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ABSTRACT

English is seen today as a vital medium for international
communication. To smooth the progress of the demands of newly emerged
society, English teachers need to grant a special attention to the development
of learners’ self-confidence carefully sustained by a number of pronunciation
training sessions. However, it is often assumed that traditional approaches to
language teaching seem to still dominate EFL classrooms. Therefore, language
teachers should take a step forward towards helping learners grow with more
speaking competence incorporated with confidence. As English teaching has
moved to language functions and learners’ competencies, a new urgency for

the teaching of pronunciation with language learning strategies has arisen.

The present action research is conducted with first-year EFL students at
ABOU-BAKR BELKAID University. It is meant to develop pronunciation
and practice to improve their English spoken language. It, thus, investigates
the factors that effect the learners’ participation in the class and the ways
pronunciation training may influence the learning behaviour of EFL students

to improve their confidence to speak.

The purpose of this study is to identify the importance of being aware
of the learners’ psychological state when speaking and how is correct
pronunciation likely to enhance the learners’ self-confidence to be better
involved within classmates’ interaction. In view of this, four chapters are
brought into play; the first introduces a review of related literature, the second
tries to describe the target situation and the population involved, stressing on
the research tools used. The third one attempts at analysing the results
gathered, proposing a state-of-the-art methodology for pronunciation training

in the fourth chapter, which considers, to a large extent the results obtained.

[1I
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General Introduction

GENERAL INTRODUCTION

The importance of English as a world language and the advance of
technology and education reform are the key determinants for new developments
in English language teaching/ learning in a great number of countries in this

decade.

Studying English as a foreign language is a challenging effort for students
whose goal is effective communication. It is often argued that grammar rules of
English cannot always make sense, spelling can be difficult and at the discourse |
level, the nuances of rhythm, sentence stress and intonation are incredibly
complex and difficult to master. One reason for the students’ difficulty is the
sound system of English. In many settings, aspects like pragmatics and phonetics
may get pass over for vocabulary and grammar. This maybe due to a lack of time
or syllabus demands. Fortunately, this has paved the way for an intensive change

in the area of English pronunciation.

For a long time, from the available literature, it would seem that teachers
in many EFL contexts have been using what some would characterize as a
conventional methodology for teaching English pronunciation rooted in drilling
and automatic exercises. The outcome of this reveals that many learners retain
some critical deviant phonological forms which prove highly detrimental to

successful communication in English.

In the last decades, and perhaps due to the effects of the globalization
process as a worldwide phenomenon, there has been a steady growth in the

attention to the magnitude of pronunciation training, as a general goal for



General Introduction

teaching. This latter has primed the significance of effective use of the spoken
language to establish successful communication. This, however, has brought
about an emergent debate about the models, goals and, particularly, the
methodology used for pronunciation skill teaching. For some, such changes and
the uncertainty of debate are puzzling. Hence, the present research work strives to
tackle some aspects of the current pronunciation debates for a valuable

contribution to the English language learning situation.

The study aims at investigating pronunciation training on first-year EFL
students at ABUO-BAKR BELKAID University. However, it is to be mentioned
at this level that this research work limits itself in training the segmental aspects
and only two suprasegmental aspects; namely stress and intonation. This is
mainly because of time restrictions and the first-year learners’ background
knowledge to assimilate all the aspects related to pronunciation practice in a
limited period of time. Therefore, this investigation tries to demonstrate how
pronunciation training may increase the learners’ confidence and improve their

abilities to speak. Thus, the purpose of this research is:

v' To display the significance of pronunciation training on EFL
learners and recognize some of the learners’ pronunciation

difficulties and needs.

v" To consider whether the use of pronunciation training enhances

their self-confidence.

v' To assess the effectiveness of the training, and see if the
learners’ awareness of pronunciation strategies develops their

confidence in speaking. This is to work out how likely
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pronunciation training help learners develop their self-

confidence to improving their spoken English?

On the basis of this general question, three research questions were

formulated in order to get reliable answers to the problematics.

l. Do our first-year EFL students make use of pronunciation
strategies?
2. Is pronunciation training for our EFL students important to

develop their speaking skill?
3. How does this training contribute to the development of the

learners’ self-confidence?

To investigate these questions, the researcher put forward the following

hypotheses:

l. Learners seem to be unaware of pronunciation learning strategies
to improve their oral performance in English.

2. Training pronunciation may help learners develop fluent insights
into ways of pronouncing and thus, confidently expressing their
ideas.

3. Knowing how to pronounce correctly may help learners feel

more comfortable, confident and stronger to take risk talking.

To support the aforementioned hypotheses, four chapters have been
devoted to this research problematics: the first chapter, being a literature review,
discusses some key pronunciation learning concepts used in this work, including

the importance of pronunciation learning and the features involved in
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pronunciation, in addition to the notion of learners’ self-confidence in language

learning.

The theoretical chapter provides basis for an empirical study in the
English Department at Tlemcen University. The researcher has selected a
descriptive approach which aims primarily at gathering knowledge (i.e.
descriptions and explanations) about the target population and research
instruments. It has described the target population needs through the use of
research tools namely a questionnaire, semi-structured interviews and tests that

help the researcher unveil the necessary knowledge needed for the study.

Based on the description set in chapter two, chapter three strives to analyse
both quantitatively and qualitatively the data obtained, attempting as hard as
possible to answer the questions set at the onset of this investigation. The
researcher also adopts a comparative approach to compare the pre- and post-

training results.

The fourth chapter suggests a set of techniques used to better learners’
pronunciation in EFL classrooms proposing a state-of-the-art methodology
related to the inclusion of learning strategies in pronunciation training to
hopefully raise the learners’ self-confidence. It also attempts to provide the
different roles of the teacher to create a relaxing motivating and non-threatening

atmosphere for learning.
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Chapter One Theoretical Perspectives: Pronunciation and Self-Confidence

1.1. INTRODUCTION

When looking at the history of foreign language teaching, one would
recognise that teachers have been much more concerned with the various
range of approaches and methods rather than with its content. However, an
important issue worth raising in this work is related to the teaching/learning of

pronunciation in hope to develop the learners’ self—confidence.

It is widely acknowledged that a high level of proficiency requires from
non-native speakers at least an intelligible pronunciation from the part of the
teacher and the learner as well. Apparently, pronunciation teaching, or what
some researchers tend to name ‘the forgotten skill’, may provide certain
amount of confidence that helps learners better communicate freely and

effectively.

This chapter, therefore, is mainly related to the literature review; it is
divided into two parts: aspects related to pronunciation teaching and practice
where a historical overview of pronunciation over the last years is tackled, as
it also tries to shed some light on the concept of self-confidence as a
psychological variable sometimes inhibiting the learners’ practice and
progress, and other times facilitating the learners’ integration and interaction

in classroom, .i.e., the learners’ confidence when speaking.
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1.2. PRONUNCIATION TEACHING

In the field of foreign language teaching/learning, the necessity for a
method to teach pronunciation has become controversial among
educationalists. Many language educators have varied opinions on the
importance of pronunciation practice in the target language that is supposed to
lead to confidence in speaking. It is widely known that the students’ goal when
learning a foreign language is not only to increase their comprehension in the
classroom, but also for the intensive need to communicate and interact in

English outside the class in various situations.

1.2.1. A Background Account of EFL Pronunciation Teaching

If one tries to get an eye view of the development of pronunciation
throughout language teaching history, one would find that pronunciation, or as
Kelly (1969) dubs ‘the Cinderella area’ of foreign language teaching, has
enjoyed less endorsement than it merits in comparison with grammar and
vocabulary. That is, an understandable reason why grammar and vocabulary
have been much better understood by most language teachers than

pronunciation.

It is worth pointing that from the traditional ways of learning English,
students neglected the basic knowledge of speaking. In the more distant past,
conventional approaches to teaching pronunciation put a special interest on the
study of phonemes and their meaningful contrasts, along with some
structurally based interest in stress, rhythm, and intonation. From a pedagogic
perspective, instruction, mainly consisted in articulatory descriptions,
imitation, and memorization of patterns through drills and set scripts, with an

overall attention to correction, has been thought to develop the learners’
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capacity to eventually pronounce the English sounds ‘like’ a British native

speaker.

Considering the range of language teaching methods that have had
some currency throughout history, one needs to be cognizant of the fact that
pronunciation was, at a large extent, irrelevant. For instance, in Grammar-
Translation Method, pronunciation was neglected, i.e., the focus was on
grammatical rules, memorization of vocabulary and translation of texts.
Languages were not being taught primarily to learn oral communication but
rather to learn for the sake of being ‘scholarly’ or, in some cases, for gaining a

reading proficiency in a foreign language.

The Direct Method was one of the most lasting legacies in the late
1980s; it breaks away entirely from the Grammar-Translation paradigm.
Pronunciation is taught through intuition and imitation. Students try as hard as

they can to approximate the teacher’ or the recorder’s pronunciation.

With the advent of technology and communication, the need to
communicate orally had become extremely required. Pronunciation teaching
in the Audiolingual approach had a key-role and it was taught explicitly from
the beginning of the language course. In the late 1960s, the Cognitive
Approach, strongly influenced by Transformational Generative Grammar and
the Chomskyan revolution, put a heavy emphasis on rule governed behaviour
rather than habit-formation. As a result, pronunciation was taught in favour of

grammar and vocabulary.

Later, under the Notional-Functional Approach, nevertheless, came the
need to advocate learners to use the language freely for communicative
purposes. Along these lines, drillings and other types of mechanical exercises

were considered outdated whereby the focus was placed mostly on meaning
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and not on form. In this context, pronunciation teaching was downgraded
pedagogically as a result of difficulties in aligning it with and incorporating it
into more communicative approaches to language teaching since work on
phonology, as believed, could impede communicative practice and thus,

threaten the learners’ self-confidence (Jenner, 1996).

In recent years, and with the renewed professional supports aiming at
enabling students become more and more effective and efficient speakers of
English, there has been an incessant progress to bring pronunciation back on
stage in view of the fact that, as many prominent theorists and researchers
point out, it is a vital element of communicative competence. Having this
importance, pronunciation should be given preferential treatment (Morley;
1991 & Taylor; 1991). At the present time, and possibly as a result of this new
trend, a great number of educationalists are again keen on pronunciation.
Spada (1997) For instance believes that clear instruction is important to the

effectiveness of pronunciation training.

Nevertheless, teachers should be aware of the fact that there is no single
best way to teach English pronunciation, as no superiority was shown of one
method over another; teachers should be rather eclectic in their teaching
performance. The following table is an attempt to summarise the statements
that best represent the different point of views of approaches vis-a-vis

pronunciation.
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Method Principle
Grammar Oral communication is not the primary goal of language
Translation instruction. Therefore, little attention is given to speaking
Method and almost none to pronunciation.
Teachers provide students with a model for native like
Direct Method | speech. By listening and then imitating the modeller,
students improve their pronunciation.
Pronunciation should be worked on from the beginning
Audiolingual of language instruction. The teacher should correct any
Method words mispronounced by students.
Language is not learned by repeating after a model. With
visual cues, the teacher helps students develop their own

Silent Way inner “criteria” for correctness. They must trust and be

responsible for their own production in the target
language.

Community The pronunciation syllabus is primary student initiated
Language and designed. Students decide what they want to practise
Learning and use the teacher as a resource.

Total Physical | Students will begin to speak when they are ready. They
Response are expected to make errors in the initial stage and
teachers should be tolerant to them.
Communicative | Students should work with language at the discourse or
Approach suprasentential ~ level.  The ultimate  goal is
communication.

Table 1.1. Pronunciation vis-a-vis Language Approaches

Adapted from Larsen-Freeman (1986)
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1.2.2. The Importance of Pronunciation Teaching

Within the field of education, ideas on the value of teaching
pronunciation are often at variance. Yet, in learning a foreign language,
learners may acquire some basic skills, such as reading or writing, but still
display difficulties in understanding a native speech in a conversation. In this

line of thought, Levy (1997:53) stressed that:

SLA research has concentrated primarily on
explaining the acquisition of morphology and syntax,

a little known about the acquisition of phonology.

Similarly, Elliott (1995:96) has noticed that pronunciation does not
enjoy the adulation it merits. In this respect, he claims that “the acquisition of
pronunciation has fallen to the wayside and has suffered from serious
neglect in the communicative classroom”. Consequently, pronunciation
instruction is still unduly neglected or ignored by many researches. It is argued
that an English phonetic course s, to a large extent, left to chance or given no
place in the teaching/ learning process. The result as Baker (1992:1) states is

that:

Advanced students find that they can improve all
aspects of their proficiency in English except their
pronunciation, and mistakes which have been

repeated for years are impossible to eradicate.

Although research on foreign language teaching/learning has always
been fascinating, the teaching of pronunciation and oral skills in general in
foreign and second language classrooms has often been low on the list of

priorities (Peterson, 2000). Joining this idea, Gilbert (1994:38) claims that:

11
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Pronunciation has been something of an orphan in
English programs around the world. Why has
pronunciation been a poor relation? I think it is
because the subject has been drilled to death, with

too few results from too much effort.

However, many researchers acknowledge that one of the most
important components of learning a foreign language is pronunciation. Dan
(2006) claims that language competence covers many aspects of language, and
pronunciation, both theoretical and practical, constitutes the basis of speaking
above all other aspects of language, that is to say, pronunciation is the

foundation of speaking.

It should be wiser at this level to point out the importance of
pronunciation practice not only for future teachers of English but also for
students who plan to carry on studying abroad. Increasing the students’
pronunciation skills beforehand can build more confidence and make them
feel less reluctant to venture out to speak English. Students’ personal attitude
and self-confidence are major factors in improving English pronunciation. It is
effective pronunciation teaching that offers learners a genuine choice in how

they express themselves (Fraser, 1999).

