetheir learners good reasons to learn English by evaluating them in a non-
controlling way.

Make lessons reflective, i.e. teaching learners how to reflect on their own
learning comparing what they knew at the beginning of the learning process
with what they know now and making possible relation with future settings.
Motivate learnersto learn in arelevant, meaningful and memorable way.
Guide learners to construct knowledge and encourage them to learn on their
own.

Have knowledge and skill on how to implement technology in the curriculum.

Thisway the teacher is not going to view his role as a deposit of information,

and learners acting only as recipients. Therefore, it is vital to be aware that teaching/

learning is an ongoing process that relies on skillful teachers who are learning from

their learners’ needs and improving classroom practices which isadeterminant factor

in learners’ achievement. Every teacher should take into consideration the

professiona development as an imbedded part of their teaching and not relegate it to

specia occasions.
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4.3 Learning Path to Autonomy

Autonomous learners are those who continue learning on their own after the
course; they should be able to relate what they learn in school with the outside world.
According to Harmer (2001), teachers can promote autonomouslearning in anumbers

of ways: Learner training, homework and keeping learning journals.
4.3.1 Learners’ Training to Promote Autonomy

Learners can be trained to work autonomously through effective learning
strategies. According to McCarthy: ‘Learner trainingin certain explicit areas can
broaden the horizons of the learner and may empower him or her to become
autonomousin some or all aspects of language learning.” (McCarthy 1998, cited
in Gok 2013, p6). The teacher should train learners to monitor and evaluate their own
learning and engage them in effective learning to become more autonomous. It is
through training that learners can find out anything they search for in the absence of

the teacher to have the ability to learn inside and outside classes.

Involving learnersin the lesson through setting objectives and decision making
is one step toward autonomy. In designing courses the teacher takes in consideration
the learners’ goals, the language learning process, the learners strategies and the
reflection on learning. Using effective strategies in the teaching/learning process are
key componentsin training them taking more responsibility in their learning, hence,
to become moreindependent. In thisvein, Carter & Nunan advocatethat the strategies
are:

... techniques used by learnersto help make their learning be more
effectiveand toincreasetheir independenceand autonomy aslear ners.
Strategies can be employed by learners to assist with the storage of
information, to help with the construction of language rules and to
help with an appropriateattitudetowardsthelearning situation.
(Carter & Nunan 2001, p 223)

According to Wenden (1991), there are two main kinds of learning strategies:
cognitive and self-management strategies; the latter is also regarded as metacognitive
strategies. O’Maley & Chamot, 1990; Wenden, 1991; and Stern, 1992 classify the
metacognitive strategies or skillsfor self-directing learning into three categories (see
figure4.1)

122



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

Cognitive strategies

Selecting
Information From
Incoming Data

Comprehending Storing Retrieving

M etacognitive strategies

i Evaluatin
Planing Monitoring J

Figure4.1: Typesof Learning Strategies
(Wenden 1991, p 50)

The cognitive strategies affect directly the learning, according to Wenden
(1991) in the cognitive strategies thereisfirst a selection of contexts wherethereisa
direct contact with the language to have opportunities in practicing it, then
comprehending this selected information through the use of extra scholar means
(Dictionaries, grammar books, etc.) to bein continual contact with the language, next,
storing it which is the ability to stock amount of information then using (retrieving)
it when needed in appropriate context: using words being learned in conversation,
relate what was learned with the daily life through listening to conversations or
watching TV etc. However, the metacognitive strategies rely on: planning by
initiating the learners to set achievable goals and objectives, learn how to be active
observer to reflect on learning, and the use of self-assessment which isakey issueto

autonomous learning.
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4.3.2 Recommendations for Strategy Development to Foster Autonomy

Teachers being in constant search for a variety of strategies to be suitable to
train their learners should base the choice and the construction of activities aiming at
making them think critically, communicate effectively, being creative and more
importantly autonomous learners. The selected activities should be chalenging and in
favour of inductive approaches to learning; they must not be used as a preparation of
situations in isolation but rather to be used in further situations and retrieved when
needed.

4.3.2.1 Planning L essons

According to Harmer (2001) the lesson plan is a very important element that
the teacher should prepare carefully; and set precise achievable goals so that the
learnerswork and react accordingly. Theteacher should take into account the different
learners’ levels and their different learning styles to decide beforehand to make
decision about what to teach, what they should learn, which materials will be needed,
the period of time for each activity, if there will be any group or pair work etc. The

teacher should not run the risk to come unprepared to the classroom.

A well-Oplanned lesson relies on the pre-planning background, pre-planning
decisions and finally the plan (Harmer 2001). The following figure shows the
importance of the factors taken into account in pre-planning; in fact, the lesson planis
based on the decision taken in the pre-planning:
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Teacher’s knowledge of syllabus

Teacher’s knowledge of the students

Language Language Subject and
Skills Type Content

Practical realities

Figure4.1: Pre-Planning and the Plan
(Harmer 2001, p 310)

4.3.2.2 Sample of Lesson Plan for Presenting Vocabulary Related to the Theme
In the third-year secondary school textbook, there are two pictures at the
beginning of each unit, they aim at serving as an entry to the theme, however
presenting and giving an overall idea about the unit contents and the new related
vocabulary is insufficient with only two pictures or class discussion. learners should
be given a wide range of pictures and captions related to the theme to enrich their
lexicon and vocabulary knowledge, then activities to assess their new vocabulary.
Hence, the lack of vocabulary can impede autonomy; the fact that the learners do not
have a sufficient amount of words to construct meaningful sentences can be seen
through their communication deficiency. There are chalenges that impede the
learners’ vocabulary learning; to encounter these challenges, Thornburry suggests that

the learner needs:
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» Acquire acritical mass of words for use in both understanding and producing
language.
» Remember words over time and be able to recall them readily
> Develop strategies for coping with gaps in word knowledge, including coping
with unknown words, or unfamiliar uses of known words
(Thornburry 2002, p 2)

This way, they are more involved in the learning process. When teaching, the
teacher should use strategies and materials that interest the learners, through power

point projection and visual documentaries.

Beforethe start of the lesson and projection of the data show, the teacher should
clearly share the lesson objectives with his learners and give them reasons to follow
the presentation; with each picture there should be accompanying related questions so
the learners would follow the presentation with an am. The preliminary presentation
of the related thematic and topical lexis at the very beginning of the unit is very
important for the learners’ familiarization with the theme of the new unit. Covering
the vocabulary of the whole unit before its start can be beneficial for both the teacher
and the learner. The teacher will not stop at each lesson explaining words related to
the topic and the learners will follow accordingly without any obstacle. Activities
should aim at vocabulary improvement. The following lesson sample is an example
of vocabulary presentation:
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Empowerment

3 Through Education

Living a Dream, Building a Future

127



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

What do all these pictures have in common?
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At The School Canteen Or At Home

The end of the school day
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Name some of after schools’ activities

Canoeing Football
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Look at the picture then explain the difference
between the existing schools?

Some pupils live at school
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School subjects, name them

132



CHAPTER FOUR SUGGESTIONS AND RECOMMENDATIONS

Time L}

KIN ERGA  TEN

What is kindergarten?

What are the activities the children are concerned
with?
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What are the other levels pupils go through during
their schooling?

Primary School

Why do pupils in some countries save money when
they are in high school?

When some pupils have excellent abilities in sport,
art... they do not have to save money for the
university they get...?
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Life

After
University:
Getting a job
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L esson Plan

Unit three: Schools: Different and Alike. Level: Third Year.
Part one: Language outcomes. Streams: Foreign Languages /Philosophy
Sequence two: Read and consider. Time allotment: (2h)

Inter mediate objective: By the end of this lesson learners should be able to use the
desired vocabulary related to the theme.

Activity one: Aim: Present topical lexis

Steps. Using your notes match each word with the right definitions

1. Scholarship: - Isaschool at which most or all the pupils live during the
part of the school year. Pupils return home only during
school holiday and often on weekends.

2. Private school: - A school that is maintained at public expense for the
education of the children of a community that constitutes a
part of free public education commonly including primary
and secondary schools

3. Kindergarten: - An amount of money that is given by aschool, auniversity
or an organization to a student to help pay for the student
education.

4. Home schooling: | - Also known as independent schools, non-governmental or
non-state schools, they retain the right to select their
students

5. Public school: - Isthe education of the children at home, usually conducted
by the parents. It isaless formal way of education.

6. Boarding school: | - Isapreschool educational approach traditionally based on
playing, singing, practical activities such as drawing, and
socia interaction as part of the transition from home to
school.
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Activity two: Aim: Present the topical lexis

Steps: Follow the presentation then fill in the gaps with the appropriate word.
informal - compulsory — education - right - kindergarten - educators

............ IS the process of facilitating learning, or the acquisition of
knowledge, skills, values, beliefs, and habits. Education frequently takes place under
the guidance of ....... , but learners may also educate themselves. Education can take
placein ............... or informal settings.

Education is commonly divided formally into such stages as. preschool
0] school, middle and secondary school, then college, university,
or apprenticeship. A ............. to education has been recognized by some
governments. In most regions education is ............. up to a certain age.

Post lesson questionnaire
Answer thefollowing questionnair e by ticking in the right box then hand a copy
to your teacher

After the presentation, was it difficult to...

1- Guess the unit topic through the first pictures?
a Notatall [ ] b- average [ | c- alittlebit[ ] d-alot[ ]

2- ldentify the specificities of the educational system?
a Notatall [ ] b- average [ | c- alittlebit[ ] d-alot[ ]

3- Analyze information contained in the presentation?
a Notatall [ ] b- average[ | c- alittlebit[ ] d-alot[ ]

4- Report on what was viewed?
a Notatall [ ] b- average [ | c- alittlebit[ ] d-alot[ ]

5- Elicit the definition of terms used in education?
a Notatall [ ] b- average[ | c- alittlebit[ ] d-alot[ ]

6- Facts about education in some countries?
a Notatall [ ] b- average [ | c- alittlebit[ ] d-alot[ ]

7- To transfer information to written prose
\ a Notatal [ ] b- average[ ] c- alittlebit [ ] d-antD/
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4.3.2.3 Sample of Lesson Plan where Inductive Grammar is Taught

Grammar lessons asthey are presented in the textbook are not challenging, with
insufficient formative assessment. It is based on pupils’ memorization of what has
been taught years before giving them references where they can find more details of
the lesson without any guidance. It can be beneficial for learners to use the grammar
reference alone and study it making research, but without any teacher’s guidanceitis
nearly impossible. Instead, the teacher should think about techniques to facilitate

rather than giving to the learners

Thefollowing lesson sampleisan examplewhich show that the pupilscan learn
on their own using their background knowledge and some challenging activities to

make the learning possible:
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Unit three: Schools: Different and Alike. Level: Third Year.
Part one: Language outcomes. Streams: Foreign Languages /Philosophy
Sequence two: Read and consider. Timeallotment: (90°)

Inter mediate objective: By the end of this lesson learners should be able to use the

comparative and the superlative of adjectives correctly.

1-The awar eness phase:(10’)

Aim: To urgelearnersto use the desired grammatical structures desired.
Steps. Use the adjectives between brackets to complete the sentences.

All over the world people give special attention to education. In Europe the
British National Curriculum is considered as......... (efficient) one, there are
Comprehensive schools which are open for children over eleven of al abilities, on
the other hand Grammar schools are...... (selective), the admission is restricted on
the basis of selection criteria. However, in recent years grammar schools become
......... (popular) than comprehensive schools mainly because the entrance to the

formeris...... (easy) the latter.

2-The observation phase: (30°)

Task one:
Aim: To differentiate in comparison between long and short adjective.

Steps. Match at least two sentences from column A with the right ones from B
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1- Compared with most countries,
South Africa government spends very
big amounts of money on education.

2- American private schools are
selective. Algerian’s private schools
aren’t so selective.

3- In England learners move to
secondary schools at the age of 11. In
Algeria they move to secondary
schools at the age of 15.

4- Sending e- mails is easy. Sending
text messagesis easy.
5- All this term’s tests were difficult;

however French test wasn’t so
difficult.
6- Years ago, white Americans

received qualitative schooling. Black
Americans  didn’t have  this
opportunity.

7- | have never attended such a boring
lesson.

a- French test was the least difficult test
thisterm.

b- It was the most boring lesson | have
ever attended.

c-White American children received
more qualitative schooling than black
Americans children.

d- Algerian private schools are less
selective than American private schools.
e- Sending e-mails is as easy as sending
text messages.

f- In Algeria, pupils move to secondary
schools later than in England.

g- In South Africa, the biggest part of the
government budget is given to education.

Task two: Study the sentences in column ‘B’ than classify them in the right column
in the table below.

Sentences expressing compar ative
form

Sentences expressing superlative
form
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Task three: Pair work:

Aim: To find the rule of comparative and superlative of long and short adjectives

from task one and two.

Steps: Observe sentences in the previous task then complete the following table

Equaity | ... +adj+........

. Shortadj +............ e +shortadj +......
Superiority | = + longadj +........ | ... + long adj .
Inferiorit Short adj+............ oo | +shortadj +......

oo +longadj+..... | ... + long adj.

Irregular adjectives: Aim: Lear about exceptions

Steps: Study the following sentences, pick up adjectives and adverbsto fill in
the table below.

The best way to prevent corruption is Education. A good educational system
where children are taught ethics showing the importance of integrity to public

officials, and raising general public awareness helps fighting corruption.

Nothing is wor se when money counts more than knowledge in the quest of
diploma, further, little has been done; developed countries are the least corrupted
countries and less exposed to it. So, it’s high time governments in developing
countries launched an anti- corruption education. Informed citizens are probably

much more effective in preventing corruption.