Likewise, pronunciation is regarded as the first and most important
thing native speakers notice during a conversation. Knowing grammar and
vocabulary is important but still useless if the speaker is unable to pronounce
those structures or words intelligibly. For instance, native speakers are more
likely to understand someone, even in spite of grammatical errors, if this

person uses understandable pronunciation.

12
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The usefulness of teaching pronunciation lays, mainly, on the amount
of learner’s success, since poor pronunciation may condemn learners to less
social, academic and work advancement, whereas good pronunciation may

make the communication easier and more relaxed and, thus, more successful
(Dan, 2006).

In this vein, Harmer (2001:183) argues cogently that it is thanks to
pronunciation teaching that students not only become aware of different
speech sounds and sound features, but may also improve their speaking vastly.

Subsequently, he claims that:

Concentrating on sounds, showing where they are
made in the mouth, making students aware of where
words should be stressed — all these things give them
extra information about spoken English and help
them achieve the goal of improved comprehension

and intelligibility.

It has been noticed that most of the available literature on pronunciation
deals with the “what” and the “how” to teach, while the learner remains as a
“silent abstract” in the classroom. Morley (1994) underlines that the prevalent
focus on pronunciation teaching nowadays should be based on designing new
wave instructional programmes to assist the learners practice to progress.
Moreover, she stresses that these instructional designs should take into
account not only language forms and functions, but also issues of learners’

self-confidence and learners’ strategy training.
Furthermore, teachers should set realistic goals of pronunciation

teaching that need to be addressed in order to develop communicative

competence. According to Morley (1991: 175), these are the following:

13
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Chapter One Theoretical Perspectives: Pronunciation and Self-Confidence

demonstrating that it is also a crucial motivational subsystem in foreign
language learning situations where there is little direct contact with the target
language members. Thus, EFL teachers need to be aware of their learners’

self-confidence when dealing with a task.
1.7.1. The Concept of Self-Confidence

A simple definition of self-confidence is the amount of reliance one
has, i.e., one’s knowledge and one’s abilities. Self-confidence seems to be the
first step to progress, development, achievement and success. Additionally,
self-confidence refers to the belief that a person has the ability to produce
results, accomplish goals or perform tasks competently (Dornyei, 2001). From
another angle, Norman and Hyland (2003) suggest that there are three

elements to confidence:

> “Cognitive’, i.e., the person’s knowledge of their abilities;

X ‘Performance’, i.e., the person’s ability to do something;

< ‘Emotional’, i.e., the learners’ comfortable feeling about the former two
aspects.

Having this in mind, one may presume that a self-confident person
wants to take further risks, placing himself in unfamiliar situations and
examines his capacities in different contexts, and particularly making mistakes
do not prohibit him to increase his ability to learn. One other significant
dimension is worth considering when talking about self-confidence is the
symptoms interconnected with less confidence. There are two categories;
namely emotional and physical symptoms. As for the emotional symptoms,
they are as follows: apprehension, uneasiness and dread, feeling restless,
strong desire to escape, avoidance behaviour, hyper-vigilance, irritabi
confusion, impaired concentration or selective attention, self-conscjo

and insecurity, and behavioural problems. The physical symptoms a
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through racing heartbeat, chest pains, hot flashes or chills, cold and clammy
hands, stomach upset, shortness of breath, sweating, dizziness, muscle tension

or aches, headaches, fatigue and insomnia (Wiley et al 2003).

Furthermore, levels of confidence are variable for instance, a learner
possesses the knowledge or skills required to do a specific task, but not be
confident to act because of the specific situation or environment in which he is
involved. Thus, he could be confident at one level of performance but not at
another, such as being confident to write a passage but feel unconfident about
starting a pronunciation learning course (Eldred 2002). Therefore, teachers

need to develop both situational and overall confidence.

This is fine in principle, but as the reality turns out to be different, there
are general impressions about which learners do and do not seem to have self-
confidence as a general personality trait, yet remain unclear about as to how
those learners are coping with different language aspects being learned.
However, the learners’ over-self-confidence may interfere with the specific
learning tasks at hand; just as lack of confidence may prevent some learners

from fully exploit what they know.

The successes and achievements in turn will strengthen the learners’
self-confidence further. It is natural that learners with a certain amount of
confidence are offered leadership and other responsibilities of groups. More
and more opportunities automatically come to learners with a good self-
confidence. In short, success flows to those who have a genuine self-
confidence. Helping learners feel good about themselves by making them
believing in their capacities need to be incorporated in the teaching process.
For instance, some learners are good at this and others are good at that, but

they need to recognize that they are all gifted in a way or in another.
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1.7.2. Self-Confidence in Language Learning

When affective factors are explicitly discussed, there seems to be a
consensus among psychologists that the general notion of self-confidence may
be considered as a key-factor in the learners’ ability to overcome their
language setbacks, it is normally assumed to have an influence on successful

language learning. In this respect, Krashen (1981: 75) claims that:

Not surprisingly, nearly all the available literature
suggests that self-confidence is very much related to
second language development..., the self-confident,

secure person is a more successful language learner.

Krashen (1981) developed the construct of an affective filter, consisting
of the variables of anxiety, motivation, and self-confidence. According to
Krashen, these psychological variables may strongly enhance or inhibit second
language acquisition by playing a critical mediating role between the linguistic
input available in the educational setting and the student's ability to learn.
Krashen (1981:75) posits:

Self confident people have the advantage of not
fearing rejection as much as those with high anxiety
levels and are therefore more likely to put
themselves in learning situations and do so
repeatedly...[they] are less hampered by the
conscious operation of the monitor because they are

not so worried about how they appear.

The Affective Filter hypothesis embodies Krashen's view that a number

of ‘affective variables’ play a facilitative, but non-causal, role in second
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for success in second Ianguage acquisition. Low motivation, low self-esteem,

and debilitating anxiety can combine to ‘raise’ the affective filter and form a

acquisition. In other words, when the filter is ‘up’ it impedes language
acquisition. On the other hand, positive affect is necessary, but not sufficient

on its own, for acquisition to take place.

Ultimately, in Krashen’s theory, self-confidence is specifically
identified as an important aspect of the “affective filter” in that it enables the
learner Cncourages intake, or usefi] input. However, one should be aware that

the lack of self —confidence may be an inhibiting factor for learners and thjs

probabilities Jack self-confidence.

learners fee] the higher scores they get. The more confident a learner feels, the

less anxiety he experiences in learning.

1.8. PRONUNCIATION TRAINING TO DEVELOP SELF.-

pronunciation teaching is an essentia] part of language courses (Fraser, 1999),
At an initia] stage, confidence in pronunciation is Supposed to allow learners
interact with natjve speakers, which is Very essential for all the other aspects
of their linguistic development. In this line of thought, Avery et al (1992: Xiv)

point out:
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Learners who are out-going, confident, and willing
to take risks probably have more opportunities to
practice their pronunciation of the second language
simply because they are more often involved in

interaction with native speakers.

Kriedler (1989) states that correct and clear pronunciation are
considerably important in language learning; learners should gradually
develop some confidence in their own ability to produce sounds and thus
speak assertively. To achieve this, learners need to be extensively and
intensively exposed to listening to English so that to develop a “feel” for the
sounds of English. In this way, learners are observed to be more confident and
motivated to learn the target- language, but on the other side, poor
pronunciation degrades good language skills and condemns learners’ ability to

communicate to loss.

As the learners’ ability to communicate is severely limited without
adequate pronunciation skills, inadequate pronunciation skills may be a factor
to weaken learners’ self-confidence. Thus, it restricts their classroom
interactions and negatively influences estimations of a speaker’s credibility
and abilities (Morley, 1998).

Avery and Ehrlich (1992) argue the necessity of confidence in
articulation, in that when teaching pronunciation, one needs to focus much
more on affective variables than simply working through a list of speech
sounds. Even if students have learned to produce speech sounds, they are often
so self-conscious about their pronunciation that they are too nervous to
probably misuse these speech sounds in front of their teachers and mates.
Hence, it is of great essence for teachers that personality traits may in all

probabilities affect pronunciation progress of learners. As a result, a non-
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hope to establish a first step towards building learners’ self-confidence,

understand, and speakers will be more nervous.

/ / Peopledonot |
4 understand

Speakers are understood. [ ow anxiety and nerves, and perceptions of

competence would develop self-confidence (Clémont ¢ al, 1994; Noels &
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I speak slowly

| Ifeelconfident

I sound confident | .
e enough.

/| People understand
f me. This relaxes me |

Diagram1.3. Positive Circle
Avery et al (1992: 226)

Consequently, having confidence in articulation therefore gives
students room to express themselves freely and assertively in conversation.
This is also applied in listening comprehension. Students who are very
familiar with phonemes or speech sounds should have confidence in

discriminating speech sounds.
1.9. PROBLEMS IN PRONUNCIATION TEACHIN G

Some pronunciation matters need very careful attention from the part of
the teacher. For instance, an Algerian speaker learning English learns easily
the English sounds that exist already in Arabic as in the sound /1/. It is
acknowledged that even if this phoneme was never taught before, it may be
handled well by mere exposure to English and this latter, is considered as a

positive transfer from the learners’ mother tongue.

Still another issue worth rising at this level, pronunciation patterns are

hard to master, they must be taught or they will never be learned. Those
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————~  1heoretica

elements and patterns differ structurally from the first language and would

hinder more the task than it would help.
1.10. CONCLUSION

As it seems to be recognized, language teaching goes beyond teaching
grammatical rules and vocabulary items. Successfi] language learning
requires, fundamentally, language users to be aware of pronunciation rules of
the language supposed to be learnt to get the meaning across. This chapter is,
in fact, the theoretical part of an investigative case-study; it tries to shed light
on the key-concepts used in this work, and seeks to review the teaching of
pronunciation as a skill and its importance for effective communication in the
foreign language classroom. The focus was also on demonstrating the
relationship between pronunciation and the other skills in which it was found
that a good pronunciation depends on how well one hears the speech sound
before uttering it. It is hopefully recognized how confidence in articulation
may facilitate the communicative task. Mispronunciation may produce
psychological nervousness in speakers such as lack of confidence, which is

likely to block the learners’ efforts to better their pronunciation.
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2.1. INTRODUCTION

It is a share knowledge that language learning strategies is supposed to
be used to improve the learners’ listening, speaking, reading and writing level.
However, they still have not been effectively applied to pronunciation learning
in a large scale. Thus, the present investigation attempts to bridge this gap by
studying the use of pronunciation learning strategies applied by our EFL

learners.

Therefore, the present chapter seeks to present a classroom-based
experimental information and groundwork for developing the learners’
pronunciation to thus, their self-confidence to speak. It is, in fact, the practical
aspect of the theoretical framework resulting from the literature review tackled
in chapter one. The main focus of this study lies on how pronunciation training
may improve learners’ pronunciation practice, and whether our learners make
use of learning strategies to develop their pronunciation and thus, their self

confidence to speak in classroom.

This inquest starts by identifying a detajled account on the concerned
situation and population; it also describes the research instruments used in
conducting this investigation focusing on the learners’ pronunciation needs in

the English department.
2.2. THE ENGLISH DEPARTMENT: A BRIEF OVERVIEW

The role of English in Algeria is purely functional as English is used as
an international language; it has been widely used for years and for different

purposes and gradually it is becoming part of the sociocultural system. Seeing

that the value of English is increasing day by day in different forms and in
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different contexts, awareness of its importance is becoming more and more of

great interest.

The Department of Foreign Languages is located at Abou Bakr Belkaid
University, Tlemcen: it was founded in 1988. In April 1995, the Institute of
Foreign Languages became autonomous it comprises two sections: French &
English. However, in 2008, a local decision was made to separate the English

Department from the French one.

Enrolled students come from different parts of the country, being
Baccalaureate holders from three different streams; Life and Natural Sciences,
Humanities and F oreign Languages. The task of the English Department is to
prepare students for the ‘Licence degree’, the equivalent of the ‘B.A” in the
Anglo-Saxon system of education. The time spent for this purpose is four
years, during which the learners are presented with the necessary knowledge
needed, consolidating their linguistic knowledge already acquired before.
During the four years, students attend courses of Grammar, Written
Expression, Oral Expression, Phonetics and other subjects such as Linguistics,
Literature, Civilization, TEFL, Educational Psychology and Arabic as
compulsory modules. Throughout the fourth year, students are required to
write an extended essay ‘memoir’ or undergo teacher training sessions which

are complemented by a pedagogical training report.
This degree opens door for students to enter the professional life and
become teachers of English, or they can also continue their post-graduate

studies to obtain the degree of ‘Magister’.

Concerning the curriculum, each teacher is provided with specific

pedagogical guidelines for each module and it is up to him to sketch out.the
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content of the modular course according to their students’ needs and

difficulties encountered.

First-year English syllabus seems mostly to be based on a fundamental
skill-based programme, i.e., the focus is on the language skills. As far as the
teaching of oral expression is concerned, it holds an important place in the
teaching syllabus since it enjoys being taught for 4h.30 per week till the third-

year of instruction.

Regarding pronunciation, it is one of the most conspicuous features of a
person’s speech, yet, it is not explicitly taught. Pronunciation is rarely taught
as a separate module beyond the initial introduction to the language’ sound
system in the early stages of instruction mainly, in oral expression and
phonetics. Nonetheless, the objectives of the phonetic module are generally
stated in the official documents of the Ministry of Higher Education and

Scientific Research as:

- To teach the students of English elementary concepts in phonetics
and phonology,

- Application through exercises and pronunciation.
Hence, it focuses on preparing students develop a certain level of fluency to
speak and understand English. The following section will be concerned with a
description of the target population under investigation.
2.3. SAMPLE POPULATION

Any investigation should be supported by subjects on which the

experiment is build. A sample may be defined as a subset of a population,

given the impression that it appears impractical or impossible to test every
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member of a population. In the present study, the target population is teachers

and first-year EFL students.