................................ Better than
S5 Thewor st

Far

........................................................... The most

Little e | T
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3- The application phase: Aim: To use the comparative and the superlative of

adjectives correctly.

Activity 1: Steps: Complete the following sentences with the right comparison form

using the adjectives in brackets.

-School administrators and educational specialists fear that the three-month
summer vacation hasthe................. (bad) impact on learning. Students should be
“shut down” for a ............. (extended) period. Spelling and math abilities suffer

viveneen... (More), whilereading is not really influenced by the time off sinceit is

............. (easy) to find books and magazines and read outside the classroom.

-V acations were occasions where children help work in the fields in the high
growing season; however, ............. (few) kids work on farms today than they used
to do. To reduce this academic decline, the ............. (good) way is to keep kids
mentally alert and interested throughout summer by organizing vacations with

educational components and visitsto libraries.

Self- assessment sheet

H I have learned
1. To identify long adjectives from
short adjectives

2. To differentiate  between
compar ative and superlative

3. To use the comparative form of
short adjectives

4. To use the comparative form of
long adjectives

5. To use the superlative form of
short adjectives

6. To usethesuperlativeform of long
adjectives

7. To use irregular adjectives in
comparison form appropriately
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Think, pair, share

Think, pair, share is the intermediate objective of the first two sequences in
each unit (See 2.5) which is presented as a piece of writing that the learners should
produce. From the start of the sequence, al the lessons pave the way to this written
production (See figure 4.3 below). At the end of this sequence the learners are asked
to write a paragraph comparing two educational systems, namely the British and the
Algerian (See unit plan). The first aim of this sequence isto attract the learners to the
system of education in Britain through a reading passage ‘Education in Britain’, and
through which three grammar lessons have also been presented: Quantifiers,
comparative form, expressing similarities and contrast (See lesson sample 1 and 2);
and vocabulary related to the theme seen at the beginning of the unit; and finally

pronunciation. All these language points are needed for the piece of writing.

Read and
Consider

Vocabulary

Pronunciation
and spelling

Think, Pair Share

Figure 4.2: Textbook Sequence 2 Organization

Think, pair, shareasit is presented in the textbook (see Appendix iv) isnot well
planned, the pupils are left alone with a short presentation of the topic; nonetheless to
have pupils involved in the written skill the teacher should facilitate the process for
them and get them interested. A good piece of writing should focus on pre-writing
phases, editing, redrafting, and then the final draft.
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The following lesson sample is an example of techniques used to enhance the
learners’ independence where the teacher should deploy three of his various roles:

motivator, resource and feedback provider to ensure an ongoing support.

In White and Arndt model, process writing is an interrelated set of recursive

stages which include:

» Drafting

» Structuring (ordering information, experimenting with arrangement, etc.)

» Focusing (that is making sure you are getting the message across you want get
across)

» Generating ideas and evaluation (assessing the draft and/ or subsequent drafts)

(White and Arndt 1991, p5)

Harmer summarizes White and Arndt’s model diagrammatically, as shown in

figure4.4

Drafting

Structuring Reviewing Focusing

Generating Evaluating
ideas

Figure 4.3: White and Arndt’s Process writing Model
(Harmer 2001, p 258)
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Samplelesson

L esson Plan

Unit three: Schools: Different and Alike. Level: Third Year.
Part one: Language outcomes. Streams: Foreign Languages /Philosophy
Sequence two: Read and consider. Timeallotment: (90°)

Inter mediate objective: By the end of thislesson the learners should be able to

compare in writing between two educational systems.

Part One: Aim: To arise learners’ interest in the British education system

Activityl: Watch the documentary presentation on the data show and choose the

correct answer

The presentation is about:

a The education system in Britain.

b- State and private schoolsin Britain.
c- The quality of education in Britain.

Activity 2: Aim: To give the learners areason to follow the presentation

Steps: Follow the presentation again, and take notes to answer the questions in the
table below.
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Stagesin education _ :
Questions about the presentation

School age - What is the age required to start school ?

- Where do learners go when they reach 11 years?

School subjects - What are the school subjects taught in British schools?

Typical school day - When does school start and when doesiit finish?
(Time, breaks, extra scholar activities after school...)

Kinds of schools - In Britain there are two kinds of schools name them.
- What are the main differences between them?

Examsand - Which examination do British learners take at the age
certification of 16?

- After passing their examination 30% of learners leave
schools, how about the others?

- Where do learners go after having their ‘A’ level?
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Part two

Activity 1: using your own knowledge about your education system and the questions
asked about the British education system complete the following diagram.

Education in Algeria

school

From 5 to 10 years old Further studies

School day
- In the morning from...to...

-In the afternoon from....to...

Similaritiesin both

Edléc?‘t' onin education systems Education in
ritain Algeria
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Group Work

Activity 2: Usethe table in activity 3 in part one and activity 2 in part two and your
knowledge acquired during the sequence to complete the bubbles.

Part Three: Aim: To produce a piece of writing comparing the British and the

Algerian education system

Activity 1. Class discussion to decide for the plan of the written expression

The plan of the written expression

A- Introduction: The importance of education in the world. (previously
discussed in the presentation of the vocabulary of the unit)

B- Body of the written expression: Comparing the British education system
with the Algerian system (using the right linking words previously studied)

C- Conclusion: The aim of education.

Activity 2: Aim: To encourage peer correction

Steps. Use the plan to write a draft then exchange drafts with your partner for error

checking.

Activity 3: Write afinal version taking into account your partner’s remarks. Hand a

copy to your teacher.
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Reflection sheet sample provided to pupils at the end of each lesson

Completethefollowing reflection sheet then hand a copy to your teacher

Part one: |- My points of confusion:

Activity 1 activity 2 activity 3
Yes No Yes No Yes No
a O ] W O O
SO I NEEAd tOWOIK 0N\t e et e e e

II- My strength points

INACHVITY L: oo
INACHIVITY 2: oo
INACHIVITY 3: oo

Part two: |- My points of confusion:

Actjvity 1 activity 2 activity 3
Yes No Yes No Yg 0
g 0 H [ O O
SO I NEEAd tOWOIK 0Nttt

II- My strength points

INACHIVITY L: oo
INACHIVITY 2: .o
INACHIVITY 3: oo

Part three: |- my points of confusion:
Activity 1 activity 2 activity 3

Ve/s\No Yé{\No Yés/\’\lo
O O O O o O
SOOI NEEd tOWOIK ON...eie e e e e

II- My strength points

INACHVITY L: oo
INACHIVITY 2: oo
INACHIVITY 3: oo
One good thing about today: .........ccovevvei i
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4.3.2.2 Homewor k

Homework assignments are very beneficial for learners. It bridges the gap
between learners learning at school and at home. Autonomy gets a powerful boost
through homework, it helps them make any extra researches. They have the
opportunity to work without the help of the teacher. This self-study should be
encouraged and should not be seen as a boring task, learners should be engaged in.
The teacher should not decide for homework assignments alone he should involve
the learners in making decision where they need more practice and the quantity of
work they can cope with. The learners’ opinion is very important to involve themin
the learning process and to give them the feeling that they have to take decision
through their way to autonomy. Homework has always been seen as a boring activity
and assignments given by the teacher to his learners, though it is an important
contribution to autonomy. Information and the knowledge acquired in the classroom
can be internalized and developed by learners. In thisregard, the teacher has the task
to make them engaged in this strategy by making it more relevant, interesting and
useful. Harmer (2001) suggests a student-driven homework, learners are given
opportunities to use what they acquire in the classroom with activities they are
interested in such as:

scanning English language newspapers to report back on stories they
found, written films reviews, collecting real-life language example,
presenting English language songs to their classmates, or researching a
topic for futurewritten or spoken perfor mance.