2.3.1. Students’ Profile and Needs Analysis

It is of great necessity, for any researcher involved in any field of
foreign language learning context, to select his population’s needs and
interests for the sake of constructing systematically the basic knowledge
needed for a better learning experience. Therefore, the researcher strived to
select what might be useful for learners to better their pronunciation skill that

most of our language learners ignore (unaware).

2.3.1.1. Students’ Profile

This study is concerned with first-year students from Tlemcen
University, English Department. Twenty-four (24) of them were randomly
chosen. The students involved in this investigation are in the age group of 17
to 20 years old, they are Baccalaureate holders from different streams (Life
and Natural Sciences, Humanities and foreign Languages) who learned the
English language since the first-year of foundation school, which makes a sum
of seven-years before entering university. As they come from government

schools, they share roughly the same educational background.

Arabic is their mother tongue, French is their first foreign language and
English is their second foreign language. First-year students are exposed to the
basic knowledge about English as a consolidation to the knowledge already
acquired at the Lycée. Along these lines, they are concerned with: Grammar,
Oral Expression, Written expression, Phonetics, Linguistics, Reading
comprehension and Arabic. It is worth pointing, at this level, that the

participants had taken some basic knowledge in pronunciation or phonetics
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before in the middle or secondary school. The following table shows the

distribution of hours over the modules:

Modules Number of hours
Grammar 4.30h
Written expression 4.30h
Oral Expression 4.30h
Reading comprehension 3h
Phonetics 1h:30
Linguistics 1h:30
Arabic 1h:30
Total 21h / week

Table 2.1. Distribution of Hours Over the Modules Taught in First Year

The need for and usefulness of authentic materials have been
increasingly acknowledged. Empirical studies have confirmed positive results
obtained by learners who are given opportunities to interact with authentic
materials, however, the lack of teaching materials in the department and
almost the non-existence of phonetic laboratories and audio-visual aids display

the major difficulties that apparently hurdle the teaching/ learning progress.

2.3.1.2. Students’ Needs Analysis

An increasing number of linguists and language educators emphasize
the importance of understanding the learners’ needs to be able to establish a
suitable selection of courses according to their requirements. In this sense,

Omaggio (1993) and Rogers er al (1988) state that if students are to develop a
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functional proficiency in language and use it communicatively in the real

world, they need to encounter the language of that world in the classroom.

That is, they need ample opportunities to see and hear the language
used by the speakers of the language they are learning. What is more, they
need opportunities to practise using the language to cope with everyday

situations they might come across outside the classroom.

Teachers are required to bring massive amounts of authentic materials
into the classroom and make them consistently accessible to their students
(Meyer, 1984: Rogers & Medley, 1988) to meet their needs. Recognizing
students’ needs is of great essence to design a relevant curriculum and
appropriate materials. Concerning the learners’ needs in pronunciation
training, teachers are supposed to explore a variety of methods to help learners

comprehend and be aware of pronunciation features.

Hence, the learners’ needs and difficulties have been identified at the
onset of this investigation through teachers’ questionnaire and a learners’
interview in order to have an idea of the learners’ needs or lacks, and

difficulties that help the researcher plan the training courses according to the

students’ needs.
2.3.2. Teachers’ Profile

The informants are teachers from the English Department of Abu-Bakr
University, their teaching experience varies from one to ten years, and they are

in charge of the following modules: Linguistics, Oral Expression, Phonetics

and Educational Psychology.
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The questionnaire was addressed to seven full time teachers, who hold
their m%éter degree and preparing for their ‘Doctorate ' the equivalent of
‘PHD’ in the Anglo-Saxon system. It is to be noted at this level that there
teaching methods are, in fact, based on long-term goals, i.e., more importance
is drawn towards the learners’ accuracy level, namely correct use of grammar.
However, little attention is paid to pronunciation except when it comes to the

teaching of oral expression or phonetics.
2.4. RESEARCH INSTRUMENTS

An action research is, in fact, a reflective process generally conducted
to discover a plan for innovation or intervention or for problem-solving
situations. It is to be noted that action research is identified by several other
terms, including participatory research, collaborative inquiry, emancipatory
research, action learning, and contextual action research but all are variations
within the same theme (O’Brien, 2001). It constitutes according to Ourghi
(2002:353) “an excellent reflective means of investigating a specific aspect
of the teaching process and learning outcome”. In an attempt to define

action research, McNiff and Whitehead (2002:1) assert:

Action research is a common-sense approach to
personal and professional development that
enables practitioners everywhere to investigate
and evaluate their work, and to create their own

theories of practice.
At another layer of analysis, Noffke and Zeichner (1987) make several

assertions for the significance of action research with teachers, they

summarise it as follows:
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* It brings about changes in the teachers’ definitions of their
professional skills and roles;

* increases their feelings of self-worth and confidence;

* increases their awareness of classroom issues;

* improves their dispositions toward reflection;

* changes their values and beliefs;

* improves the congruence between practical theories and practices;

* broadens their views on teaching, schooling and society.

Thus, action research may inform teachers about their actual teaching
course of action and empowers them to enhance their teaching practice and
progress. The basis process of conducting an action research, according to

Mills (2003), consists of four steps:

e Identifying an area of focus,
e Collecting data,
e Analysing and interpreting the data,

e Developing a plan for action.

The following adopted diagram indicates the set of steps a researcher

should follow in action research paradigm:
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— Acting Stage

|

—¢ Developing Stage Reflecting Stage

- Identifying &
limiting the
topic.

- Reviewing
related literature.
- Developing a
research plan.

- Collecting data
- Analysing data

Developing an action
plan.

- Sharing &
communicating
results.

- Reflecting on the
process.

J

Diagram 2.1. The Process of Action Research
Adopted from Craig (2006:23)

The present investigation is carried out to train learners pronunciation
features accompanied with facilitating strategies that assist them develop their
confidence to speak English after training. The researcher follows the above

steps of conducting an action research. It is carried out as follows:
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® The Planning Stage: the researcher has identified the problematics in
question and categorized the objectives of the investigation in the
general introduction, and has drawn from it the content of the
theoretical chapter related to area of focus.

® The Acting Stage: The researcher attempted to describe the target
situation and research tools in the second chapter and reported the
results to be analysed in the third one.

e The Developing Stage: The researcher, here, endeavours to develop
training sessions which are meant to develop the learners’
pronunciation to increase their speaking confidence in hope to help
learners overcome their pronunciation difficulties.

o The Reflecting Stage: At this level, the researcher draws his conclusions
based on the data gathered and suggested a number of proposed

remedial activities.

Based on a multimethod approach, which requires a multiple sources of
data collection, the researcher built the study. It includes the use of a
questionnaire for teachers, a learners’ pre-training interview at the beginning
to identify the learners’ needs and knowledge before training and then a post-
training interview after training, in addition to fests. This was done to cross-
check the validity of the results and to collect data which help the researcher
tackle the problem from different angles as stated by O’Malley and Chamot
(1990) who draw attention to the importance of using multiple data collection
methods in strategy-training researches because the methods used influence
the kinds of strategies learners make use of. In this line of thought, Weir and

Robert (1994:737) assume that:

A combination of data sources is likely to be
necessary in most evaluations because often no one

source can describe adequately such a diversity to
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features as is found in educational settings, and
because of the need for corroboration of findings by
using data from these different sources, collected by
different methods and by different people[(i.e.

“triangulation”)].

In this way, triangulation is assumed to be a powerful way of
demonstrating concurrent validity, since exclusive reliance on one single
method may in all probabilities bias or, to some extent, distort the researcher’s

picture of the particular area of research s/he is investigating.

2.4.1. Teachers’ Questionnaire

One of the most common methods in collecting data in foreign language
research is to use questionnaires of various kinds. Brown (2001:6) reports a

definition of the questionnaire as being:

Any written instrument that present
respondents with a series of questions or
statements to which they are to react either
by writing out their answers or selecting

from among existing answers.

Here, a questionnaire was chosen for eliciting data from the informants
to investigate the research questions and hypotheses. It was administered to
seven teachers and a pilot study was conducted prior to the administration of
the full-designed questionnaire at the onset of the academic year 2008/2009 in
order to collect feedback on the functionality of this research instrument. The
pilot study was done in order to assess the validity of the questions used, as put

by Cohen, Lawrence and Morrison (2007:260):
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The wording of questionnaires is of paramount
importance and that pretesting is crucial to its
success. A pilot has several functions, principally
to increase the reliability, validity and

practicability of the questionnaire.

During the piloting, some of the questions were reformulated and others
were completely omitted and replaced being misunderstood. In this sense,
Oppenheim (1992:48) remarks: “everything about the questionnaire should
be piloted; nothing should be excluded, not even the type face or the
quality of the paper!” Subsequently, the researcher uses three types of

questions . .. Closed, open and mixed.

- Closed Questions: According to Wilson and McLean, (1994:21):
“Closed questions prescribe the range of responses from which the
respondent may choose. In general closed questions are quick to
complete and straightforward to code and do not discriminate
unduly on the basis of how articulate the respondents are”, i.e.,
They request the informant to opt for one of the proposed possibilities

without commenting or adding a remark.

€.g. What do you think of your first-students’ English proficiency level?

[ Good.

U] Fair.

J Poor.

[ Very poor.

- Mixed Questions: ask the informant to choose one of the proposed

possibilities , then justify his answer.
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e.g. According to you, should pronunciation training be included in English

class?
O Yes O No
TVHYZ.couvererrerrnssenessessisstsssssssssssassasesssssssasensntsstassassss ssustassssasussstassseatususnassssnnass

- Open Questions: invite the informants to express freely their point of
view in their own terms.
e.g. Do you think that pronunciation proficiency may enhance or decrease
your learners’ self confidence? How?

.............................................................................................

(The examples are taken from the students’ questionnaires, see appendix “A”)

The questionnaire was divided into three rubrics, the first category of
questions aimed at eliciting data from the informants (teachers) about their
leaghing experience, and their beliefs about the learners’ proficiency level in
English in general and in pronunciation in particular, it also attempted to

enumerate the types of difficulty they first encountered with the new entrants.

The second category of questions intended to specifically get an idea
about the learners’ pronunciation proficiency level and difficulties teachers
notice their learners are facing when speaking. The researcher endeavoured at
this level to bring forth the teacher’s opinion about the incursion of
pronunciation training within their teaching by asking first whether they
received ever pronunciation training in their careers, and thus, how it
influenced them. Additionally, teachers were required to provide ways of
assessing their learners’ pronunciation emphasizing on the most significant
errors they consider important. Finally, a last question was used to check
whether teachers make use of some pronunciation strategies, what these

strategies are and how they exploit them to achieve better results. Then, the
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difficulties teachers may encounter in their teaching and their reactions

towards these difficulties.

As a last class of questions, the researcher draws the teachers’ attention
towards self-confidence, as a psychological variable, that may prohibit the
learning process from taking place. Teachers at this level were asked about
their learners’ self-confidence degree, along with establishing a relation
between pronunciation and self-confidence. And as a concluding question, the
researcher opens the door for teachers to suggest techniques to help learners

overcome their pronunciation problems.

It is worth pointing at this level that a questionnaire was also used to
first-year students but seeing that it was misunderstood and learners did not
provide useful information, the researcher opt for an interview to help them
better provide data. This is a share belief put by Lessard-Clouston (1997) that
interviews provide information about students’ goals, LLS and understanding

of a particular course being taught.

In spite of the wide range of application of questionnaires in the area of
foreign language studies, it does not seem to be sufficient for the research
reliability. For this reason, another tool was used in this study to cross-check

the results obtained.
2.4.2. Learners’ Interviews

Regarding an interview, it provides an in-depth information about a
particular research issue as put by Kvale (1996: 14) as being an inter-view,

i.e., “an interchange of views between two or more people on a topic of

mutual interest” he also includes that (1996:6):
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An interview is a conversation that has a structure
and a purpose. It goes beyond the spontaneous
exchange of view as in everyday conversation and
become a careful questioning and listening approach
with the purpose of obtaining thoroughly tested

knowledge.

Interviews are also regarded as being “a flexible tool for data
collection, enabling multi-sensory channels to be used: verbal, non-verbal,
spoken and heard” Cohen et a/ (2007:349). From another stand point, it is to
be mentioned that throughout the manifold approaches to language research,
different types of interview are proposed. For example, LeCompte and Preissle
(1993) give six types: standardized interviews; in-depth interviews;
ethnographic interviews; elite interviews; life history interviews; focus groups.
Bogdan and Biklen (1992) add from his part semi-structured interviews, group
interviews. Lincoln and Guba (1985) add: structured interviews. Patton (1980:
206) outlines four categories: informal conversational interviews; interview
guide approaches; standardized open-ended interviews; and closed
quantitative interviews. The following table summarises the strengths and

weaknesses of each type:
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Type of Characteristics Strengths Weaknesses
interview
Questions emerge Increases the - Different
from the immediate | salience and information
context and are relevance of collected from
asked in the natural | questions; different people with
Informal course of things; interviews are built | different questions.
Conversational | there is no emerge on and emerge -Less systematic and
Interview predetermination of | from observations; | comprehensive if
question topics or the interview can certain questions do
wording. be matched to not arise ‘naturally’.
individuals and -Data organization
circumstances. and analysis can be
quite difficult.
Topics and issues to | -The outline -Important and
be covered are increases the salient topics may be
specified in advance, | comprehensiveness | inadvertently
in outline form; of the data and omitted. -
interviewer decides | makes data Interviewer
Interview sequence and collection flexibility in
Guide working of somewhat sequencing and
Approach questions in the systematic for each | wording questions
course of the respondent. can result in
interview. -Logical gaps in substantially
data can be different responses,
anticipated and thus, reducing the
closed. Interviews | comparability of
remain fairly responses.
conversational and
situational.
The exact wording | Respondents -Little flexibility in
and sequence of answer the same relating the
questions are questions, thus interview to
determined in increasing particular
Standardized | advance. All comparability of individuals and
Open-ended interviewees are responses; data are | circumstances;
Interviews asked the same basic | complete for each | standardized
questions in the person on the wording of

same order.

topics addressed in
the interview.

Reduces
Interviewer effects
and bias when
several

questions may
constrain and limit
naturalness and
relevance of
questions and
answers.
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interviewers are
used. Permits
decision makers

to see and review
the instrumentation
used in the
valuation.
-Facilitates
organization and
analysis of the

data.
Questions and Data analysis is Respondents must
response categories | simple; responses | fit their experiences
are determined in can be directly and feelings into the
advance. Responses | compared and researcher’s
Closed are fixed, easily aggregated; | categories; may be
Quantitative respondent chooses | many short perceived as
Interviews from among these questions can be impersonal,
fixed responses. asked in a short irrelevant, and
time. mechanistic. Can

distort what
respondents really

by so completely
limiting their
response choices.

Table 2.2. Strengths and Weaknesses of Different Types of Interviews (Patton
1980:206)

Two face-to-face semi-structured interviews, or what is known as
“Standardized open-ended interviews” to use Platton’s (1980:206) words,
were used being more “non-interventionist”. The researcher asks the same sort
of questions as in the structured interview, but the style is “free-flowing”
rather than rigid, i.e., it is more conversational because unlike the structured
interview, the interviewer does not deviate from the list or inject any extra
remarks into the interview process, instead, the researcher may regulate the
questions according to how the interviewee is responding. Therefore, this type

requires much more skill and efforts. The interviewer attempts to be as
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objective as possible and do not try to influence the interviewer’s statements,

hence, i.e., there the researcher does not share her own beliefs and opinions.

Therefore, two semi-structured interviews (pre-training interview, see
appendix “C” and a post-training interview, see appendix “G”) were
administered to first-year students to obtain a detailed and richer description
about the target population. The pool of interviewers consists of 24 students,
each interview lasts about 15/20 minutes with each student to give them the
opportunity to reflect on their own performance, the medium of interviewing
was most of the time conducted in Dialectal Arabic to provide clear

explanations and to make students feel at ease when responding.

The researcher drew the participants’ attention that the interview is not
a “test” per se, as there are no correct or incorrect answers. Rather, it is a
conversational setting designed to give the entrants the optimum opportunity
to express themselves in a wide variety of ways. Seeing that the participants
were often extremely nervous, the interviewer attempted to establish a casual

relaxing atmosphere.

The pre-training interview was used to elicit some useful information
from learners concentrating on their needs, lacks, and the degree of their self-
confidence when speaking, attempting at the same time to determine the kind
of pronunciation strategies students make use of when speaking to create their
own confidence. This was sketched on the basis of the pretest of

pronunciation.

It was divided into three parts: the interviewer started with a warm-up
to gather general ideas about the respondents and also to create a relaxing
atmosphere which lowers their anxiety. The students’ answers were written

down by the researcher in note forms to be analysed latter. The first class of
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questions aims at extracting the new entrants’ amount of exposure to English

and more precisely to pronunciation before coming to university.

Besides, learners were asked whether they enjoyed the session of
pronunciation practice and at the same time stated their difficulties in
pronouncing speech sounds and words, before starting pronunciation training
in order to self-diagnose their strengths and become aware of what helps them
to learn English (Cohen, 2003). Afterwards, and in an attempt to check the
learners’ use of pronunciation strategies, learners were asked about their
reactions when they are not confident about their pronunciation, and what they
personally do to make it comprehensible and intelligible. Learners’ attention
was provoked and attracted towards classroom interaction, and their reasons

behind their silence in the classroom.

The last class of questions was devoted to one of the significant
variables that may cause either failure or success in language learning, namely
self-confidence. At this level, it was crucial to ask the partakers about their
reading aloud experience to be acquainted with their psychological status
while reading the passage to check their confidence’ degree and compare it

with their answers with the next coming questions.

Finally, an open question for learners’ suggestions was set to put
forward ways that teachers may apply to help learners raise their self-
confidence degree to enhance their classroom participation and achieve a

better pronunciation.

As far as the post-training interview is concerned, however, it is used
to evaluate the efficacy of the strategy training. The researcher attempts to re-
ask some questions to observe the learners development in terms of

pronunciation and notice their self-confidence. The interview was divided into
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three rubrics: Starting with a warm-up talk to lessen from the learners’
anxiety, followed by questioning them about their benefits from the training
which was meant to develop their speaking performance and feel more
confident while speaking. The researcher wants to make learners feel that she
is interested in their opinions about the training, i.e., whether it was interesting
or not. The level of difficulty was also brought into the bargain, learners were

asked to state the stages they found difficult for them while being trained.

The second category of questions was related the learners’ application
of strategies, for instance, how they may feel that their pronunciation is wrong
or their reactions when people misunderstand their pronunciation. Finally, the
researcher endeavours to test out the learners’ feelings about their progress in
comparison with their previous level. In addition, two questions were put to
spot their beliefs and thoughts when they produce a correct speech sound
without the help of the dictionary. As a last question, the researcher
endeavours to establish in the learners’ mind a sound relationship between

pronunciation and self-confidence.

2.4.3. Tests

It is agreed among educationalists that language teaching is tied to a
larger extent with testing, since learners need to be assessed in their linguistic
ability, their progress and their achievements. The present study used a pretest
before the training, and a posttest to measure the learners’ improvements after
the training. According to Brown (1994: 385), “Oral production tests can be
tests of overall conversational fluency or pronunciation of a particular
subset of phonology, and take the form of imitation, structured
responses”. Moreover, tests are very useful; they may be used according to
Selinger and Shohamy (1989: 167):
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...collect data about the subject ability and
knowledge of the language in area such as
vocabulary, grammar, reading metalinguistic

awareness and general proficiency.

On his part, Harmer (2001:322) proposes two vital characteristics of a
good test:

e Validity: A test may be valid if it ‘tests what is supposed to
test’, for example, a test seems to be invalid if it goes
beyond the learners’ background knowledge, but if the

tested knowledge is shared by students before being tested,
then it will be valid.

® Reliability: A good test gives ‘consistent results’, i.e.,
reliability is boosted by providing absolute clear
instructions, with a limit in the area of testing to get variety

of answers and ensure that test conditions remain constant.

In the current study, pronunciation is assessed in relation to both
production of speech sounds and control of prosodic features. Its aim is to
determine the learners’ abilities, strengths and weaknesses before being
trained, and check whether the twenty-four participants make use of

pronunciation strategies in learning.
2.4.3.1. The Pre-Training Pronunciation Test
In an attempt to identify the learners’ needs and difficulties, the

researcher opts for a test prior to the instruction meant to enhance the learners’

self-confidence through efficient pronunciation training. This introductory
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phase is supposed to be very significant for it will unveil the learners’
pronunciation level. The researcher in this phase used a passage to be read
loudly (see Appendix “B”) , the passage was distributed to students in class so
they saw it for the first time and read it silently, then given the opportunity to
read it aloud. As they listen to each other’s pronunciation, students were audio

taped reading the diagnostic passage.

It is wiser at this level to point out the importance of reading aloud
(henceforth RA) for pronunciation practice and assessment and it seems to be
easily administered. It is argued among educationalists (Brown, 1975;
Gabrielatos, 1996) that pronunciation is one of the areas that might be
improved through classroom procedures involving RA which seems to be a
challenging task to perform, in this line of thought, Kelly (2000:81) points out
that “this (RA) certainly has its place when it comes to working on any
aspect of pronunciation, and is particularly useful for working on stress
(and intonation)”. Besides, Brown (2002) posits that RA tasks integrate
beyond the sentence level up to paragraph or two and he adds that it may, in

fact, be a “strong indicator” of overall oral performance.

What is more, many teachers might argue then, that RA provides good
pronunciation practice. In this study, pronunciation will be checked in a more

comprehensive way, to include the following interacting phonological aspects:

e Speech Sounds
e The stress patterns of phrases.

e Intonation
After their first silent reading, learners are asked to read aloud the

passage. The following procedures are required for the sake of checking their

use of pronunciation strategies:
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¢ Underline the stressed syllables

e Put unstressed vowels into brackets.

* Cross out vowels/consonants which were not pronounced.

 Circle vowels/consonants which have 'interacted' and produced a new

speech sound.

As a second step, learners discuss the content of the text, then
answering some questions about the difficulties they faced during their
reading. The researcher endeavours to notice the learners’ pronunciation level
and difficulties to be emphasised on during the training. After the discussion,
the researcher strives to summarise the problems that arose from the
discussion including the mispronounced words and badly structured intonation

to compare with the posttest at the end of the session.

2.4.3.2. The Post-Training Test

Following the pronunciation training intervention, it is of great essence
for the researcher to carry out a sort of a diagnostic test in order to evaluate
the learners’ progress after pronunciation training instruction in addition their
ability to apply and understand the strategies trained. These are clearly stated

by Harrison (1989: 6), who views diagnostic tests as a way to:

...check on students’ progress in learning particular
elements of the course (...). The diagnostic test tried
to answer the question: how well have the students

learnt a particular material?

At this level, learners are asked to read aloud another text emphasising
on their pronunciation, intonation and their confidence to speak in the

discussion held after the reading of the passage. It was, in fact, used to assess
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and evaluate the efficacy of the strategy training. The researcher attempts to

re-ask some questions to observe their growth as far as their speaking

confidence is concerned.
2.4.3.3. Strategy Training Phase

As it was demonstrated in chapter one, the long-term solution to the
problem of the neglect of pronunciation instruction is to frain students
accurate pronunciation, offering them the strategies they may rely on for a
better native-like pronunciation. In this line of thought, Ellis and Sinclair
(1969: 16) states that:

Learners’ training aims to help learners consider
the factors which may affect heir learning and
discover the strategies which suit them best so that
they may become effective learners and take

responsibilities for their own learning.

Hence, the main aim of pronunciation training is to achieve what
Abercrombie  (1991:14) calls  “comfortable intelligibility” which is
pronunciation that can be understood with little or no efforts on the part of the
listener. It is worth pointing at this level that as a trainer, one needs to consider

Oxfords’ (1994) principles for L2 training to achieve reliable results:

> L2 strategy training should be based clearly on students’ attitudes,
beliefs, and stated needs.

> Strategies should be chosen so that they mesh with and support each
other and so that they fit the requirements of the language task, the

learners’ goals, and the learners’ style of learning.
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>

>

Training should, if possible, be integrated into regular L2 activities over
a long period of time rather than taught as a separate, short intervention.
Students should have plenty of opportunities for strategy training
during language classes.

Strategy training should include explanations, handouts, activities,
brainstorming, and materials for reference and home study.

Affective issues such as anxiety, motivation, beliefs, and interests, all
of which influence strategy choice, should be directly addressed by L2
strategy training.

Strategy training should be explicit, overt, and relevant and should
provide plenty of practice with varied L2 tasks involving authentic
materials.

Strategy training should not be solely tied to the class at hand; it should
provide strategies that are transferable to future language tasks beyond
a given class.

Strategy training should be somewhat individualized, as different
students prefer or need certain strategies for particular tasks.

Strategy training should provide students with a mechanism to evaluate
their own progress and to evaluate the success of the training and the

value of the strategies in multiple tasks.

Therefore, in this research, the goal is set in the beginning to improve

the learners’ pronunciation skill and therefore their speaking skill in order to

increase their self-confidence. The training started at the onset of the academic

year 2008-2009, the researcher endeavours to create a relaxing atmosphere in

order to motivate students for effective training.

The first step in the empirical discovery of English pronunciation

difficulties lasted three sessions during which the researcher endeavours to

help learners practise pronouncing sounds using a tape recorded native voice

67



—4§

Chapter Two Action-Research Planning & Methodology

and materials from Mark Hancock (2003) and Ann Baker (1993). The study of
vowel sounds, dictionary usage, activities and practice took from the
researcher three sessions with one hour and a half per-session. Students were
given the English phonetic symbols of consonant and vowel sounds (see

Appendix “I ”) so that it would be easier when checking the pronunciation of

words in the dictionary.

After testing out the learners’ level, this phase is assumed to be the
practical element in which the focus is on the accuracy level of analysis, i.e.,
the training of the segmental and suprasegmental features of pronunciation in
addition to explicit strategy training. The training was divided into three steps

as follows:

Session One:

It lasts three times with two hours per session. The general goal of this
stage was to raise learners’ awareness about the importance of the segmental
aspect of speech sounds to achieve a correct pronunciation. Seeing that vowel
production seems to be problematics for EFL learners, the researcher starts
with English vowel sound system, showing learners how those speech sounds
are produced and articulated so that they would correctly pronounce them. The
shape of the mouth, which is strongly required to support correct
pronunciation, was also looked at since it controls the deviation of voice
production and supports the correctness of pronouncing words (Dauer 1993).
Lip position, is also brought into light considering the fact that its place and
deviation have a key role in the speech sound production. (See diagrams in

appendix “E”).