(Harmer 2001, p 339)
4.3.2.3 Keeping learning jour nals

One of the keys to successful learning in general and autonomy in particular
is the learners’ reflection on their own learning, this can be done through diaries or
learning journal. The purpose is to enhance learning through thinking about the
learning experiences over note-taking and observation made during the learning
process. Reflection is an important skill that the teacher should encourage to make
the learners think about what happens before, during and after the learning has taken
place. This reflection is a way to step into autonomy. It encourages independent
learning and engages in a deeper learning by reflection through which the learners
develop apersonal understanding of the material and generate new knowledge. There

150



CHAPTER FOUR / SUGGESTIONS AND RECOMMENDATIONS

are additional benefitsto gain from the practice of writing; it turns studentsinto active
learners. The journal is as amirror of the minds where learners record thoughts and
insights about their own learning experience.

4.4 Conclusion

The current chapter provides some suggestions and recommendations which
addressed both the teachers and the learners and shows how to involve learnersin the
learning processto promote autonomy. L earners cometo the classroom with different
personalities, interests, attitudes, learning style and external influence about the
English language. Third-year EFL learners are supposed to come with sufficient
knowledge built during five years studying English, nonetheless, information
provided in the classroom should not be the only source of knowledge. The teacher
should direct hislearnersto the various means available outside the classroom walls,
sincethe Algerian learners do not have any contact with the English language outside
school which impedes autonomy and makes them rely on the teacher only. Such

mi sbehaviour should disappear.

As far as this concluding chapter is concerned, the researcher has tried to
provide some sample lessons, focusing on the importance of the use of adequate
strategies to train learners to be independent from the teacher. In fact, the
implementation of those strategies is much more demanding from the teacher when
preparing the lessons in which he should take into account his aim behind teaching a
specific point with clear and achievable objectives so that the learners will not

encounter any major obstacle when trying to achieve them.

Furthermore, to promote a higher level of autonomy, it is important to focus
on self-and peer-assessment. On the other hand, teachers’ training and professional
development should be at the forefront if the system aims to step toward the

promotion of autonomy and prepare them for lifelong learning.
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General Conclusion

In the globalized world and the growing importance of the English language
not only in educational field but in different scientific and technical specialism people
have to face challenging situations in their daily life. Accordingly, a great emphasise
has been placed on the way languages are learnt. The aim is to provide learners with
the necessary tools, skills and competencies which would enable them to be world

citizensand long life learners.

Learning English during class sessions only is not sufficient. Language
learning is too complex and varied to be dealt with in two or three sessions a week.
L earners should be trained to self-study to strengthen their abilities and keep in touch
with the English language outside the school walls since there is not enough contact
with the language especially when it is a foreign language as it is the case in the

Algerian society.

Under the Algerian educational reform new principles and beliefs toward
English language learning have appeared. New approaches have been introduced in
language learning. The national language education policies include autonomy as an
imperative learning goal. Implementing change and introducing innovative
pedagogical procedure has always been at the foreground to ensure qualitative

learning.

Language learning is often subject to assessment regimes which are
unfavorable to learner autonomy; assessment should not be based on the attribution
of marks and grades for the sake of enabling learnersto move up to the next level but
as a necessity to assess learners’ achievements and competences. Educational
decisions can be informed by the results of aternative forms of assessment and
evaluation; they allow the teacher to identify potential problems and decide on

remedial actionsto improve learning outcomes.

More importantly, an effective assessment strategy should be an integral part
of any lesson plan; it should have the power to generate a sufficient amount of

feedback to make learners more aware of the strengths and weaknesses of their
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performance, hence promoting autonomy. The assessment results are used by the

teacher to modify and improve the learning environments he ought to creste.

Therefore, this study is an attempt to assess learner autonomy within the
framework of the CBA, not only for the purpose to measure their autonomy but also
to estimate their autonomous level so asto remedy the weaknesses. Thus, the present

research work is an attempt to answer the following questions:
1- To what extent are learners autonomous in the true sense of the word?

2- Can autonomy in the learning process be enhanced through an assessment

procedure?

3- What are the obstacles which hinder the process of autonomous learning in an

Algerian EFL classroom?

Thus, this research intends to investigate and confirm or disconfirm

the followinghypotheses:

1- Learners are not yet ready to take charge of their own learning as they are
prepared only to sit for exams .

2- Teachers do not implement effective assessment techniques which can provide
learners with direct feedback for revealing and meeting learner autonomy.

3- Learners are not motivated to undertake a self-directed learning programme to step

towards autonomy.

The findings have revealed that EFL third-year secondary students are not yet
sufficiently autonomous; specific training as well as the development of adequate
strategies are still needed to make them aware of the importance of being independent
from the teacher and external interference. In the world of the emergence of
technology and the virtual limitless information, learners need to ensure a brighter
future and understand their responsibility to live successfully in the new digital world.

During the learning process, the learners should construct knowledge with the help
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of concrete materials, collaboration with others and relating this knowledge to real
life situations by using language demonstration. Evidence has been given to the first
hypothesis, that is the main am of learners in learning English is to pass exams.
Learnersare unableto get rid of their over-reliance on their teachers who are the fount

of knowledge: the sole responsible for their success or failure.

Actually, this research work argues that assessment is another leading path to
autonomy. It is through assessment strategies that EFL teachers entail their pupilsin
taking in charge their own learning through decision making, self-monitoring,
reflection etc. Yet, is there any evidence that the teachers use the right assessment
proceduresto provide immediate feedback to enhance learner autonomy? It isthrough
classroom observation that the evidence of a change towards a more formative
assessment has been highlighted. Teachers have taken astep towards learner-centered
classroom giving the possibility to students, to some extent, making decision, there
Is also a shift to alternative assessment strategies which allow them to identify their
learners’ weaknesses. However, there is still along way to go to promote autonomy
since self-directed study, self and peer assessment are not yet encouraged. That isone

of the obstacles that would emerge all aong the research investigations.

Though significant considerations have been given to the English language in
the Algerian educational reform which targets to provide opportunities and
challenges to cope with a more challenging globalized world, there is till a gap
between what is taught in the classroom and the real world situation. In effect, the
fact strategy of adopting English as a foreign language and the promotion of
more learner-centered classroom is a giant leap towards an effective
improvement of the quality of teaching and learning in our country. Moreover, within
the globalized world promoting autonomy is aworthwhile aim which intends to give

empowerment to become lifelong learners.

Nonetheless, the development of learner autonomy will be at rest as long as
the learners are not given challenging reasons to take in charge their own learning
and to use the language outside the school walls. Learners should be prepared to

undertake self-study outside school individually or with the collaboration of peers
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without the teacher’ interference in order to strengthen their abilities and to develop
the sense of independence in learning English.

The overriding concept is thereby, to move from teaching to-the- test which
impedes language learning and the promotion of autonomy by making learners race
over the best marks for the sake of moving up to the next level rather than generating
information about their strengths and weaknesses. More effective assessment
activities should be introduced; the results of these activitiesin turn should lead to a
reshaping of the teaching/learning process accordingly and hence contribute to a
better promotion of autonomy.
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Appendix |

Questionnairefor Algerian third Year Secondary School Pupils

Dear Pupils,

Thisquestionnaireis meant for a scientific research to measure to which extent
you take charge of your own learning and how independent you are in learning

English language.

1- Do you like learning English?
a Alot[ ] b- Average| ] c- A little[ ] d- Notatall [ ]

2- Why do you learn it?
a Totravel [ ]

b- To be able to communicate with foreigners[_|
c- For higher education [_]

d- To work in foreign countries/ or with foreign companies| ]

3- If you do not like learning English, say why?

a Itisnot important [_]
b- Itishard [ ]
c- | don’t have the necessary qualifications[ |

d- I learn it only to pass the Baccalaureate examination [_]

4- How do you find the third year text book themes

Qeresti ng[ ] b-Boring[ ] c¢-1havenoideal | d- up to datethemes[ |

/
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S-/When you are assigned to do an activity in the classroom, do you try to®

through the solution
a Alone[ ]

b- With a peer [_]
c- Ask for help [_]

d- Ask for more clarification from the teacher [_]

6- Do you use your background knowledge in the class (your previous competence
in English Ige)
a Always[ | b- Sometimes[ ] c- Rarely [] d- Never [ ]

7- Do you read the unit content before you start it?
a Always[ | b- Sometimes[ ] c- Rarely [] d- Never [ ]

8- Does your teacher involve you in setting the lesson’s objectives?
a Always[ | b- Sometimes[ ] c- Rarely [ ] d- Never [ ]

9- Which of the following roles do you takeduring English sessions?

a A receiver of knowledge [ ]
b- An active participant [_]
c- Collaborator [_]

d- I don’t take any role [_]

10- When you make a mistake, who corrects you?

a You correct yourself [_]
b- Y our mates correct you [_|

c- The teacher correctsyou [_]
\ d- You don’t correct it [] /
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@hich of the following learning tools, do you use to take notes durir@

English session?
a A notebook [ | b-Diary[ | c-Arecorder[ | d-1don’ttake notes[ ]

12- Do you evaluate your level of English as being?
a Good [_] b- Average| ] c- Wesak [ ] d- 1 don’t know [_]

How do you KNOW?........ccceoviiiiiienieeeiee e

13- How do you want to be assessed? Trough... ...

a Testsand exams|_|
b- Homework [ ]
c- Continuous class activities [_]

d- Projects[_]

14- Which strategies do you use to enhance your learning out of the classroom walls?

a Doing extra scholar acts using grammar books|[_|
b- Chatting with in English with foreigners?[_]

c- Listening English songs[_|

d- Watch filmsin English [_]

15- Does the teacher encourage you to assess yourself?
a Always[ | b- Sometimes[ | c- Rarely [ ] d- Never [ ]

16- what means do you use to assess yourself at the end of each unit?
a Rubrics[ ] b- Checklists[ | ¢ Portfolios[ ] d- | don’t use any mean [_]

17- Do you fill in the progress port folio at the end in each unit?
a Always[ | b- Sometimes[ | c¢- Rarely [ ] d- Never [ ]

\_ /
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Teachers’ questionnaire \

Dear Teachers,

This questionnaire is meant for a scientific study about assessing learner
autonomy and the extent to which third year English learners are ready to take charge
of their own learning. You are therefore kindly requested to answer the following

questions. Please answer sincerely to guarantee the success of the research.
Thank you very much for your precious help

Pleasetick theright answer:

Full time teacher [ ]

Part timeteacher [ ]

Teaching experience:
a From 1to 10 years[ | b- From 11 to 20 years| ]

c- From21to 30[ ] d- 31 years and more[_]

|- Teachers’ beliefs about learners’ readiness to learn English.

1- What is learner autonomy according to you? Learner studying
a Inisolation ]

b- In collaboration with peers and the teacher [_]
c- Relying on the teacher [ ]

d- Make his own decision about learning [_]

2- Algerian Third years EFL learners are autonomous?

QStrongly agree[ ] b- Agree[ ] c- Disagree[ ]| d- Strongly disagree D/
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ﬁlf you think that they are not autonomous, isit because..,?/ \

a The system doesn’t allow it (denies autonomy) [_|

b- They come from along spoon feeding tradition [_]
c- They are not motivated [_|

d- Weak level in English (or teachers do not have autonomy themselves/ teacher
dominates the class) [_]

4- Learners are not given opportunities to develop autonomy

a Strongly agree[ | b- Agree[ | c-Disagree[ | d- Strongly disagree[ ]

I1- Teachers’ Readinessfor Autonomy

5- Theteachers should be autonomous themselves in order to make learner less

dependent on them?

a Strongly agree[ | b- Agree[ ]| c- Disagree[ | d- Strongly disagree[ |

6- What is your aim behind teaching English to third year pupils?
a Preparing them to pass the BAC exam ]

b- To handle the language to use it for further educatior/life and career ]
c- To develop communicative abilities| ]

d- Other... [ ]

[11- The Factors M ediating Autonomous L ear ning

7- How do you consider continual classroom assessment?
a Vital tool [ ]

b- Very important [_]
c- Important [_]

d- Not important at all []

@ify .................................................................................... /
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ﬁHow do you assess your learners? Through..... \
a Testsand exams|[_|

b- Homework [_]

c- Continuous class activities| |

d- Projects[_|

9- Do you encourage learnersto read the unit preview?
a Always[ |  b-Sometimes[ | c- Rarely[ ] d- Never [ ]

10- How often do you tell your learnersto fill in the assessment list by the end of
each units?
a For al units[_] b- For some units[ | c- For few units[ | d- For no units[ ]

11- If yes, how do you encourage them to remedy their weaknesses?
a | try to do remedia work [_]

b- | train them to assess their own learning [_]
c- Encourage them to use grammar books and other tools ]

d- | do nothing [_]

12- Do you set the units’ projects?