After the introduction of the English sounds, it was necessary to

familiarize learners with the concerned speech organs and its importance in
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the production of speech sounds. The different sounds are articulated when the
air passes through speech organs beginning with the glottis, vocal folds and
larynx, then obstructs in the mouth in different places and, therefore, produce

different sounds, that we called place of articulations (see Figure 1.1.p16).

After the learners’ first reading of the speech sounds, they listen to the
record once again and re-repeat it, comparing their first production with the
second. It was wiser on the part of the researcher to introduce the importance
of the lips and tongue’ positions in which they are crucial for a correct
production. Learners were introduced to the contrast between speech sounds

that they seem challenging for EFL learners. For instance, the sounds /&/ and

/N give the impression of difficulty when establishing a difference between

them. For instance, learners are asked to practise the sound /a&/ in which they

should open their mouths, then put their tongue back a little, thus, the result

will be /A/. Whenever a speech sound is practised, learners were provided with

minimal pairs which seem to be useful in building contrasts between sounds.

After word production, sentence intonation was introduced to
familiarise learners with some aspects of connected speech, for example,
intonation as a general term, to cover the ups and downs of speech. Moreover,
students are required to listen to the tape and practice through repeating after a

native speaker.

After the training course, a number of suggested activities were
proposed to check the improvement of the learners’ vowel production using
minimal pairs and role play performance. The researcher concentrated on
raising the learners’ abilities to look up words or speech sound symbols in the
dictionary and attempts to draw the learners’ attention towards the usefulness

of dictionary usage which helps them improve their competence and have
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more confidence to speak English. Oxford Dictionary as a support was used
for the sake of teaching learners how to self-correct their pronunciation, and
thus, develop the sense of autonomy and self direction in the learners.
Inasmuch as pair-work is concerned, it was encouraged in order to create
motivation among learners. The following table summarises the steps used as

a first stage.

Vowels Stage 1 (3 sessions)
Descriptions v’ Articulation of vowel sounds,
v Mouth shape & Lips position,
v Word production.
Goals - Correct vowel production,
- Confidence raising through encouragement,
- Introducing a set of PLS.

Activities
sentences.

practice.

Table 2.3. Stage One of Pronunciation Training
Session Two:

The goal of this stage is to raise learners’ awareness about the English
consonants and critically compare them with Arabic consonants, with a special
focus on some mistakes that may occur in pronunciation of words when
speaking. Learners were introduced to how to articulate, and thus, produce the

consonant sounds.

Consonant training was instructed as follows: introducing the speech
sounds (phonetic symbols (see appendix “F ”), place and manner of
articulation see section 1.2.3.1.1.) and then, listen to each consonant, repeat all

together after the tape recorder, and afterwards practise the speech sound
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individually. Subsequently, a number of examples were practiced which made
learners seem more motivated knowing how consonants are produced. At this
point, the researcher tired to observe and evaluate the student’s improvement
for the segmental aspect (sounds) which consisted of the articulation of

consonant sounds including vowels.

Segmental aspects Stage 2 (3 sessions)
(sounds)

v’ Articulation of consonant sounds: place and manner of
Descriptions articulation,

v"How to use English-English Dictionary,

v’ Sentence production.

Goals v’ Pronounce each sound phonetically,
v’ Familiarize with sound symbols,
v’ Confidence raising through assistance.

v'Look up words in a Dictionary and pronounce
consonant sounds together/pair works.

v’ Sentence practice.

v’ Listen to tape of native speaker’s sample sounds and
practice through repetition.

Activities

Table 2.4. Stage Two of Pronunciation Training

Session Three:

The main purpose of this stage is to train participants the
suprasegmental aspects of the English sounds namely stress and intonation. It
also seeks to create awareness of LLS and persuaded participants to have
confidence to speak, and read sentences phonetically. Word stress was
introduced first given a number of rules and then practised using the dictionary
as a reference, followed by sentence stress and different intonations for
different purposes, for example, stress was trained by starting first with giving
students guidance about word stress that makes different meanings such as
REcord and reCORD, as in the following table:
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Two Syllables Words
Nouns: Stress on the first Syllable | Verbs: Stress on the Second Syllable
PROduce proDUCE
PERvert perVERT
CONvert conVERT
PREsent preSENT
PERfect perFECT
CONduct conDUCT
PROject proJECT
CONtrast conTRAST
CONTtract conTRACT

Table 2.5. Two Syllables Words Stress

Learners were also taught o stress content words, (that express
independent meanings) such as nouns, pronouns, verbs, adjectives, adverbs,
question words (e.g. why, when, what) and demonstratives (this, that, these,
those), and do not stress function words (words that have little or no meaning
in themselves, they express grammatical function) such as articles,
prepositions, auxiliaries, pronouns, conjunctions (and, or, as) and relative
pronouns (that, who, which). As far as sentence stress is concerned, the
researcher attracted the learners’ attention towards the significance of stress in
shaping the meaning of the sentence, highlighting the fact that stress explains
the speakers’ intentions. For instance, ‘this is the HOUSE that Jack built’ the
speaker emphasises on the object itself ‘house’ whereas in ‘this is the house

that JACK built’ the speaker emphasises on the person behind the action.

As for intonation, falling and raising give the speakers the cue in a
conversation such as ‘falling tone’ at the end of a sentence when speakers
finish their speaking _a‘r_lg ‘i%'mg tone’ shows incompleteness such as ‘I went to
the market to buy butter, eggs and milk’—‘-» ; Or using rising tone in questions
such as ‘Is this the house that Jack builtzir. (See section 1.3.2.)
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At the same time, LLS were also instigated, seeing that they help
improve learners’ pronunciation competence. Current research by Vitanova
and Miller (2002) explains that once learners feel improvement and a
“mastery” of the basic speech sounds of English and identify some of the
suprasegmental areas of pronunciation and, at the same time establish
differences between their L1 and English systems, it is high time to help them
learn some strategies so that they can study more effectively on their own, and

therefore, build their own autonomy.

For this reason, it was vital to make a first move towards training some
pronunciation strategies. As a preparatory phase, it was essential to draw the
participants’ attention towards the importance of providing pronunciation
learning strategy training which offer them a great opportunity to self- monitor
and self-correct their own speech and thus, strategically learn pronunciation in

terms of segmentals and suprasegmentals.

Based on Oxford’s (1990) classification, which is perhaps the most
widely used typology, Peterson (2000) managed to fit nearly every
pronunciation learning strategy she could find or discover into Oxford’s
categorization system. Having in mind that Oxford’s taxonomy had never
been before applied to pronunciation learning strategies; it seems quite

feasible that such a correlation may appear natural.

Therefore, the trainer introduces explicitly Oxford’s classification
combined with Peterson’s (see table 1.2.) and try to provide examples of
language learning strategies and apply them on pronunciation. Learners appear
to be more comfortable knowing some tactics that help them better achieve
competence. The instructions of LLS were integrated in activities of speech

sounds and sentence production and practice.
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In a word, memory LLS were used to make up sounds and rhythms to
remember how a sound is produced, or using codes to remember the
pronunciation of a speech sound or even remember how the teacher
pronounced that sound. Cognitive LLS were used for forming and revising
internal mental models and receiving/producing messages in the target
language, compensation strategies are needed to overcome any gaps in
knowledge of the language. Moreover, metacognitive strategies help learners
exercise executive control through planning, arranging, focusing and
evaluating their own learning, affective LLS enable learners to control feeling,
motivations and attitudes towards the target language, and social strategies
which facilitate interaction with others by asking for help or cooperating with

peers. The following table recapitulates the steps in the third stage.

Segmental & Suprasegmental Stage 3 (3sessions)

Aspects ( Stress & Intonation)

Word stress review,
Sentence stress,
Intonation,

LLS Introduction.

Descriptions

AN N NI NN

Goals Read sentence phonetically using
intonation,

Enhancing the learners’ self-confidence,

v

v Practise with tape /pair works,

v" Role play of short sentences,

v Group discussion to see the learners’
self-confidence.

Activities

Table 2.6. Stage Three of Pronunciation Training

In sum, the following diagram outlines the different stages that have
been carried out during collecting data, and the main approaches used for

analysing the data obtained from each instrument used in this case study.

74




Chapter Two Action-Research Planning & Methodology

Data Collection

Procedure
1
Pre-Training Phase Training Phase Post-Training Phase
(Diagnostics) (Instruction) (Achievements)

i l l

Instruments \ / \

Instruments \

- Teachers’ . L.
) i - Pronunciation s
questionnaire - Post-training
- Pre-training test training of the test
- L ’ e— [
earn.el:s pr segmental and - Learners’ post-
traiming suprasegmental traini
interview raming
features.

interview /

o J
~ L

&
Interpretation

Qualitative

Quantitative

Analysis Analysis

General Results &
Conclusions

Diagram 2.2. Data Collection Procedure
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2.5. CONCLUSION

Studying English as a second or foreign language can be a challenging
effort for students whose goal is effective communication. It is widely
observed and regretted that adults who learn foreign languages rarely acquire
an authentic pronunciation, hence, it was thought that through training them
pronunciation, they will develop their speaking competence. In this chapter,
the researcher adopted a descriptive approach to represent the EFL teaching/
learning situation at Abu-Bakr Belkaid University of Tlemcen with a special
attention on the pronunciation skill. It also describes the methodology used to
find out satisfactory answers to the research questions and thus confirm or
disprove the hypothesis set at the onset of this investigation. The next chapter

strives to analyse the data collected.
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Chapter Three Research Results Analysis & Interpretation

3.1. INTRODUCTION

The present chapter of this research work tries to analyse and interpret
the results obtained from the teachers’ questionnaire, the learners’ interviews
and the tests. Each step will be analysed separately to assess the learners’
performance. It summarizes, thus, the main results and discusses the evidence
of the research questions. The researcher’s aim stresses the idea of how
subjects behaved or performed on each item, displaying the learners’
achievements either through descriptive statistics of the performances or
graphic representations that indicate the dispersion of the scores. This might

be useful to understand how data can be visually represented.

The methodological process of data analysis was comprehensively
discussed in the preceding chapter, and the results of this analysis will
subsequently be reported in this chapter. As it was shown, in this study, three
stages of the training were dealt with, starting with segmental aspects in the
first and second stages which were the study of vowel and consonant sounds
respectively, then moving to the suprasegmental aspects through which stress

and intonation were taught.

As it is widely acknowledged, data analysis helps looking at and
summarizing different data obtained through the case-study with the intention
to extract some useful information that may answer the researcher’s
problematics and help drawing conclusions. In this sense, data analysis refers
to the process of bringing order, structure and meaning to the mass of the

collected data.

Concerning the process that was employed in measuring and analysing
data, the researcher relied on both qualitative and quantitative dimensions in

an attempt to control the different sets of data. In this vein, Newman and Benz
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(1998) believe that any investigation may entail a “combination of
qualitative and quantitative constructs which are often regarded as a
matter of continuum rather than a clear-cut dichotomy” (quoted in
Davies 2004: 488). This combination of approaches is generally set as a basis

to carry out research within an analytic-deductive design.

Quantitative Analysis

This type of analysis seems to be statistically reliable and the results
may be “generalisable” to a larger population (Selinger & Shohamy 1989). In
quantitative research one classifies results, counts them, and even constructs

more complex statistical models in an attempt to explain what is observed.

However, the picture of the data which emerges from quantitative
analysis is less rich than that obtained from qualitative analysis. For statistical
purposes, classifications have to be of the hard-and-fast. In this study, the
quantitative way is used to analyse both the questionnaire and some questions

of the interviews.

After coding the qualitative data, the researcher purposefully focus on
establishing links between the different data results, in order to find out
reliable results to the research questions, i.e., the data obtained through the
quantitative data analysis process, will be reported in relation to the contents
of the qualitative results. This combination served to build up the qualitative
findings and provide a logical synthesis, between the qualitative and

quantitative data within the global context of the problematics.
Qualitative Analysis

Qualitative methods are originally traced back to the methodologies
applied by anthropologists and sociologists in investigating human behaviour

within the context in which that behaviour would take place naturally and in
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which the role of the researcher would not influence the regular behaviour of
the informants. These procedures and methods associated with qualitative
research have been more and more implemented into second/foreign language

research.

The ultimate goal for the use of qualitative research here is, thus, to
discover and describe phenomena such as patterns of foreign language
behaviour not previously described and to understand those phenomena from
the perspective of participants in the activity. Results from this type of
research are usually said to be of an “explanatory” nature. Qualitative analysis
allows, therefore, a fine distinction to be drawn because it is not necessary to
limit the data into a finite number of classifications. Data may take the form of

interview, written responses or observations (Weir& Robert 1994).

It is used in this research to analyse the results of the teachers’
questionnaire and students’ interviews in addition to a number of questions in
tests (pre and post training). A qualitative analysis will allow us, thus, to

closely study individual performance.

The main disadvantage of qualitative approaches in analysis is that their
findings can not be extended to wider populations with the same degree of
certainty that quantitative analyses may have, i.e., they are “less
generalisable” (Selinger & Shohamy 1989). This is because the findings of the
research are not tested to discover whether they are statistically significant or

due to chance.

To make sense of the research results that may have potential impact on
the classroom, one needed to be conversant with the language and procedures
of statistical research so that foreign language teaching and learning can be
made more understandable and reasonable to classroom practitioners; this is to

critically interpret the amount of statistical data gathered. Therefore, the
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researcher makes use of the mean as described by Brown (1998: 70) as being
the “arithmetic average”, the Standard Deviation statistical method
(henceforth S.D) which is often measured in terms of how the data are spread
out. A low S.D displays the proximity of the data scores to the group’s means,

whereas, a high S.D denotes the dispersion of data over a large range of rates.