Yes[ ] No [_]

L 010 LY 0 S

13- who is responsible for a successful language learning?
a Theteacher only [ ]| b- The pupilsonly [ ] c¢- Both of them[ ]

14- What is (are) your role (s) in the classroom
a Controller[ ]  b-Assistant[ | ¢ Facilitator[ |  d- Collaborator [_]

15-which skill(s) do you implement in your classroom?

@riti cal thinking [ ] b- Creativity [ | ¢- Communication [_] d- Collaborati 09

177




APPENDIX IV

Appendix IV

Classroom Observation

Teacher: ..................
Class: c.vvvieiiiii

Date: .....covvvvevinnn.

1- The Use of Assessment to Enhance Autonomy

1- The teacher prompts learners to recall
previously learned knowledge

2- The teacher negotiates tasks criteriawith the
learners

3- The teacher observes |learners at work and
checks their progress throughout the tasks’ at
hand

4- Learners are actively involved and engaged
in evaluating and reflecting on their own
learning

5- Learners’ opinion is taken into account

6- Teacher uses assessment to pre-empt learning
difficulties.

7- Tasks are used to reinforce learning

8- The language outcomes are clearly shared
with learners.

9- Objectives are shared with the learners at the
beginning of each sequence

10- The outcomes are effectively used to plan

@er learning /
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2-/Lear ner readinessfor autonomy

1- Teacher encourages the learners to evaluate
their learning at the end of each session

8
=
T
£
?

2- Learners enthusiastically and actively
participate in the lesson/activities/discussion

3- Learnersreflect in their own learning by
making use of their personal notes

4- Learners activate their prior knowledge doing
outlining while studying

5- Thereisahigh level of co-operation and peer
interaction and support

6- Learners assess their own performance
through teacher’s feedback

\-
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Summary

Within the globalization phenomenon and the status of English as a world language
are affecting the teaching/learning process, many countries are adapting their educational
system to meet the 21% century learners’ need and Algeria is not an exception. To cope with
the emergence of the new millennium demands, the focus is on preparing generation who
have confidence in their knowledge and produce global citizens. The aim is for pupils to
acquire adequate competences and capacities in school that will enable them to tackle
challenging situations and continue learning even when teaching stops. This can be achieved
only with the promotion of autonomy, to do so, the implementation of assessment strategies
have been adopted. There is a shift from the old habit in testing to a more sustainable and
supporting assessment approach to make learners deeply engaged in the learning process. In
fact, assessment should focus on promoting autonomous learners instead of preparing them
to earn certification. The purpose of this study is to assess learner autonomy not for the sake
of measuring it but (to elucidate some techniques that can help in the enhancement of
independence learning) to find possible remedy for the weaknesses encountered during the
research investigation.

Key words: Assessment, learner autonomy, assessment autonomy relation ship
Résumé

Le phénoméne de la mondialisation a imposé [I'Anglais comme langue
international qui permet de communiquer avec le monde au dela des fronti¢res. Cela a
affecté le processus de 1’enseignement et de I’apprentissage. Beaucoup depays a travers
le monde ont adapté leur systeme éducatif pour répondre aux besoins des
apprenants du 21éme siecle, I’Algérie n’est pas en reste. Pour faire face aux
exigences du nouveau millénaire, I’accent est mis sur la nouvelle génération pour en faire
des citoyens du monde. Le but est que les éléves acquierent des compétences et des
capacités adéquates qui leur permettront de faire face a des challenges au-dela de 1’école.
Ceci ne peut étre réalisé que par l’autonomie et la mise en ceuvre de stratégies
d’évaluation. L’alternative est detroquer la vieille habitude des testes par un
systeme d’appréciation plus durable dont le but est 1’engagement des apprenants.
La finalit¢ de cette étude est de déterminer I’émancipation des étudiants afin de remédier
aux lacunes rencontrées au cours de la recherche.

Mots clé : Autonomie, évaluation, la relation entre 1’autonomie et 1’évaluation.
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Résumé

In the field of 21 century education, the Algerian Educational reform is
increasingly focusing the attention on the quality of teaching and the promotion of
autonomy in foreign language teaching. The emphasis is on increasing learner
independence through supportive circumstances provided to learners. This can be
achievable only with implementation of a learner-centered approach mainly the

Competency —based Approach (CBA).

This new approach aims at linking learning in school with varied contexts-of-use to
make the learning useful and durable. The purpose of the study is to assess learner
autonomy to discover the extent to which EFL Algerian third-year secondary school
students are ready to take charge their own learning and use it beyond the school walls.
Moreover, they should be aware that they could be long-life learners even without a

teacher.

To this end, a case study research was conducted relying on a number of sources
and research instruments for data collection. A questionnaire was designed for third-year
secondary school learners, another one for EFL teachers to collect information about the
respondents’ readiness for a change towards learner-centered classroom, thus a step toward
autonomy. As autonomy is an observable feature, classroom observation is needed as it is
a qualitative method for measuring classroom behaviour with direct observations. The
classroom observation was conducted with three different EFL teachers within different
streams to enable the researcher to compare the different settings. The observations yielded
important information conducive practical implications for the improvement of the
teaching practices and how to foster learner autonomy using the adequate technique and
strategies. Recommendations and suggestions have been recorded accordingly to bridge the gap

between teachers’ beliefs and their learners’ needs to become more independent in their learning

and therefore less dependent on external interference.

The lack of encouragement and the loss of motivation in the school system are
discouraging and prevent a real search of knowledge. Importance is continually placed
on following certain form and give learners a misplaced set of values. High School

learners are not interested in “why” they prefer to be led to simple answers already set



down for them as they have been led from the elementary level. They have learned to

memorize because memorizing is all what has ever been required from them.

According to the curriculum designers the objective-based approach was holding
back learners from realizing their full potential as language users. To encourage original
thought and a language competence, educational goals have been realigned. In order to
re-awaken the critical thinking, importance is now placed on the entire content of the

teaching material and its broad implications, henceforth the CBA.

The CBA has highly been adopted in the Algerian secondary schools within all
the studied subjects. This new approach combines perceptions, memory and conception
which help to develop learners’ competences: read and listen critically, and write
convincingly for self-expression in speech and on paper. The aim is for learners to
develop intellectual, linguistic and problem-solving capacities in school that will enable
them to tackle cognitively and grammatically challenging situations both in and out of

school what will make them lifelong learners.

Learners will thereby see learning as being worthwhile and having relevance both
to their studies and their future. In other words, learners are prepared to use English
effectively in real- life situations by drawing on and manipulating what they have
learned in school. The programme is centered on the learners and the development of
their capacities in order for them to acquire, in the most effective way possible,
competency in English. By framing the aim of the curriculum in terms of competency,
the focus is on what learners can actively do in and with the language rather on a discrete

list of terms they are expected to remember.