In an attempt to compare statistically the results obtained both before
and after training, the researcher relied on t-test, in which measurements are
made before and after treatment, this was done to compare the findings in the
pre-test with the post-test. As far as the within-groups comparison of the
students scores is concerned, an important factor was taken into consideration
is that the comparison was between the pre- and post-test means within the
same group, which was subject to a particular training. Ultimately, the
researcher opted for the efa squared method which aimed mainly to examine
the extent to which the overall variability in the data can be accounted for by
the independent variable (in this case; training to enhance self-confidence)
Keith 2002).

3.2. DATA ANALYSIS

The selection of a specific data analysis technique according to Seliger

& Shohamy (1989) depends fundamentally on:

e the nature of the research problematics,
e the design chosen to investigate it,

e and the type of data collected.

Once the research data have been collected, data analysis is often a
research procedure that refers to sifting, organising, summarising and

synthesising those data so as to arrive at the results and conclusions of the
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research. The analysis of our research results will be exposed through three

different phases:

1. The pre —training phase results,
2. The training phase results.

3. The post-training phase results
3.2.1. The Pre ~Training Phase Results

This phase is, in fact, a diagnostic stage which was meant to identify
the new entrants’ needs, difficulties and preferences. The analysis will move
from the exploration of the results obtained from the teachers’ questionnaire to

the learners’ pre-training test and finally to pre- interview.
3.2.1.1. The Teachers’ Questionnaire Results

In the present investigation, a questionnaire (see appendix “A™) was
chosen for eliciting some required data from the seven selected teachers. It was
employed to investigate the research questions and hypotheses and to gather
significant data about the teachers’ methodology which will, hopefully, help
the researcher to find satisfactory results. It focused mainly on unveiling the

respondents’ assumption and beliefs about pronunciation training.

As far as the teachers’ assessment of their students’ English proficiency
level is concerned, all teachers seem to agree that it is fair, except one teacher
assumed that they have a poor level. This is may be due to the fact that the
new entrants came from the secondary school with a low proficiency level in
most language skills especially speaking and listening. When being asked

about the most developed language skill, all teachers (7) share the same
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opinion that reading comprehension seems to be placed in the first category

whereas oral expression is left low in the list of priorities.

The second rubric related solely to pronunciation practice, six among
the selected teachers (i.e., 85.71%) assumed that learners suffer from a low
pronunciation level; one teacher equates this with the over focus of grammar
at the expense of the other language skills. As far as pronunciation training,
none of the teachers had ever received pronunciation training except, when
being taught phonetics; they argue that it was not enough for building a good

pronunciation level.

None of them, however, denied the importance of training
pronunciation in class for the great benefit for the learners and the teachers
alike. Teachers maintained that students cannot truly control the language they
are learning until they acquire some pronunciation elements. As for the
respondents’ techniques in assessing their learners’ pronunciation level, six
teachers follow nearly the same testing methodology, focusing on the fluency
of the learners especially during discussion sessions, they do not pay great
consideration on the pronunciation, they made this point clear by saying that
first-year students are not required to speak like a native speaker, but being
able to transmit the message is fair enough at their level. However, only one
teacher paid a considerable attention on the learners’ accuracy level, i.e.,

vowels and consonants’ production, stress and intonation.

With regard to the techniques explored in their pronunciation
teaching, all the teachers agree that the lack of teaching materials, such as
computers and phonetics laboratories, is considered as a handicap for their
teaching; they all encourage the introduction of new recent technology to
boost motivation and create variation in their teaching. Five teachers make use

of tape-recorders during oral expression sessions but not in phonetics, one
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teacher uses diagrams for the sake of the so-called “authenticity”, for example,
when teaching the speech organs, he draws the human speech organs diagram

and tries to practically explain the production of speech sounds.

Additionally, and concerning the application of learning strategies in
the classroom, no teacher introduced neither implicitly nor explicitly
pronunciation learning strategies; one teacher believes that though they are
very significant to help learners achieve better results but even teachers are not

aware of these strategies.

The last rubric is related to one of the psychological variables in
language learning namely self-confidence. There was a general consensus
among teachers on the low-confidence of most of their first-year learners. It
was also found by the majority of teachers that pronunciation proficiency may
in all probabilities enhance learners’ self-confidence. In contrast, one teacher
who states that it is not a rule, may be a self-confident learner suffers from low
pronunciation proficiency and vice versa as supported by Eldred (2002) see

section 1.7.1).

One teacher drawsour attention towards an important point that there
is no predictor of students’ self-confidence and sense of personal efficacy for
learning stronger than the performance they display while participating in
class. If their performances change, then one would expect to see a

concomitant shift in the learners’ self-perceptions and classroom motivation.

The last question was, in fact, opened for the teachers to express their
view points on how to help students overcome their pronunciation difficulties,

and develop their confidence; they presented a variety of suggestions such as:

® Creating a motivating atmosphere,
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* Encouraging learners’ efforts,

* Enhancing the principle of “you can do ir”,

¢ Authenticity in class,

* Developing teaching materials,

* Encouraging watching English TV programs,

* Intensive listening to native speakers,

* Encouraging Internet use to interact with native speakers,

e Technology use.

3.2.1.2. The Pre-Training Test Results

The researcher opted for a pre-training test prior to the intervention
meant to raise the learners’ awareness of pronunciation strategies to achieve a
certain level of self-confidence, which allows them speak and participate
freely in class. The aim of the test was to assess the learners’ pronunciation
level and focus on their difficulties as far as their oral capacities are concerned
trying, at the same time, to observe how knowledge about pronunciation may

enhance the learners’ self-confidence when speaking.

As it was drawn from the existing literature, pronunciation seems to be
difficult to be tested in an objective and reliable way (Harold 1983), the
difficulty lies on the complexity to check a number of things simultaneously.
For this reason, Harold (1983: 66) claims that: “Students progress in
mastering specific sound, stress and intonation can be tested more
reliably if only one or two features are looked at per sentence”. Hence,
each pronunciation feature is looked at and tested separately. In this way, the
researcher divided the passage into two paragraphs when observing the

learners’ performance. The first paragraph consults the learners’ speech
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sounds production and the second, checks the learners’ awareness about stress

and intonation.

To test the hypotheses of interest in this study, the respondents read a
short passage that was simultaneously tape recorded for the sake of comparing
the improvements after the training. Data from the audio taped recording were

transcribed (see appendix “E™) to diagnose the problems faced at the level of

speech sound production.

The preliminary results reported in this phase show the learners’
positive attitudes towards pronunciation learning as they seem to be motivated
when they expressed their will to develop their English pronunciation
performance. The researcher divided the session into two parts: the first being
a reading aloud task, which is one of the most common ways of checking
pronunciation (Harold 1983) and the second step was done to reflect upon the
experience they are living, discussing their pronunciation difficulties. The
researcher stressed on the importance of reading the passage at a normal
speed, and draw the learners’ attention towards the significance of listening to
each others reading, since “good pronunciation depends on how well we

hear what is spoken” Harold (1983:61).

The researcher gave the opportunity for each learner to read aloud
while the other students listen and pay attention to his pronunciation to
discuss, motivate and observe each other for their amelioration and
improvement. This belief is shared by many researchers for working with
other language learners will improve one’s listening and speaking skills.
Francis (1958) on his part also conceives that critical friends may in all
probabilities stimulate, clarify and extend the learners’ thinking and feel

accountable for their own growth and their peers’ growth.
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It was observed that all entrants made random pauses while reading;
this is may be, due to their hesitation and their thinking about having or not the
correct word pronunciation, stress and intonation. Learners seem to be
influenced by the French pronunciation for example, ‘licence’ was pronounced
as /lisens/. This is may be because students conceive the English language as

similar, seeing that they have the same homographs.

The overall results seem to hint that few learners are equipped with the

ability to distinguish between alphabets, speech sounds, silent sounds and
pronounced ones, for example, ‘could’ was pronounced */kuld/. Besides,
79.16% (i.e.,19 students) from the participants also do pronounce all final “ed”
as /ad/. E.g., asked: */aes’kad/, smiled: */smailod/. The following bar-graph

illustrates the students’ success and failure in the ‘ed’ realisation.

Bar-Graph 3.1. ‘ed’ Realisation

As for the learners’ speech sounds production, it appears that learners
face major difficulties in terms of vowels rather than consonants. The

following table summarises the data gathered inglobing the sum of speech
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sounds that most learners incorrectly pronounced from the pre-test records.

The researcher uses both the quantitative (using Standard Deviation,

henceforth S.D) and qualitative approaches (to interpret the results) in

analysing data. The data are based on atomistic pronunciation evaluation by

assigning one point (henceforth symbolized as

*) for every correct pronounced

item. There were 12 items in total, thus the possible range of scores was from

0to 12.

y /al
Sounds

/3:/

1o/

laz/

IN

/13/

y/

If

Itf/

18/

10/

/d3/ | Scores

S1

S2

S3

S4

S5

S6

S7

S8

S9

S10

S11

S12

S13

S14

S15

S16

S17

S18

S19

S20
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S21 * * * 3
S22 * * * 3
$23 * * 2
S24 * * RE 4

JiSomectpronunciation .| Table 3.1. Learners’ Scores before Training

Going over the quantitative analysis, one may consider the mean and
the mode as a support which helps us in knowing where the centre of the data

set is found. This was done to be compared with the posttest results.

Scores Pre-test
Mean x1 | Mode S.D
Out of 12 3.95 4 1.27

Table 3.2. Before Training Scores

From the above table, one needs to consider that S.D designates the
way the means of the achieved scores are distributed around the mean of the
target group. It is to be mentioned that a low S.D displays the proximity of the
data scores to the group’s means, whereas, a high S.D denotes the dispersion
of data over a large range of rates. To put it differently, S.D appears to put into
question the homogeneity or heterogeneity of the group, i.e., if the S.D is high,
the learners’ means are far from the means of the group, therefore, the group is
heterogeneous and vice versa. In this study, S.D was 1.27; the means of the
group was 3.95 out of 12, the mode, representing the most spread score, was 4.
Hence, this denotes a low level of achievements. Additionally, one may
observe that the marks varies from 7 to 2 this represents the heterogeneity of

the group because the marks are not close to each other.
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Applying a qualitative approach, one may notice that there are a

number of speech sounds which all students mispronounced such as /8/, all

students pronounced it as /=/, eighteen (18) students could not pronounce /a/.

Nineteen (19) students also mixed between the fricative and affricate /tJ/ and

/7, /d3/ and /3 /, and twenty others pronounced /60/ as /t/ and /8/ as /d/. Eight

students mispronounced /1a/ and /u

following table sums up the above data:

i/ and ten mispronounced /v/.

N° of Percentage Correct Pronounced
Students Sounds Sounds
out of 24

24 100% 3/ e/
17 70.83% /3:/ le/
10 41.66% 1o/ /o/
8 33.33% /u:/ 10/
18 75% IN /e/
g 355 1o/ 1/
13 54.16% y/ /m/
19 83.330/0 /J‘/ /tj‘/
19 83.33% /tf/ /j‘/
19 83.33% 10/ It/
19 83.33% 0/ /d/
19 83.33% /d3/ /dr/

Table 3.3. Tested Sounds before Training

The following bar-graph better clarify the results:

The
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Bar-Graph 3.2. Tested Sounds before Training

Nevertheless, the assessment of the pretest leads to the conclusion that
the participants displayed serious difficulties at the level of segmental and
Suprasegmental aspects displaying difficulties of stress and intonation when
reading. Thus, the researcher endeavours to help learners overcome their
pronunciation problems through the training phase. After the learners’ first
silent reading, learners are asked to reread the second paragraph of the passage

and do this activity:

® Which vowels do you have difficulty with?
® Which consonants do you have difficulty with?
* From the second paragraph, underline the stressed syllables

¢ Put unstressed vowels into brackets.

* Cross out vowels/consonants which were not pronounced.(Appendix
SCB’Q).

From the learners’ answers it was noticed that all learners face serious

difficulties as far as stress and intonation are concerned, it was also noticed

91




Chapter Three Research Results Analysis & Interpretation

that learners read in a linear, straight intonation, having only one dimension

and tune.

Learners were questioned in the second procedure about the problems
they had noticed in each other’s speech realization and why some students
were more difficult to be understood than others. These questions were asked
to raise their awareness of the importance of pronunciation training and to
examine the degree of their self-confidence when speaking. These

observations and remarks will receive special attention during the training.

Data Interpretation:

To sum up then, and in the light of the results obtained from the present
test, one would first hold that the learners’ difficulties lie basically on the
production of vowels and some consonants in addition to intonation. A general
remark may be drawn is that most participants failed to realize a number of
vowels; this may be explained by considering the fact proposed by Avery and
Ehrlich (1992:113) that “Arabic has only one low vowel, /a/, and thus,
Arabic learners encounter difficulty with all of these vowel distinction”.
This assumption may also be due to their limited linguistic competence and

their lack of strategy use and exploration.

Being unable to distinguish between speech sounds and letters, the

majority of students pronounce the speech sound as it is written for example,

‘about’ is pronounced */&baut/, agree */&egri/. The other important

observation was that 79.16% of the students (i.e., 19) failed in realising the
‘ed’, as shown before it is pronounced without any regard to its position within
the wverb. Ultimately, all of the observed remarks will receive grant

consideration during the training sessions. In order to validate and cross-check
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the results obtained from the pronunciation test, a pre-interview was

conducted, and which is to be discussed in the following section.

3.2.1.3. The Learners’ Pre-Training Interview Results

Following the pre-test, the researcher interviewed the learners to have a
deeper understanding of their pronunciation level and checked whether they
make use of pronunciation strategies while speaking, in addition to revealing
their psychological status while reading the text to evaluate their confidence
degree when dealing with a speaking task. Learners appeared to be motivated
when answering the interview; the interviewer tried to create a relaxing
atmosphere by starting asking them about general information to lower their

anxiety and stress.