The CBA enhances autonomous learning, in other words it strives to make
learners less dependent on the teacher and more involved in active learning. However,
a learner-centered system makes far greater demands on the teacher and requires special

qualities in order to produce fully responsible and autonomous learners.

The notion of autonomy in English learning has been implemented in secondary
education, but as far as third year learners are concerned they are more prepared and
trained to sit for the Baccalaureate exam rather than be engaged to learn the English

language to use it outside the school walls.
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The main objective of this study is to illustrate the process of assessing learner’s
autonomy within the framework of the CBA, with reference to third-year secondary
school learners. In fact, this kind of assessment has put many challenges for both

teachers and learners.
The present work is, therefore, fueled by the following research questions:
1- To which extent are learners autonomous in the true sense of the word?
2- Can autonomy in the learning process be enhanced through an assessment procedure?

3- What are the obstacles which hinder the process of autonomous learning in an

Algerian EFL classroom?
Thus, this research intends to investigate and confirm the following hypotheses:

1- Learners are not yet ready to take charge of their own learning as they have been
accustomed to rote-learning in order to sit for exams and are always in competition for
satisfactory marks rather than being interested in learning the language using adequate
strategies so as to be less dependent on the teacher whom they consider the sole

responsible for their success or failure.

2- Teachers do not set forth effective assessment techniques which can provide learners

with direct feedback for revealing and meeting learner autonomy.

3- The learners are not motivated to undertake a self-directed learning programme to
step towards autonomy.

To carry out this research study, the present work is divided into four interrelated
chapters. The first one reviews the literature relating to assessment and autonomy, and
how assessment influences autonomy. Nevertheless, in order to better involve learner
in the learning process and make them taking in charge their own learning, the use of
the continuous assessment during each lesson is of a great importance, which allow the
teacher to adjust and provide the learners with immediate feedback to determine their
competencies and make them reflect on the learning strategies. Straightforwardly,

assessment enhances autonomy making learners utterly engaged in the learning process.

In fact, assessment is the glue which connects learning with autonomy, it has a

powerful impact on enhancing the concept of learner autonomy. In classroom,
3



assessment techniques permit both the teacher and the learners to have a clear view
about their progress. The teacher will reflect on his own practice to remedy his learners’
weaknesses then plan lessons accordingly, and the learners will be able to identify their
shortcoming and where improvements is needed, this can be done through self- and

peer-assessment for change and betterment.

The second chapter provides an overview about the importance of implementing
the 21% century skills in the light of globalization and how it is crucial to adapt the
classical ones to ensure learning in the information age. The availability and the
emergence of instructional material make it easy to access to any data which facilitate
the task of becoming autonomous learners. Providing quality education is of a great
importance for the economic growth and social stability of any country. With the advent
of globalization, all the countries of the whole world are facing great challenges. More
importantly, there is a necessity for the educational system to adapt itself to these

evolving requirements.

Therefore, the Algerian authorities have become more aware of the growing
importance of the English language in the world and its widespread in all domains.
Indeed, Algeria launched a set of educational reforms in 2003. These reforms introduce
new methods and approaches for all the school subjects in general but special attention
has been given to the teaching/learning of English since it has become the global

language par excellence.

In the era of globalization and job requirement, it is of great importance to
promote long-term learners. Nonetheless, the incapacity of forming effective learners to
relate what they learn in school with the real life situation leads to the implementation
of the CBA. This approach comes to bridge this gap and prepare learners to have an
ever-lasting active role (autonomy). However, this approach to language learning is not
completely new to the teachers of English, in that most of its aspects were implicitly
dealt with in the previous approach (CLT). What CBA has mainly come out with is the
focus on the development of competencies and link them in school and out of school
needs.

The CBA has been introduced as an effective approach which targets at putting

more emphasis on the communicative skill and independent learners in the world of
4



technology emergence and literacy information. Arguably, memorization and the
absorption of information is no longer efficient for the globalized learners. Learners
should be autonomous and be prepared to face the challenges of work and life of the 21°
century.

This chapter also presents a brief analysis of the third-year textbook, accordingly
the textbook is primordial to teaching English for learners, though the teacher should
adapt it according to the learners’ level. Textbook designers have highly implemented
the characteristics of the CBA. It has a large number of tasks and activities that target to
develop both lower-order skills and higher-order skills. The content is organized in
terms of developing the pupils’ competencies through the 21% century pedagogical

practices:

» Learning by using project based learning which focuses on collaboration
and team work incorporating suitable technology

» Developing problem-solving situation using real world problems, in
context learning as well as inter disciplinary approach.

» Encouraging reflection with self and peer review

» Assessing pupils with self and peer assessment through relevant tasks

A large numbers of activities in the 3™ year secondary school textbook New
Prospects stem from the CBA. The units of this textbook encourage interaction through
task based and negotiate meaning. The content is related to the learners’ lives and
background. The main aim of designing the textbook along with the CBA principles is
to develop both accuracy and fluency, and prepare generation who think by themselves
and have confidence in their knowledge. There is a high emphasis on creating more
independent learners through task negotiation, encouraging setting objectives with their
teachers, and developing self- evaluation. All these objectives are well established within
the textbook which requires skillful teachers who are well-versed in language teaching
and communication, reflect on their own practices for better professional development
and meet the learners’ needs. All these objectives can be achieved only through sufficient
and highly- challenging activities. Indeed, autonomy is at the foreground of secondary

education.



The tasks proposed in New Prospects are related with the three main concept of

the CBA namely: competence, problem-solving situations and the transfer of
knowledge. In terms of competency, the learners are expected to use the language in the
classroom actively and then relate what is learned with the outside settings. The
language used aims at enabling the learners to achieve proficiency in three

competencies, namely: interaction, interpretation and production.

The third chapter describes the imperial phase; it deals with the methodological
design. As for the research method, the mixed-method approach was adopted and data
were collected through questionnaires that have been put for both secondary EFL
teachers and learners, and finally classroom observation was conducted with three EFL
teachers teaching in two different secondary schools. Observing teachers’ behaviour
plays an important role in systematically improving the use of effective classroom

practices to motivate learners and provide learners empowerment over their learning.

The analysis of the collected data revealed that learners are not yet ready to step
towards autonomy; they still consider the teacher as the one who is responsible for their
learning. Though the teachers’ attitudes have tremendously changed, according to the
results gathered in the teachers’ questionnaire and the classroom observation, there is a
positive change. Teachers give more consideration to learner-centered classroom. They
do not consider their role only as being the dominant feature of the teaching/learning
process; but the move from one role to another is inevitable if they care about the
development of learner autonomy to promote language learner and lifelong learning
individuals.

Many activities in the textbook aim at raising the learners’ awareness and
involving them in the learning process. These activities such as: reading the unit
preview, to be aware of the language contents; the self-assessment strategy provided at
the end of each unit, project, etc. are tools and means to train learners to decision-

making, reflection, and hence to become independent and more confident learners.

In other words, learners’ attention should be directed towards using these strategies as
means of fostering autonomy. Surprisingly, many teachers use these techniques but

neither sufficiently nor frequently.



Furthermore, there is also recognition of the benefits of formative as well as self-
assessment and their positive influence on language learning in general and on
autonomy in particular. The fact that the teacher entails effective means of assessing his
learners’ achievement and competencies proves that there is awareness towards the need
for directing the learners’ attention towards the importance of remedying the weaknesses
before stepping into the next learning stage. It also permits the teacher to reconsider the

teaching approaches and adjust them to meet the learners’ demands.

Though the teachers’ attitudes towards their role of controller have changed, there
Is still a long way before changing the learners’ attitudes toward the concept of
autonomy. They still consider the teacher as fount of knowledge and the source of
information. Yet, in the digital age and with the emergence of the world literacy through
the internet, learners should have the capacity to search for anything at any time when

needed. Learning only in the classroom is not enough in the globalized world.

The fourth chapter, however, provides a set of suggestions and recommendations
from which springs up three lesson samples aiming at guiding learners in the learning
process through effective assessment strategies which is considered as one of the
success-promising investigative procedure in promoting autonomy. This will foster
learners’ autonomy and self-reliance. Another more important element is the role the
teacher plays during the teaching/learning process. Teacher Educational Development
trait is needed from the teachers so as to overcome all barriers in their job, and to
promote their autonomy as well as that of their learners in particular.
This includes reflection on their own practices through diaries, portfolio to relate

evidence on their growth and achievement overtime.

EFL teachers should be aware about the need for change in their role. As learning
a foreign language through grammar rules and memorizing dialogues proved less
effective. Learners should be prepared for their future careers and life, they should
develop their learning skills to enable them continue learning outside the classroom and
even after they leave formal education, even though they do not have enough contact
with the target language outside school i.e. support language learning process and help

learners to develop their competencies for learner autonomy and life- long learning.



To shift to a learner-centered approach the teachers should introduce changes in
their classrooms and make the learners yield to making efforts to acquire the
competencies and skills needed for their learning. It is through motivation and
assessment strategies that the learners will step towards autonomy. In fact, autonomy is
not something that can be acquired and developed only in third-year secondary
education, it is a behaviour inculcated from early education, making effort in language
learning.

The researcher has tried to provide some sample lessons, focusing on the
importance of the use of adequate strategies to train learners to be independent from the
teacher. In fact, the implementation of those strategies is much more demanding from
the teacher when preparing the lessons in which he should take into account his aim
behind teaching a specific point with clear and achievable objectives so that the learners

will not encounter any major obstacle when trying to achieve them.

Furthermore, to promote a higher level of autonomy, it is important to focus on
self-and peer-assessment. On the other hand, teachers’ training and professional
development should be at the forefront if the system aims to step toward the promotion

of autonomy and prepare them for lifelong learning.

In the globalized world and the growing importance of the English language not
only in educational field but in different scientific and technical specialism people have
to face challenging situations in their daily life. Accordingly, a great emphasise has been
placed on the way languages are learnt. The aim is to provide learners with the necessary
tools, skills and competencies which would enable them to be world citizens and long

life learners.

Learning English during class sessions only is not sufficient. Language learning
is too complex and varied to be dealt with in two or three sessions a week. Learners
should be trained to self-study to strengthen their abilities and keep in touch with the
English language outside the school walls since there is not enough contact with the

language especially when it is a foreign language as it is the case in the Algerian society.

Under the Algerian educational reform new principles and beliefs toward English

language learning have appeared. New approaches have been introduced in language

8



learning. The national language education policies include autonomy as an imperative
learning goal. Implementing change and introducing innovative pedagogical procedure

has always been at the foreground to ensure qualitative learning.

Language learning is often subject to assessment regimes which are unfavorable
to learner autonomy; assessment should not be based on the attribution of marks and
grades for the sake of enabling learners to move up to the next level but as a necessity
to assess learners’ achievements and competences. Educational decisions can be
informed by the results of alternative forms of assessment and evaluation; they allow
the teacher to identify potential problems and decide on remedial actions to improve

learning outcomes.

More importantly, an effective assessment strategy should be an integral part of
any lesson plan; it should have the power to generate a sufficient amount of feedback to
make learners more aware of the strengths and weaknesses of their performance, hence
promoting autonomy. The assessment results are used by the teacher to modify and

Improve the learning environments he ought to create.

The findings have revealed that EFL third-year secondary students are not yet
sufficiently autonomous; specific training as well as the development of adequate
strategies are still needed to make them aware of the importance of being independent
from the teacher and external interference. In the world of the emergence of technology
and the virtual limitless information, learners need to ensure a brighter future and
understand their responsibility to live successfully in the new digital world.
During the learning process, the learners should construct knowledge with the help of
concrete materials, collaboration with others and relating this knowledge to real life
situations by using language demonstration. Evidence has been given to the first
hypothesis, that is the main aim of learners in learning English is to pass exams. Learners
are unable to get rid of their over-reliance on their teachers who are the fount of

knowledge: the sole responsible for their success or failure

Actually, this research work argues that assessment is another leading path to
autonomy. It is through assessment strategies that EFL teachers entail their pupils in

taking in charge their own learning through decision making, self-monitoring, reflection

9



etc. Yet, is there any evidence that the teachers use the right assessment procedures to
provide immediate feedback to enhance learner autonomy? It is through classroom
observation that the evidence of a change towards a more formative assessment has been
highlighted. Teachers have taken a step towards learner-centered classroom giving the
possibility to students, to some extent, making decision, there is also a shift to alternative
assessment strategies which allow them to identify their learners’ weaknesses. However,
there is still a long way to go to promote autonomy since self-directed study, self and
peer assessment are not yet encouraged. That is one of the obstacles that would emerge

all along the research investigations.

Though significant considerations have been given to the English language in the
Algerian educational reform which targets to provide opportunities and challenges to
cope with a more challenging globalized world, there is still a gap between what is taught
in the classroom and the real world situation. In effect, the fact strategy of adopting
English as a foreign language and the promotion of more learner-centered
classroom is a giant leap towards an effective improvement of the quality of teaching
and learning in our country. Moreover, within the globalized world promoting autonomy

is a worthwhile aim which intends to give empowerment to become lifelong learners.

Nonetheless, the development of learner autonomy will be at rest as long as the
learners are not given challenging reasons to take in charge their own learning and to
use the language outside the school walls. Learners should be prepared to undertake self-
study outside school individually or with the collaboration of peers without the teacher’s
interference in order to strengthen their abilities and to develop the sense of

independence in learning English.

The overriding concept is thereby, to move from teaching to-the- test which
impedes language learning and the promotion of autonomy by making learners race over
the best marks for the sake of moving up to the next level rather than generating
information about their strengths and weaknesses. More effective assessment activities
should be introduced; the results of these activities in turn should lead to a reshaping of
the teaching/learning process accordingly and hence contribute to a better promotion of

autonomy.
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