It was found that all learners studied English for seven-years starting
from the first-year in the middle school till the third-year at the secondary
school. Most of them (20 participants) were enrolled in the streams of
Humanities and foreign Languages, and the remaining four (04) students were
registered in Life and Natural Sciences stream. The new entrants state that
they had had prior English pronunciation training before entering university
mainly introductions to the English phonetic system namely vowels,
consonants, stress and intonation. These students studied within the new
system adopted by the Ministry of Algerian Education, which places some

interest on the learners’ pronunciation skill.

It was agreed among all the participants that the session of
pronunciation practice, whether in phonetics or oral expression, was relaxing
and enjoying them, i.e., it raises their motivation to learn more and to speak

more. When being asked about their pronunciation difficulties, two students
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state that they suffer from the influence of their dialectal accent on their

English pronunciation, for instance, a student said:

Ay - ").).“ gﬁ )LLA ¢ W P l:s '& Jant JJ-Q_L\S.._ M
Je préfére iadaylaa '3 5y ey ey sl Le L
Vel i Le g Sl ais

Here is an attempt to transcribe the learners’ answers:

“When speaking, I have difficulties in pronouncing /6/

and /d/, because in our dialect, we replace them by /t/

and /d/ respectively. This causes embarrassment for me

so [ prefer keeping silent”.

Additionally, nineteen (19) students agreed that they have difficulties in

producing speech sounds such as 1d3/, KJ1, y/, IN, I3/, because they mix them

with other speech sounds. Other participants argue that whenever they come
across a new word, they mispronounce it; they believe, as reported, that “It’s

better not to try at all”,

Still in an attempt to identify the informants’ use of strategies to
overcome their difficulties when coming across with ‘a difficult word’ when
they are not sure of its correct pronunciation, one student seems to be aware of
Some pronunciation strategies such as memorisation, guessing pronunciation
from an already known word, comparing and then taking decisions according

to his ‘feelings’ (risk-taking), he states:
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"I make a mental note about how to pronounce the
word..., whenever am wrong [ feel so, and then | try to
link it to another word that I already know, and

pronounce it whatever the results will be .

Four other students rely heavily on the use of dictionaries for all the
words, they responded to question seven; “nothing is better than the use of the
dictionary”: "8 guwSiaa A L dala =" . The researcher has noticed that

the learners have made use of the following strategies, they are as follows:

f‘ Pronunciation Strategies Number of Occurrence
- Using a dictionary 14
- Asking a friend or the teacher 10
- Rereading aloud 4
- Repetition 7
- Concentrating on sounds .
- Remembering the teachers’ pronunciation &

Table 3.4.: Learners’ Pronunciation Strategies before Training

Thus, one may deduce that despite the fact that the majority of the
students make use of a limited number of strategies, they seem unaware of the
pronunciation strategies; they ignore what to do when facing an unknown word

pronunciation. The following bar-graph represents the learners’ strategic
awareness:
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Bar-Graph 3.3. Learners’ Pronunciation Strategic Awareness

Asked about their classroom interaction, 58.33% state they appear to be
absent in the classroom while the others participate and exchange ideas; they
make this point clear by stating that they feel anxious unable to talk when
listening to their peers’ pronunciation. They believe that they have no level in
comparison with their friends’ abilities and this, of course condemned their

will to take part in classroom interaction to loss.

Another group of learners state that the lack of self-confidence limits the
learners’ knowledge since it prevents them from any move onward to achieve a
certain level of pronunciation to be used when talking. Another fact was
related to their attitudes towards making mistakes; one student admits that he
feels “inferior” when he makes g mistake in front of his peers; therefore, he

prefers listening and observing his friends making mistakes.
Here, it was significant to ask them about their psychological status

while reading aloud. Most learners ( 19) stated they were anxious, stressed and

unable to control this feeling while reading. In addition, twelve of them doubt
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about their background pronunciation knowledge, nervousness, shyness,

redness ... etc. The following table sums up the results:

The Learners’ Psychological Status N° of Students out of 24
Anxiety 19
Embarrassment 15
Ashamed 10
Nervousness 8
Doubting about all the known and unknown words 12
Unconfident & Insecure 20

Table3. 5. The Learners’ Psychological Status

The following bar-graph condenses the results:

|
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Bar-Graph 3.4. The Learners’ Psyhological Status

Learners reflect on their feelings of stress, anxiety, shyness and
nervousness by thinking that they have born with this stress and

embarrassment, simply because during their studies, they were not given
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enough opportunity to speak in the classroom and express themselves; it was
always the role of the teacher to speak and they listen. Another remark was
pointed out is that when trying to speak, they lose their words and they stay

making a pause waiting for help.

It was found that majority of the interviewees (20) showed a low level
of self-confidence when asked to speak in English, they panic when making
mistakes, especially at the start. Their hands trembled as they speak, they
could not stay stable, they felt nervous and anxious, excessive sweat, and
displaying inability to concentrate. Two students believe that they have a little
confidence, and the remaining two students assume having a good confidence.

The following table points up the results:

Level of confidence A.F R.F
Low Confidence 20 83.33%
Little Confidence 02 8.33%
Good Confidence 02 8.33%

Table 3.6. Learners’ Confidence Level

As it appears from the table, the majority of our informants suffer from
a low level of self-confidence; this may be due to the fact that they were not
acquainted to speak in English in secondary school as a separate module to
express freely themselves. The following bar-graph further clarifies the

previous table:
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Bar-Graph 3.5. Learners’ Confidence Level

As far as the respondents’ chosen activities to improve their
pronunciation, they all believe that pronunciation may be developed through
reading aloud in English and transcribing each word using a dictionary. Seven
students seem to be motivated when discussing with friends in English for the
sake of pronunciation progress; they assert that they welcome any criticism
from the part of their mates, This is known as having ‘critical friends’ who
may stimulate, clarify and extend thinking and feel accountable for their own
growth and their peers’ growth (Francis 1958). The remaining students posit
that “practice makes perfect” and thus, they practise through listening to native
speakers and imitate them. These are the most predominant answers that are

related to the first set of questions.

Data Interpretation

The pre-assessment results highlighted the fact that the majority of first-
year students came with little conceptual and strategic knowledge about
English pronunciation if not unawareness of the nature of this vital skill and

the prerequisite strategies and steps for a fluent pronunciation. Learners make
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use of very limited range of PLS when reading the passage such as repetition
and silent rehearsals, but apparently, they are unaware of them and how to
exploit and manage them correctly. All interviewees seemed to be motivated
because someone is interested in their needs and wants to help them become

better language learners.

3.2.2. The Training Phase Results

To experiment the hypotheses set at the onset of this investigation,
which claimed that a purposeful pronunciation training with careful strategy
instruction, may develop the learners’ pronunciation, this is to raise their self-
confidence when speaking; a pronunciation training has been conducted to
improve the learners’ performance and at the same time overcome their
difficulties as claimed by Oxford (1990:12): “even the best learners can

improve their strategy use through training”.

This phase is of great importance, it is comprised of three closely
related stages: starting with training vowels at the first stage, whereby the first
meeting with students took place, in which the researcher brought into light an
introduction to the training programme to help learners set their own goals for
these sessions. Learners appeared to be highly motivated and involved having
extra hours for their oral improvements and developments; they seem to
believe that pronunciation training is one way to improve their English

speaking capacities.

The second stage was related to consonants training. The general
principle at this level of analysis was to introduce students with how
consonants are produced. Throughout this phase, it was noticed that learners
seem to correctly produce the consonants that exist in the Standard Arabic

such as the plosives (/p/, t/, /k/, /b, /d/, /g/), while, there are other consonants
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which were either mispronounced or difficultly articulated during their first

practice such as /d3/, which was pronounced as /dr/ in the word dream
*/dri:m/.

Learners did not face as much difficulties as in the first stage and this is
may be due to the fact that teaching the English vowel system to EFL learners
is believed to be a far more challenging task than teaching its consonantal
system. The difficulty lies partly on the discrepancies that exist between the
English consonantal system and the Arabic one, and the wide gap between the

English vowel system and the Arabic one.

The last stage of the training was at the level of suprasegmental
features, that is, stress and intonation. A study of sentence stress and
intonation, with activities and drill practice, were introduced with explicit

Strategy training.

It is worth pointing out that during the training, all the twenty-four (24)
informants have received the same strategy training. Actually, a number of
pronunciation strategies have been systematically instructed based on
Peterson’s (2000) study. That is, explicitly named and directly integrated as
part of the course, so that the learners may gain knowledge of how to develop

autonomy in learning,

Learners first listen to the tape recorded about how the speech sound is
produced and then to some examples. After that, the researcher asks to repeat
the speech sound all of them chorally, and then individually. It was noticed
that when repeating all together, they perform it with much more confidence,
i.e., learners hide their weaknesses within the group, as a result their
production sounds similar. However, when going through individual speech

sound practice, participants appear anxious, difficultly being able to produce
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the sound though they have just learned it. This was also found by Cohen and
Kupin (1976) who state that in choral speech, all speakers produce the same
phonetic message at the same rate; this one provides more confidence in

comparison with when pronouncing individually.

The researcher strives to gradually correct the learners’ pronunciation,
using more supportive statements and reinforcements, such as praising their
efforts, encouraging their performances, rewarding infrequent contributors
with a smile, to strengthen the learners’ confidence and motivation. In this
way, learners felt more relaxed being aware and able to correctly produce

English speech sounds, this was noted through their performance.

Hence, if one compares the results drawn at this stage with the results
obtained from the pre-test, the speech sounds difficulties stated by learners in
the pre-phase are, in some way, the ones hypothesized by the trainer.
Therefore, this conclusion may lead the trainer to the fact that the pre-test
results have proved some soundness to a large extent. The following sections
will detect if learners have benefited from the training through the different

instruments.
3.2.3. The Post-Training Phase Results

The present phase aims, in fact, at measuring the learners’ progress
after the training which was hopefully done to enhance the learners’ self-

confidence in class when speaking. The present section will analyse the test

and the interview employed.
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3.2.3.1. The Post-Training Test Results

The plain purpose of this test was to assess the learners’ achievements
as far as speech sounds production; stress and intonation are concerned, in
addition to the learners’ application of PLS and check the degree of their
confidence during a speaking task. The material used for the posttest is a
passage taken from Viney ef a/ (1996:80), in which the researcher checked the

learners’ sounds production and their stress and intonation use.

At the outset, learners were required to read the passage silently for a
moment, and then aloud. The researcher divided the session into two parts:
firstly, practising a text reading aloud and secondly a discussion about the
experience lived. The test takers were advised to remember the symbols of

consonant and vowel sounds so that it would be easier when reading the text.

The overall results concerning speech sound production, seem to hint
that the majority of learners’ (83.33%) have been equipped with an ability to

correctly pronounce sounds, however, five participants still displayed

difficulty with the following speech sounds in this way: /a/: 3, /A /: 4, /1o/: 2,
0/: 3, 18/ 3, y/:2, /d3/: 3. Seeing that five participants out of the tested

students were mistaken, an immediate correction was held through a re-

explanation and a re-illustration of the right production. This is shown as

follows:
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%5 Rl 13y for ||y ol ||y f1 | nfr |10/ |18/ |/d3/ | Scores
S1 * * * * * * * * * * * 11
S2 * * * * * * * * * * * * 12

_§:3 * * * * * * * * * * * * 12
S4 * * * * * * * * * * % * 12
S5 * * * * * * * * * * * * 12
S6 * * * * * 5
S7 * * * * * * * * * * * * 12
S8 * * * * # * * * * * * * 12
S9 * * * * * 3
S10 | * * * * * * * * * * * * 12
S11 | * * * * * * * * * * * * 12
S12 | * * * * * * * * * * * * 12
S13 * * * * * * * * * * 10
S14 | * * * * * * * * * * * * 12
S15 | * » * * * * * * * 9
S16 | * * * * * * * * * * * * 12
S17 * * * * * * * * * * * * 12
S18 | * * * * * * * * * * * * 12
S19 | * * * * * * * * * * * * 2
S20 | * * * * * * * * * * * * 12
S21 | * * * * * * * * * * * * 12
S22 * * * * * * * * * * * * 12
S23 | * * * * * * * * * * * * 12
S24 | * * * * * * * * * * ¥ ¥ 2

3.7: Correct Pronounced Sounds in the Posttest Results

The learners were trained after the pretest; this is to set a satisfactory

answer to the first hypothesis that suggests that through training, learners may
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develop a certain pronunciation proficiency level. Hence, going over the above
scores, one may notice that there is a high level of achievement at the level of
sounds’ production. Most scores are proximate to each other 9,10, 12, 12..))

this proves that after training, there was a good performance.

N° of Students Posttest

Mean¥2 | Nrode | SD

24 11.16 12 1.99
Table 3.8. After Training Scores

Statistically speaking, this may be proved through calculating S.D, as
stated in section 3.2.1.2., if the S.D is low, the group is homogeneous, which
designates the fact that the training was efficient. Especially that the mean of
the group was 11.16 out of 12. Therefore, one may conclude that training
seems to prove its importance throughout this research experience, this is a
shared belief with a number of researchers; for instance, Wenden (1987)
stressed that training has proven to be more effective. Additionally, the t-test

was employed to compare the results. The equation for the #-fest is as follows:

X1—X2
t —
S ﬁ#ﬁz

- X1 =Mean for the pre-test,
- X2= Mean for the post-test,

38.96+95.33
(N1- 1)+ (N2 1) 23+23

- S =Standard deviation: § \/ =1.70 (see

Appendices {J > & < K )

_ /Z(S—Y)z _ 4 26-»° _ B
SD, N1 w1’ SDa- N-1  N-1

S: individual scores,
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X: mean of the group,
N: Number of the population.
- N; =Number of participants before training,
- N, =Number of participants after training.
The first step was to suppose that the null hypothesis H, equals Hj, i.e.,

the means will be equal before and after training. Hence, the following steps

will be put into practice:

- Test the two hypothesgs:
Hy: x,=x,
Hy: %)+ %,

- The obtained results have been put with 5% error margin (i.e.,x = 5%)
(see appendix ‘L ).

- The t-test also requires the degree of freedom (henceforth, df) for the

test. In the t-test, the degree of freedom is the sum of the population

involved minus 2.

- At this level, the t-test will be calculated as follows:

_3.95-11.16

1 1
1.70 ’-2—4+2—4
w=~7.21
t-—

©0.48
t=-15.02

t

Going back to the standard table of the t-Student, one needed to
consider that results have been put with 5% error margin (i.e.,< = 0.05);

hence, t«=2.06. (See Appendix ‘1 ).
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Having ¢ = -15.02, meaning that it is not part of the critical area located
between [-2.06, +2.06]. This denotes that the null hypothesis Hy: ¥, = ¥, was
rejected and H;: X, # ¥, was accepted because when t-statistic > critical value
(i.e., t> tyq). Since the post training mean was larger than the pre-training one,
this indicates that there was an improvement as far as the learners’
performance is concerned. This later proves statistically the efficiency of

training.

Furthermore, and in order to check the effectiveness of the data
achieved, one needs to add Efa squared discussed later in which the following
formula can be used:

£2

Eta squared = -tz—-l-(NTl)

The effect size can be worked out as follows:

(-15.02)% _225.60
(=15.02)2+ (24-1) 248.60

Eta squared = 0.90

Eta squared =

Cohen (1988) attempted to examine the extent to which the effect the
independent variable has caused (pronunciation training in this study). He
claimed that eta squared may signify the following: 0.01 = a very small effect;
0.06 = a moderate effect; and 0.14 = a very large effect. Accordingly, Eta
squared = (.90, this denotes that the independent variable had a very large

effect, and thus, it has approved its effectiveness.
To put it differently, the researcher resorts to an illustrative table for

each phase for the sake of comparison between the two phases to see clearly

the differences (before and after strategy training), the researcher attempts to
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compare the findings based on a comparison of the scores of the pre-test and

the post-test.

Pl B VR N T VIR IV IV TR R I TR B
ounds

Before | 100% | 70.83|41.66 (33.33 | 75% [33.33|54.16|83.33 |83.33 | 83.33 | 83.33 |83.33
Training % % % % % % % % % %

After 12.5 1 0,00 | 0,00 | 0,00 | 16.66 |08.33]08.33 0,00 | 0,00 |12.50| 12.50 |12.50
Training | % % % % % % % % % % % %

Table3. 9. The Pre and Post-Test Results

As one may notice, there is a clear progress made on the part of the
students in the production of the English speech sounds. This may be due to
their attention and interest devoted during the training session to learn more
about how to get a better pronunciation. The following bar-graph illustrates

the results:

Bar-Graph 3.6. The Learners’ Performance before and after Training.

Concerning “ed” realization, and after being taught, the majority of the
participants (i.e., 19) were able to pronounce it correctly in all its positions

when reading. This proves the assumption that pronunciation training with an
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awareness raising is a vital component in the learning/ teaching process
necessary for today’s English teaching curriculum. However, the other five

participants still exhibit their poor “ed” realization.

As for the learners’ suprasegmental development, learners showed that
they still reveal some difficulties, since six (06) out of twenty four (24) failed
to correctly place the stress. For that reason, as teachers one may offer to the

learners additional training when coming up to the suprasegmental level.

However, a comprehension was displayed by the majority of learners to
the fact that speech may be broken down if they badly use intonation. It was
observed that in some instances learners read loudly, they use intonation in
their reading, however, when pausing, they lose the rhythm they started with.
This may be due to their knowledge of words, i.e., when they know the words
constructing the text, they feel more confident and speak musically, following

intonation rules, but when meeting an odd word, their speech line collapsed.

Nevertheless, students appeared happy undertaking the reading task of
the passage; they had confidence on the fact that practice would improve their
performance. Students felt very familiar with phonemes or speech sounds they
read and this creates confidence in discriminating speech sounds, therefore,
they gained confidence in their pronunciation which allows them speak
confidently in the discussion held after their readings, and this is essential for
all aspects of their linguistic development (Fraser, 1999). To put in a nut shell,
confidence enables learners control their feelings, increase their motivation

and attitudes related to language learning (Oxford, 1990).
Learners revealed a use of strategies they were trained, for instance,

when giving an opportunity to read silently, they used memory strategies and

compensation strategies in addition to social strategies when asking for help.
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On the whole, one may deduce that most of the learners have realized the

efficiency, and usefulness of pronunciation strategies.
3.2.3.2. Post-Training Interview Results:

After having tested the learners, an interview was carried out as a sort
of reflection about the learners’ improvement, confidence to speak, and
strategies used to acquire skills and knowledge. The use of an interview was
used to cross-check and evaluate the effectiveness of the training. Learners
were asked about their improvement, confidence to speak, and strategies used
to acquire skills and knowledge, the strategies they used to achieve their goal

and how they felt the training course was important.

As for the first question about the learners’ feelings about their
pronunciation level after the training, all participants admit that they felt that
their pronunciation developed, and even the researcher noticed their progress.
One student believed that “it is not important to be “a native speaker”, what is
more important is to understand and to be understood by others”. This idea

was also shared by another student who assumes that:

5 «nlsa ¢, g native speaker O35S iaiila b e
055 255 pgall “Bush” N Usiomdle Taal) 3
e b e Jad G tainting 3o .a ¢4
Ui iliS ey ...pronunciation s speaking

" . .
. pronunciation

“I know I can’t speak as perfect as a native speaker.
This is quite impossible, ..., in fact, I don’t want to be
“Bush”. I am quite clear and I think it is more

important. After the tainting, I improved my English

110




Chapter Three Research Results Analysis & Interpretation

speaking. What is essential is that I have learned the
ways to improve my pronunciation and realized my
weakness, and then I can practise and apply the

rules”.

As far as the second question is concerned, it reflects the learners’ point
of view about the training. They realised that all aspects of the pronunciation
training were important. The majority of students find it very interesting, and

none of them found it boring. The results are reviewed in the following table:

Level of interest AF R.F
Very interesting 20 83.33%
Interesting 04 16.66%
Boring 00 00.00%

Table 3.10. The Learners’ Level of Interest

Thus, as it appears above, students recognized the importance of the
training and reported that it was interesting and it helped their improvement.

The following bar-graph recapitulates the table:

Bar-Graph 3.7. The Learners’ Interest
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The third and the fourth questions had, in fact, the same goal, they
sought to find out the learners difficulties during the training. At this level, the
answers ware at variance: the majority of participants (i.e., 17) conceived that
the most difficult stage was the third, i.e., the suprasegmental training, because
it was the first time they are taught stress and intonation. Seven others found
the first stage as being very difficult because the English vowel system varies
at a large level from the Arabic one. All participants found that the second
stage (consonants) was the easiest. Another one went beyond the question and
he explained that though sometimes he is aware of the correct pronunciation,
but his shyness, stress and nervousness prohibit him from moving onwards.
He answered: “when I encounter a new word in English, I pronounce it
correctly but I keep it for myself coz of my fear, my heart beat exclude any

advancements”. The results are shown in the following table:

Level of Difficulty AF R.F
Stage one 06 25%
Stage two 00 00.00%

Stage three 17 70.83%
Others: 01 04.16%
- shyness, stress and
nervousness

Table 3.11. Learners’ Difficulties

As noticed from the table, the learners faced difficulties in the third
stage; this may be due to, as mentioned by (Morley, 1979, 1991; Gilbert
1984), the fact that stress and intonation seem to be conceived as problematics

for EFL. The following bar graph illustrates the results:
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Bar-raph"S.S.UVLéarncrs’ Difficulties

Regarding the LLS, in the post-training session there appeared the same
kind of strategies as in the pre-training one, but with more awareness on the
part of the learner, i.e., they know that they are using strategies to pronounce
better, such as memorization, remembering, asking for help, self-evaluation

using the dictionary had been improved after practising.

Learners displayed a kind of improvement when they had remembered
all phonetic symbols which helped them pronounce English words correctly.
For instance, their responses to the question: “When you are not sure of your
English pronunciation, what do you do?, The following answers were

obtained:

* Try to think of the teachers’ pronunciation

* Remember a similar word and project its pronunciation on the
unknown.

» Repeat words over and over till I get the right pronunciation

* Read it aloud.

» Use English conversation books and audio tapes.
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e
% . fl . Tvﬂmﬁ‘%m‘r
5 . a7 " s
= Use an electronic dictionary. e R |
Colal o
* Ask for help. i -z " 2 Y Lu5”

* Asking for clarification

Another strategy appeared in the learners’ answers about how they may
know that their pronunciation is wrong or not, one student states that:
s ol S oAl Gl Llle oul ) el

“I feel that I mispronounced the word, and I oobserve
the reaction of the person I speak with looking at his
facial expressions”
Following this question was the suggested solutions by learners when

mispronouncing a given word; the researcher gets a variety of responses:

* Change pronunciation,

= Use a different word,

* Say the word again,

* Repeat the word many times till I get the right one,
* Check the dictionary,

* Ask for help from their peers or teachers,

When being asked about their feelings about their pronunciation after
training, most learners recognised the importance of the training at all levels.
They believe that it was a new experience to them and that no one had taught
them pronunciation before. One student states “I never thought I could read
aloud in front of a whole class listening to me, and I did it thanks to the
training I get.” Another student asserts that they had learned many rules
which tell them how to speak correctly and it is very significant to gradually

communicate effectively. “When I don’t know how to pronounce a word in
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English, I ask for help.” A new pronunciation strategy was adopted by one
leaner: “To improve my English pronunciation, I use a system of symbols that
help me more than English spelling.” It was expected that learners would be
less inclined to use regular basis systems to improve their English
pronunciation because such systems are often time consuming to learn and

interpret.

Other learners admit that owing to the training they overcome the

problem sounds they had a difficulty with such as /d3/ which was pronounced

/d/and it is improved. Coming to their confidence development, participants
showed a remarkable confidence which make them believe in their capacities
and lengths and thus, changed the perception of one’s own competence; they
were motivating themselves to practise more after the training. One claims

that:

Conaanly 0o i Ul Gl GaaS m iy 2 i
il g ATy e 5 sl il 3laa o5 (B
G padlls 5 sl i L iy st Ghills BELS
el
“I feel great when I find my command of English is
better than that of others...Pronunciation learning has
a great impact on my self-confidence...When I have
difficulties in pronunciation, I begin to doubt my own
ability... Whenever I have overcome a difficulty, I can

feel my own growth.”

Another student pointed out his feelings when he tried to talk in English

for the first time, he said:
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“I panic, am afi-aid of making mistakes, but now after 1
know how words follow particular pronunciation rules,
I don’t panic when I make mistakes because I know

that making mistakes are a part of the human nature”.

An extra information was added when a student reverted his
unwillingness to participate to his lack of self-confidence and his state terrific

anxiety. He said:

“Sometimes for fear of people not understanding or
misunderstanding me, I prefer to keep quiet and am
unwilling to involve in other conversation though I
know what to say if I speak. I think by improving my
pronunciation I am more willing to open up discussions
and speak I am happy to know that I can speak better

through practicing more and more”.

The last question opens the door to the learners to think about how
good pronunciation may develop their confidence, most learners believe in the
equation “the more I pronounce well, the more I feel confident”, this may led

to the conclusion that

3.3. SUMMARY OF THE RESULTS AND INTERPRETATION

To put it differently, participants urge that their pronunciation had been
improved, especially, when they pronounced difficult speech sounds. They
have learned that they can change their habits of English pronunciation where
they heavily connected it with French or Arabic. They realized the importance
of place and manner of articulation and how the speech sound changes if they

misplace it. They gave evidence that training may in all probabilities help
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learners improve all problem sounds which were difficult to pronounce at the
beginning. This proves some evidence about the first hypothesis which
claimed that training pronunciation may be considered as a support for
learners to achieve their learning goals in general and pronunciation in

particular.

It was also brought into being that learners make use of the knowledge
they acquired during the instruction. Learners were eager to improve all of
those mistakes from this course. The tests made before and after the training
proved evidence of the improvement in and students’ pronunciation after
training. The results of a paired-sample #-test reveal that students did get
improvement in pronunciation accuracy which helps them enhance their self-

confidence.

Learners also make use of other PLS, especially, socio-affective
strategies which include asking questions for clarification or verification and
co-operating with others. As for the metacognitive strategies which helped
learners regulate and exercise executive control through planning what to do,
arranging their knowledge, focusing on the speech sound, and finally self-
evaluating their performance and critically compare it with the others. For
instance, they self-evaluated their pronunciation using the dictionary and
realized that they had been mispronouncing some speech sounds; they also
corrected each other’s mispronunciation with more confidence. Memory
strategies were applied to aid information in entering into long term-memory
and retrieving them whenever needed for communication. For example they

were used when remembering the correct vowel pronunciation and combine it

with consonants.

The researcher also observed the learners’ improvement and

satisfaction after remembering all phonetic symbols using memory and

117




Chapter Three Research Results Analysis & Interpretation

compensation strategies which, in fact, motivate them to speak confidently,
being quite sure about their pronunciation, this achieved re<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>